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ABSTRACT 

 English language holds extreme importance especially in today’s modern society. 

Despite being a second language to many fellow Malaysian, the level of proficiency is still not 

satisfactory. Therefore, this study aimed to investigate the most common type of motivation,  

the motivational levels between genders and the students’ perception towards English language 

activities in Year 6 primary school English as Second Language (ESL) classrooms as they are 

seen to be the main contributors towards effective language learning. The mixed method 

whereby online survey questionnaires and interviews was used for this study. The findings 

showed that the Year 6 students were more intrinsically motivated. Furthermore, unlike 

intrinsic motivation, only extrinsic motivation was influenced by gender. Although the 

students’ perception towards ESL activities varied due to personal preferences, the findings 

showed that students generally gravitated towards interactive and communicative approaches 

during lessons. This study’s findings beneficially contributes towards tailoring conducive 

learning activities by educators for successful language learning. Recommendations for future 

research within this field were proposed. 
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CHAPTER 1 INTRODUCTION 

1.1 Introduction  

Although learning one’s own mother tongue is important in a multi-racial and 

multilingual country like Malaysia, it should be noted that the English language carries an 

extraordinary importance in Malaysia’s education system. This fact not only deals with English 

being an international language for the means of communication but it also heavily relies upon 

the historical and educational ties Malaysia had with the former colonisation of Britain (Darmi 

& Albion, 2013). Consequently, this colonisation has changed the initial existence of Malaya’s 

education system which was significantly rooted in religious teachings to a structured 

education system which favours and benefited the British in multiple aspects such as trading, 

agriculture, railroad construction, etc. (Ganesan et al., 2020). Hence, it is undoubtedly obvious 

that the English language is considered a compulsory subject in the education system and 

known to be a second language (L2) for many Malaysians (Lim, 2019).  

It is crucial to note that the English language in Malaysia nowadays holds insignificant 

correlations towards the advantages of Britain like how it was in the past; however, it is not 

safe to assume that the language is of utmost unworthiness. According to Azalea (2020) and 

Hamzah (2018), it was stated that poor command of English directly affects the employment 

rate of  fresh graduates in Malaysia. This statement alone can be further simplified as the “ripple 

effect” motion. Despite acknowledging that grades don’t define a person’s knowledge or 

intelligence, it is one of the most important aspects to consider when it comes to advancing in 

professions as they are considered as face value towards the students’ abilities. Pairing the fact 

of English language being a medium for communication universally, this can translate to the 

idea that if an individual were to score well in the subject of English language, the individual 
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has more potential to be hired as they are seen to not only be exceptional in the international 

language which proves to be an asset to the company, but is also to be assumedly considered 

as responsible and hardworking which resulted in their fruitful achievements. Thus, solidifying 

that holding a high level of English language proficiency carries an extreme importance in 

today’s modern society.  Therefore, highlighting that the education system should take 

additional precaution in improving the level of English language mastery within fellow 

Malaysians, especially the younger generation as they are the pillars of our future.  

As we go about understanding the under-achieving English language grades within 

Malaysian students, the major factors that influence the process of language learning must be 

first identified. Based on Akorbi (2022), the four main factors which contribute to language 

learning are learner’s targeted language (TL) exposure, age, native language and motivation. 

In spite of the emphasis of how significant the English language contribution is towards the 

career paths of many youngsters, it was mentioned by the chairman of Pintar Foundation, 

Arshad Ayub that the deterioration of English language in many Malaysians is not caused by 

the lack of opportunity provided by the educational institution in Malaysia, but rather the lack 

of interest (Thiagarajan, 2018). Ergo, motivation can be seen as the most fundamental element 

to a successful language learning in Malaysian classroom settings. Additionally, motivation 

can also be considered as the most rational and controllable feature since the first three factors 

of language learning are partially (learner’s TL exposure) or closely (learner’s age and native 

language) uncontrollable within the education system.  

Ever since the start of the fourth industrial revolution (IR 4.0), the Ministry of Education 

Malaysia (MoE) has made it their objective to implement the education 4.0 programme with 

the aim of producing more technologically advanced skill sets in both students and teachers to 

keep up with the times (Lawrence et al., 2019). Howbeit, due to the happening of the Covid-
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19 pandemic, it has greatly shifted the dynamics of teaching and learning whereby classes were 

transitioning from physical to online, and back to its original state as everyone is approaching 

the new norm and is accustomed to the virus. Henceforth, the efforts of maintaining the 

motivation level of students for active learning is to be accounted as top priority.  Motivation 

can be seen in two categories- the first being internal motivation (intrinsic) which roots from 

one's own personal will and interest; and the second, external motivation (extrinsic) which can 

be sourced from external factors within the realm of teaching and learning. As educators, it is 

within our duty to ensure that the students are highly engaged when learning takes place; 

therefore, accentuating the value of motivational activities within the class which can be 

achieved by a variation of methods such as gamification, visualisation, auditory and many more 

activities.  

Correspondingly, this study aims to identify the types of motivation and the 

motivational level between genders amongst English as second language (ESL) students 

through a quantitative method. Furthermore, a qualitative method will be implemented to 

investigate the perception of students towards English language activities in ESL classrooms. 

By investigating these three aspects, it provides substantial advantages in effective English 

language learning which directly influences the rise of Malaysia’s English language 

proficiency. This study will also provide a better understanding for ESL teachers in order to 

design activities that prevent low motivation during their English lessons.  

1.2 Problem Statement 

As per mentioned, the English language within Malaysia can be traced back from the first 

British colony in the 18th century (Pillai, 2022). Despite gaining independence and changing 

the use of English language to the current national language (Bahasa Malaysia) in the majority 

of public affairs , Malaysia’s education system still retains English as a compulsory subject in 
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school settings (Pillai, 2022). This paired with civilization has enabled a wide population of 

people to accept that education is the key to success in today’s modern world, therefore, 

resulting in many parents to send their children to preschool at a young age. Bearing this in 

mind, it is safe to assume that children in this day and age are exposed to English language as 

early as 4 to 6 years old in the education context (Rabiah et al., 2020).   

Since many youngsters are attending schools and are exposing themselves to the TL, 

English, it goes to show that fellow Malaysians on an average have at least a minimum of 11 

years of English language learning experience (considering if they only started their schooling 

at the age of  7 and has completed until SPM level) (Normazidah et al., 2012); this could suggest 

that the English proficiency in Malaysians should uphold a certain standard of acceptance. 

Additionally, according to Jamie (2021), it stated that Malaysia is ranked as the third best 

English proficiency Asian country in terms of English education in the world, howbeit, Xian 

(2022) has raised some concerns as it addresses the issue of English language proficiency 

deterioration in fellow Malaysians. Thus, this raises the question as to why the proficiency rate 

is on the decline despite being exposed to the language at an early age. In light of the four main 

factors influencing language learning, motivation seems to be to be the only cause for low 

proficiency rate amongst ESL students in Malaysian educational institutions as many studies 

suggest that students regard the subject as boring and are unaware of the importance of English 

language (Sim, 2020). Henceforth, highlighting that knowing the types of motivation, 

difference of motivational level between genders, alongside the perception of students towards 

English language activities in an ESL environment play an important role to counter this 

situation.  
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1.3 Research Objectives 

The main objectives for this study are divided into three sections. 

1. To investigate the students’ level of motivation (intrinsic or extrinsic motivation) 

amongst ESL students. 

2. To investigate the motivational levels between genders in ESL classrooms. 

3. To investigate the students’ perception towards English language activities in the ESL 

classrooms. 

1.4 Research Questions 

Therefore, the research questions for this study are: 

1. What is the type of motivation commonly found among Year 6 primary school students 

in ESL classrooms? 

2. Is there a difference between the motivational levels between male and female ESL 

Year 6 primary school students? 

3. What are the perceptions of Year 6 primary school students towards the English 

language activities in ESL classrooms? 

1.5 Hypothesis 

This study implements two, two-tailed independent sample t-tests to investigate the 

relationship between genders (fixed variable) and the type of motivation (dependant variable). 

The hypothesis of these two sets of t-tests are as such: 

1st Set: 

Ho: There is no significant difference between males and females for intrinsic motivation 

HA: There is a significant difference between males and females for intrinsic motivation 
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2nd Set: 

Ho: There is no significant difference between males and females for extrinsic motivation 

HA: There is a significant difference between males and females for extrinsic motivation 

1.6 Significance of Study 

This study aims to collect valuable data in accordance with the types of motivation, the 

difference in motivational level between genders,  alongside the perception of English language 

activities within upper primary students (Standard 6) of Malaysian ESL classrooms. This study 

will be able to contribute towards a more coherent understanding whether the biological coding 

of gender influences motivation as there seem to be contradictions in this matter.  

By focusing on the influential element (motivation) of language learning, the findings aim 

to benefit language teachers to enable better understanding of their students’ needs which in 

turn, will provide better assistance for a more effective and productive language learning 

environment. This will then allow teachers to be mentally and physically prepared when 

conducting lessons as well as create and plan activities catered towards the students for 

language improvement. This inevitably enables second language learning (SLL) to be of high 

efficiency and will lead to an inclination of grades as it allows teachers to select the variety of 

learning styles which are best suited for students’ learning process, hence solving the problem 

of language deterioration faced by the MoE. Correspondingly, this finding will also aid school 

administrators to plan better curriculum designs with proper guidance and equipment for both 

educators and students. By doing so, the institution will not only be able to achieve a good 

Cumulative Grade Point Average (CGPA) for the language but also produce students who are 

well equipped to face the world concerning the language. Additionally, students will also 

benefit from this study as they are able to recognise their learning style for their own self-

development. Furthermore, this study will also be useful for English as foreign language (EFL) 
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educators since motivation is one of the most crucial and governable bases of all language 

learning processes.  

1.7 Definition of Key Terms 

Motivation is a psychological phenomenon that is influenced by satisfaction. It is 

defined as a condition which resonates from the desire for change of self or the environment 

which in return initiates, guides, and maintains goal-oriented behaviours; it is broken down into 

two types- intrinsic and extrinsic motivation (Souders, 2019b; Cherry, 2022a).  

Intrinsic motivation also known as internal or integrative motivation is the motivation 

that is not influenced by the environment but rather one's own self. The desire for such 

motivation can be caused by curiosity or the active need to interact and control the 

surroundings. (Souders, 2019a; Cherry, 2022a). 

However, extrinsic motivation or in other words external or instrumental motivation 

can be obviously understood as the desire of change that is a causal effect of external sources. 

Such sources can be from rewards, trophies, recognition and more; money is the most obvious 

source of this motivation for many adults.(Corporate Finance Institute, 2022). 

1.8 Scope and Limitations of Study 

The scope for this study is to understand why English proficiency in Malaysia is 

deteriorating by investigating the types of motivation, motivational differences between 

genders and the perception of English language activities of Standard 6 ESL students in 

Malaysian classrooms using a mixed method research design.  

This study’s potential limitation is that the study includes a small sample as it is only carried 

towards Standard 6 ESL students of a specific school in Kampar. Because of the small sample 



 8  

and the school’s location, this research may only be limited to a certain area and may not reflect 

the entire school population of the state and country.  

The following potential limitation is acquiring the parents’ consent of the students in the 

participation of the study as they are all under 18 years old and some parents may not be 

comfortable with their children being questioned without parental supervision.  
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CHAPTER 2 LITERATURE REVIEW 

2.1 Motivation Definition 

‘Motivation is a multifaceted concept that has been the subject of scholarly research in 

different academic areas and no single available theory has yet captured its total complexity.’ 

(Dörnyei, 2001 as cited in Nguyen, 2019). The meaning of motivation according to Dörnyei 

(2001), is an abstract and hypothetical concept that is used to explain the behaviours of people 

as it’s known to be the most basic aspect in the human mind; most researchers and scholars 

have determined that ‘motivation’ distinguishes successful and unsuccessful language learners 

as it reflects upon their enthusiasm, commitment and persistence in language learning (p.1). 

Thus, understanding why Sim (2020), Sorayyaei and Tanggaraju (2020), Ghazvini and 

Khajehpour (2011), Nguyen (2019), Thang et al. (2011) and many researchers refer motivation 

as one of the most important aspects to English language learning, be it in foreign language 

(FL) setting or second language setting (L2).  

 

2.2 Importance of Types of Motivation 

English proficiency is crucial in this modern world, however the proficiency rate amongst 

English learners is deteriorating, this inevitably will cause an issue for the upcoming future 

(ripple effect). Therefore, many researchers have taken it upon themselves to investigate the 

types of motivation found present within English language learners. Sim (2020), Thang et al. 

(2011) and Sorayyaei and Tanggaraju (2020) specifically mention this issue in the Malaysian 

setting whereas Ghazvini and Khajehpour (2011) and Nguyen (2019) in Iran and Vietnam 

respectively. In continuation , these researchers believe that to counter the problem of English 

language deterioration, quantitative research should be carried out to determine the types of 

motivation predominantly present within English language learning classrooms. Only by 

knowing which motivation is of the majority, then can educators determine the type of 
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approaches and activities to be used when conducting the lessons to prevent hindrance of 

acquiring the language (Sorayyaei and Tanggaraju, 2020). Additionally, Thang et al. (2011) 

and Sim (2020) revealed that on their thorough research, they have found out that students are 

more extrinsically motivated by their own personal desire to achieve good grades, attain 

opportunities to further their education and have the opportunity to a more stable career, 

howbeit, this type of motivation doesn’t necessarily translate to better English performance; 

this consequently resulted them to be less driven to improve their English proficiency as they 

show less interest in attaining the language and are not committed to master it.   

2.3 Motivation Test  

Although there are many online quizzes and tests for determining the types of motivation, 

they have not been proven to be accurate nor effective as their validity and reliability has  yet 

to be tested. Hence,  Sim (2020), Sorayyaei and Tanggaraju (2020), Ghazvini and Khajehpour 

(2011), Nguyen (2019) and Thang et al. (2011) have in many ways adopted, adapted and 

modified the Gardner's Attitude/Motivation Test Battery (AMTB) for their instrumental tool 

when conducting their research. The reason as to why AMTB is highly sought is because 

AMTB  is best suited to be used when investigating types of motivation in an English language 

learning classroom setting as it is specifically used in the context of determining motivation of 

language learners. This test was initially developed to investigate the motivation of English-

speaking students learning French, however, many researchers have adapted it in English 

language learning students as it proves to have good reliability and validity since it underwent 

more than 20 years of research development (Gardner, 1985 as cited in Ghazvini & 

Khajehpour, 2011; Gardner, n.d).  

The way in which Sim (2020), Sorayyaei and Tanggaraju (2020), Ghazvini and Khajehpour 

(2011), Nguyen (2019) and Thang et al. (2011)  have modified their base of instrumental tool 

can be seen by the segregation of intrinsic motivation questions and extrinsic motivation 
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questions in sections. These researchers have also executed their study by distributing these 

questions in the forms of questionnaires.  

2.4 ESL Classroom Learning 

The classroom environment plays a huge role in effective language learning. In regards to 

Sim (2020) and Nguyen (2019), the perception of students in English language classrooms 

significantly influences the intrinsic motivation of language learning. As listed in the 

introduction, despite students’ awareness of the language importance, students were still 

unmotivated to learn the language as they deem their learning environment to be lacklustre,  

henceforth affecting their drive to pursue in grasping the materials taught. Sim (2020) analysed  

that students would rather prefer a more student-centred learning environment whereby 

communicative and interactive approaches were emphasised on and activities that are more 

visually-oriented to be applied in class. It was also mentioned that textbook based lessons didn’t 

allow the students to indulge themselves in what they were taught because they felt bored and 

believed it to be of no use in terms of gaining general knowledge or allowing teachers to share 

personal experience for deeper connectivity; therefore contributing as a barrier towards 

successful ESL learning. Nguyen (2019) stated that in order to at least solve the issues of 

decreasing proficiency,  the learning process in the classroom carried out by educators should 

be highlighted as it also serves as one of the factors preventing the mastering of the language. 

“If the students lose the confidence in the teaching method of teachers, they will become 

demotivated.” (Harmer, 1991 as cited in Nguyen, 2019); concluding that an educator’s role in 

the classroom setting is pivotal. By understanding the perception of ESL classrooms, it not only 

serves beneficial for educators to apply various teaching-learning styles, it also helps 

curriculum designers and instructional designers to generate a more conducive motivation 

structure (Nguyen, 2019). Consequently, Nguyen (2019) has also stated that by acknowledging 

the most troubled skills that students face, it enables teachers to re-evaluate the teaching 
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methodology of the lesson in hopes that students will get more exposure to that skill for 

language improvement; ergo solving the decline rate of language proficiency.  

2.5 Gender Affecting Motivation 

 Acknowledging that the MoE is trying its very best to achieve equity as stated in the 

Malaysian Education Blueprint 2013-2025, it should be noted that every gender has the 

opportunity for education. Although Nguyen (2019) has claimed that females are more 

intrinsically motivated than males, the differences were in a minute scale thus allowing it to be 

annulled, resulting in the conclusion that gender has no clear contributions towards motivation, 

the researcher also stated that. Additionally, Akram and Ghani (2013) has also declared this 

statement as their study revealed that gender does not influence the motivation of learning the 

English language. Howbeit, researchers Ghazvini and Khajehpour (2011) alongside Harthy 

(2017) differ this statement as they have concluded that females are more motivated in terms 

of language learning compared to their male counterparts. Ghazvini and Khajehpour (2011) 

stood by their statement that females are more skewed towards being intrinsically motivated 

rather than both whereas males are more extrinsically motivated. Additionally, Harthy (2017) 

specifically mentioned in his paper based on his research that females are generally more 

motivated as they combined both their intrinsic and extrinsic motivation when learning takes 

place; the males on the other hand tend to be more extrinsically motivated thus leading to the 

different attitudes during English learning.  
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2.7 Theoretical Framework  

 

Figure 1: Self-Determination Theory 

Self-Determination theory (SDT) by Edward Deci and Richard Ryan is one of the 

motivational theories that Nguyen (2019), Sim (2020) and Sorayyaei and Tanggaraju (2020) 

mentioned (Cherry, 2022b). It describes an individual's ability to manage their own life based 

on the choices they have made. According to Lopez-Garrido (2021), this is a macro theory that 

deals with human motivations and personality based on their inherent growth tendencies and 

innate psychological needs. It is said that if a person is self-determined, the person is more 

likely to be more in control compared to a non-self-determined person (a person who feels that 

their life is being controlled by others). In other words. “To be self-determined is to endorse 

one’s actions with a full sense of choice and volition.” (Salkind, 2008). There are three main 

components (basic needs) to this theory, they are autonomy, competence and relatedness. In 

short, autonomy is seen as the ability to self-govern and be independent (intrinsic and extrinsic), 

competence refers to the ability to understand or perform a certain detail or task found within 

the environment (intrinsic), and lastly, relatedness which is a term utilised to describe the ability 
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to form relationships with others that contributes to feeling belonged (extrinsic). Therefore, 

once an individual has fulfilled all the three main components, he is considered to be self-

determined. 

 

 

Figure 2: Derivation of Gardner’s Socio-Educational Model 

Moving along, Gardner’s Motivation theory. Since English is known as a second 

language in Malaysia, researchers Harthy (2017), Sim (2020), Sorayyaei and Tanggaraju 

(2020), Nguyen (2019) and Thang et al. (2011) have touched on  Gardner's Motivation theory 

in relation to their studies. This theory has been profoundly influential to the L2 motivation 

field for decades as this motivation theory was rooted from his research which was based in 

Canada studying the orientation of English and French speakers living closely (Ochsenfahrt, 

2012). Due to the complexity of this model, researchers have mainly adapted part of the revised 

model or have extracted specific details to link with their paper on motivation. The general 

basic idea that they have derived could be seen in Figure 2 where they have mentioned that 
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integrative motivation comes from the combination of effort, desire and positive effect 

(integrativeness, attitudes towards the learning environment and motivation respectively). 

Integrativeness here refers to a genuine interest to learn L2 to form a closer bond with the 

community (Thang et al, 2011). Whereas instrumental motivation is described as “the practical 

value and advantages of learning a new language” which can be seen as the other factors 

(Nguyen, 2019). 
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2.8 Conceptual Framework 

 

Figure 3: Conceptual Framework of Successful Language Learning 

It has come to my observation that although there are several approaches out there such 

as the ‘Self-Determination Theory’, ‘Gardner’s Motivation Theory’, ‘Social Psychology 

Model’ and many more within the context of motivation, they all share the common concept 

of distinguishing motivation into two forms- intrinsic motivation and extrinsic motivation. The 

intrinsic motivation is seen as the internal factor that deals with an individual’s needs without 

external inducement or reward and is commonly associated with integrative orientation 

(Ackerman, 2022; Cebollero, 2014; Thang et al., 2011). When an individual is intrinsically 

motivated, there is a high likelihood that the individual would enjoy the language learning 

process; hence, resulting in the learner to explore more opportunities for their own personal 

development within the subject (Cebollero, 2014).  On the other hand, extrinsic motivation is 

defined as the motivation that relies on external sources such as reward, grading system, 

awards, accolades and respect from peers (Ackerman, 2022).  

Therefore, Figure 3 is my diagram that contributes to successful language learning in 

the brief adaptation and combination of the many available theoretical frameworks in the 
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context of this study. There are two main factors which play a part to ‘Students Learning 

English’, they are ‘types of motivation’ and ‘perception’. These two factors are interrelated as 

they affect one and another. Types of motivation are distinguished into intrinsic and extrinsic 

motivation which are described in the above statements. Perception however, refers to ESL 

learners' perception towards the English language activities conducted in lessons. As per 

mentioned, many students are either unaware of the importance English plays in society or 

deem the language as a bore, thereby allowing them to give a negative connotation of the 

language (Sim, 2020); hence, emphasizing on the significance of activities conducted in 

lessons. These activities play a large contribution to the student’s perception of the subject, 

thereby influencing the types of motivation found present within an individual. Once both of 

these factors are determined by the tutor, then can the activities be planned to create a better 

SLL environment which inevitably leads to more proficient ESL students, resulting in 

‘Successful Learning’. 
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CHAPTER 3 METHODOLOGY 

3.1 Research Design 

 This study adopts a mixed method. The mixed method study consists of both 

quantitative and qualitative data collection via a series of questions in an online questionnaire 

format adapted from multiple researchers who based it on AMTB alongside interviews. After 

meticulously reviewing the journal articles, implementing a mixed method study proves to be 

highly efficient to capture an in-depth insight of ESL learning amongst Malaysian students as 

it is able to distinguish the basic details of gender and types of motivation found in students 

(quantitative) alongside their perception of English language activities in classes (qualitative). 

3.2 Participants 

The participants for this study consist of 60, 12 years old Year 6 level students as main 

participants and 10, 12 years old Year 6 level students as pilot-testers within the same school 

with regards to their parents’ consent. The English proficiency of all the participants are of 

mixed language proficiency. Gender is recorded as it contributes to this study.  

3.3 Data Collection 

3.3.1 Instrument 

There are two research instruments used to carry out this study, they are online 

questionnaire survey forms followed by interviews with participants.  

3.3.1.1 Questionnaire 

The online questionnaire survey form from Google Form comprised of three sections- the 

first section is in regard to the participant’s demography alongside basic questions such as their 

class, spoken language at home and preferred ESL activities in class (Section A), the second 

and third sections, Section B and Section C respectively, contain a fixed number of questions 

(10 questions each) pertaining intrinsic motivation and extrinsic motivation in the format of a 
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Likert-scale ranging from 1 to 5. Scale 1 represents “Strongly Disagree”; 2 for “Disagree”; 3 

for “Neutral”; 4 for “Agree”; and lastly, 5 for “Strongly Agree” was used. The participants 

were tasked to select their answers based on the represented statement.  

3.3.1.2 Interview 

The interviews were conducted after the submission of the survey forms. There was three 

subjective questions- Question 1 and Question 2 being structured and open-ended questions 

respectively, and Question 3 was a semi-structured question which is a further elaboration on 

one of the questions in Section A of the online questionnaire survey forms. All of the questions 

were adapted, modified and developed from Suryasa et al. (2017), Thang et al. (2011), Sim 

(2020); Kitjaroonchai (2013) and Miller (2018).   

3.4 Procedure  

A personal letter was sent to the school to obtain ethical clearance to carry out this study 

with the Year 6 students. After getting the approval, physical parental consent forms were then 

administered to the all the Year 6 ESL students for their parents to permit their children’s role 

as participants for this study. After two days, the parental consent forms were collected. 

Before carrying out the actual distribution of the online questionnaire survey forms to the 

main participants, the forms were first tested on the additional 10 participants within the same 

school; bearing in mind that these 10 participants have already been permitted by their parents 

as pilot-testers. By doing so, I am able to test out the quality of the questions and ask for 

constructive criticisms or feedback from the participants. Upon receiving the feedback, relevant 

modifications were made to further improve the quality of the survey forms.  

Once amendments were made to the survey forms, the corresponding class teachers added 

me in their WhatsApp class group chat for the online Google Form questionnaire link to be 
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administered to the participants. Participants were given a maximum of three days to complete 

the survey forms as ample time was required to thoroughly answer all of the questions without 

feeling like it’s an additional burden to their study schedule. A reminder for the participants to 

complete the link shared was sent every day before the official form was closed. After closing 

the response, cross validation was carried out between the parental consent forms and the online 

responses; ensuring that only participants whose parents have agreed on their children’s 

participation will be accepted while the remaining were discarded from the response record.  

An online numbering generator was used to randomly select the four participants with 

regards to two males and females respectively for a Zoom online interview. Noting that the 

numbering was based on the Excel Spreadsheet provided in the Google Form Response. Once 

the four participants were selected, the interview time was discussed and arranged in the 

WhatsApp platform. The online interview sessions were then taken place according to the set 

schedule with the participants.  

The answers of the four interviewers were individually recorded via the Zoom platform; 

then, transcriptions were done per the interviews based on the recording. The interviewees were 

given pseudonyms such as Interviewee 1, Interviewee 2, Interviewee 3 and Interviewee 4 for 

privacy purposes. Once the transcriptions were done, an analysis of all the data collected began.  

3.5 Data Analysis Procedure 

Since Google Form was used to collect the quantitative data, “Spreadsheet Analysis” was 

used to investigate the students’ motivational levels and the differences of these motivational 

levels between genders via the linked spreadsheet formatting.  A “Thematic Analysis” was 

used to carry out the qualitative data analysis based on the interviews from the participants to 

investigate the students’ perception towards the English language activities in ESL classrooms.  
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3.5.1 Students’ Intrinsic and Extrinsic Motivational Levels  

First and foremost, a column was added after the last question of Section B. It was labelled 

as “Intrinsic Sum”. The SUM function was used in this column based on the data collected 

from the first to last question of Section B to calculate the total score of each participant’s 

intrinsic motivation response. Consequently, the AVERAGE function was implemented on the 

last row of the same column to collect the average value of the Intrinsic Sum.   

The same steps were repeated to calculate the extrinsic average value of the participants 

with regards to adding a column after the last question of Section C in the spreadsheet (Extrinsic 

Sum) and inputting the functions based on the collected data of Section C.  

A new spreadsheet (Types of Motivational Level) was created to tabulate the students’ 

average value of both the intrinsic and extrinsic motivational levels and comparisons were 

made after constructing a bar chart. This is to address the first research question. 

3.5.2 Motivational Levels between Genders 

The average scores of intrinsic sum and extrinsic sum according to gender were calculated 

using the AVERAGE function. These scores were then tabulated in a new spreadsheet (Intrinsic 

vs Extrinsic Motivation between Genders) and a bar graph was developed for comparisons. 

Two-tailed independent t-tests were applied to determine the significant differences of the 

motivational levels between genders. Two sets of hypothesis based on the types of motivation 

were generated before calculating the p-value via the T.TEST function. This is to address the 

second research question.  

3.5.3 Students’ Perception towards English Language Activities in ESL Classrooms 

As for the qualitative data analysis, the recorded and transcripted interviews were analysed 

in accordance with the thematic analysis method. Re-reading the transcriptions paired with 
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hearing the recordings was done for familiarization of the data collected from the four 

individuals.  

Since Question 1 and Question 3 are structured and semi-structured, codes based on the 

structured options alongside the semi-structured answers were generated for easier thematic 

analysis. Question 2 underwent a thorough line-by-line reading whereby the similarities of the 

participants’ answers were categorised. The common and recurring themes of the participants’ 

answers were reviewed again and a simple mapping was done. The reviewing of the 

commonalities alongside the mapping was to ensure that analysed data contained no false 

repetitions and addresses to the third research question.  
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CHAPTER 4 FINDINGS 

4.1 Introduction 

This chapter presents the findings derived from both the online surveys and interviews. The 

results attained addresses the aspects of this study’s research questions which are: 

4. What is the type of motivation commonly found among Year 6 primary school students 

in ESL classrooms? 

5. Is there a difference between the motivational levels between male and female ESL 

Year 6 primary school students? 

6. What are the perceptions of Year 6 primary school students towards the English 

language activities in ESL classrooms? 

The outcomes of the frequently encountered form of motivation among students, alongside 

the comparisons of motivational levels between genders, were exhibited using bar graphs. The 

p-values were mentioned to indicate the extent of meaningful distinctions between males and 

females.  Data obtained from  the students’ perception towards the language activities carried 

out in ESL classrooms are in the form of diagrams.   
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4.2 Data Analysis 

4.2.1 Intrinsic vs Extrinsic Motivation 

  
 
Figure 1: Intrinsic vs Extrinsic Motivation among Year 6 Primary School Students 

Figure 1 represents the overall data collected from 33 female and 27 male Year 6 students 

based on the Section B and C, Likert Scale responses. The represented values are out of 50%. 

The deviation from the intrinsic motivation was just 0.57% higher than the extrinsic motivation. 

These statistics satisfy the study’s first objective of which type of motivation Year 6 students 

predominantly have. Despite the slight decimal variation, the students were more intrinsically 

motivated in ESL classrooms. 
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4.2.2 Motivation Levels between Genders 

 

Figure 2: Intrinsic and Extrinsic Motivational Levels between Genders  

Figure 2 depicts the motivational levels of the genders in the respective category. The 

complete values of each motivational level amounts to 50%. The females showed higher 

average levels in both of the motivations- intrinsic stood at 41.15% while extrinsic at 39.88%, 

compared to their male counterparts- intrinsic recorded at 37.15, whereas extrinsic at 37.44%. 

The intrinsic motivation between the genders portrayed more noticeable disparity (4.00%) than 

the extrinsic motivation (2.44%). Howbeit, the p-values based on their corresponding types of 

motivation (intrinsic: 0.023; extrinsic: 0.204) illustrates that the extrinsic motivation between 

genders exhibits higher significant differences as the decimals were substantially greater by 

0.181 of the intrinsic motivation.  

The p-value for extrinsic motivation, 0.204 also exceeds the probability value of 0.05 (α) 

connotating that it rejects the null hypothesis and accepts the alternative hypothesis which 

shows that  there is a significant difference between males and females for extrinsic motivation. 

Since the p-value of intrinsic motivation (0.023) is less than α (0.05), it accepts the null 
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hypothesis of having no significant differences between males and females for intrinsic 

motivation. Therefore, addressing that there is a difference in extrinsic motivation between 

genders but little to no differences when it comes to intrinsic motivation; answering the second 

research question. 

 

4.2.2 Students’ Perception towards ESL Activities 

 

 

Figure 3: Perceptions Towards ESL Classroom Activities  

Figure 3 illustrates the interviewees’ perception towards ESL activities. As the interview 

consisted of three questions, the answers are categorically branched out in respects to the parts 

which addressed the questions. These parts are such- ‘the most difficult language skills and 

their reasoning’ (Part 1), ‘suggested activities that helps improve in their corresponding skills’ 

(Part 2) along with ‘the interviewees’ reasons for their selected favourite activity in class’ (Part 

3). Since Part 2 is an extension towards Part 1, they present a distinctive link between each 

other.  

Part 1 
Part 2 

Part 3 
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From the diagram, a connection is drawn between the first aspect (Difficult Language 

Skill, Part 1) and second aspect (Suggested Activities, Part 2). This is because Part 2 is an 

extension towards Part 1. However, a connection is not made between the Part 2 and the third 

aspect (Favourite Activity, Part 3). Interestingly, a connection can be seen between Part 1 and 

Part 3. This could be inferred from the fact that teachers could generate activities that tailors 

towards the students’ learning styles from their favourite activities to address the language 

skills they faced. The results of each aspect are further explained in the following. 

 

4.2.2.1 Students’ Most Challenging Language Skills (Part 1) 

 

Figure 4: Most Difficult Skill 

Based on the thorough analysis of the transcripts, the interviewees mentioned that 

reading and writing were the most challenging skills to learn during their English classes. The 

reason for reading skill being the most difficult was because of the words that they were 

unfamiliar with and had trouble pronouncing them. Interviewee 2 said, “Uh… because I can’t 

really pronounce or read the words that I do not know.”, and similarly Interviewee 3 said, 

“Because I have some trouble pronouncing words.” 

 

Although Interviewee 1 and 4 agreed upon writing being the most challenging skill, 

their reasons differed. According to Interviewee 1, she emphasised that she did not have issues 

in forming sentences but when it came to essay and spelling, they were her biggest concerns, 

“The most difficult language skill that I’ve.. I experience while learning English is probably 
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writing because I find it hard making essays and some of the spelling.” On the other hand, 

Interviewee 4 had issues with idea formation where it usually took a long time. It caused him 

to be nervous especially when there was time allocated for this task. Further elaboration from 

this point included the difficulty of forming sentences, not just to writing but also during other 

tasks that requires his input in forming ideas- “the problem is that the ideas because the ideas 

would take so long, for me, it would take so long”. 

4.2.2.2 Suggested Activities (Part 2) 

Figure 5 

 
 

 Figure 5 provides an overview of the recommendations made by the interviewees for 

enhancing the language skills that they found most challenging. Since both Interviewee 2 and 

3 had troubles in pronouncing, four activities were listed to troubleshoot their reading skills; 

one of the activities was from Interviewee 2 while the remaining were from Interviewee 3. 

Interviewee 2 suggested that her teacher could improve in her reading skills (pronunciation) by 

spelling and pronouncing the unknown words when she fails to articulate. “I prefer the teacher 

to do it on the spot”, she highlighted after being asked when she would like the teacher to 

interfere while reading sessions were in progress. Consequently, Interviewee 3 had a different 

approach towards refining the same issues. He proposed that more reading competitions could 

be held in school, “In my opinion, my teacher can carry out reading competitions”. 

Additionally, the teacher could teach reading strategies in class and task the students with 
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reading group activities whereby students get to learn from each other. It is important to 

acknowledge that the groupings has to be of mixed abilities to ensure that students learn from 

more knowledgeable others who are students (MKO- a term used in one of Vygotsky’s 

cognitive development theory referring to someone who has a better understanding or a higher 

ability level than the learner (Mcleod, 2022)), “The students that don’t know how to read may 

ask the higher level students.”  

 

 Interviewee 4 expressed the same concept as Interviewee 3 in regards with being guided 

by MKO to improve his writing skills. However, the MKO can include both teachers and peers. 

For instance, teachers can take proactive measures, such as seeking peer support for guidance 

in sentence formation when necessary. Interviewer asked, “That means if she were to give a 

word and she were to ask you to come up to write the sentence, and you cannot come up, you 

want the teacher to ask the students help to create the sentence together with you.” and the 

Interviewee 4 agreed with the statement. This collaborative support from his fellow classmates 

paired with the teachers’ constructive criticism would foster a conducive learning environment 

in bettering his idea formation  and help improve his writing skill. Subsequently, Interviewee 

1 recommended the teachers to assign more essay writing tasks to counter her essay formatting 

skills as the school does not provide adequate opportunities for essay composition, “The 

teacher can give us more essay writing because the school rarely gives us essays.” 
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4.2.2.3 Reasoning for Selected Favourite Activity (Part 3) 

 
  

Figure 6: Favourite Activity 

Figure 6 illustrates the interviewees’ favourite activities chosen in the online 

questionnaire forms alongside their reasonings. Both Interviewee 1 and 3 preferred “research 

and presentation” as their favourite activity during ESL classes whereas Interviewee 2 and 3 

opted for “games” and “pair and group presentation” respectively. 

 

 Interviewee 1 and 3 agreed upon their selected activity (research and presentation) due 

to their enjoyment of writing scripts. However, despite selecting the same class activity, 

Interviewee 1 and 3 had different preferences on the activity management. According to 

Interviewee 1, she specifically stated that she would gravitate towards individual research and 

presentation activities compared to team works as she found it less stressful- “If I do it alone, 

I’m the only one who has to do all the work. I don’t have to stress about everyone else not 

doing the work.” Besides that, she also finds research to be “fun and exciting”. Interviewee 3 

on the other hand would rather carry out this activity in groups because he likes the concept of 

brainstorming ideas during group discussion after research is done. He elaborated  that research 

was pertinent in order for his groupmates to be more well versed when discussing and 



 31  

presenting, “I like to do research and presentation because everyone will know the relevant 

contents for group discussions. This way, everyone will know on what to talk about during the 

presentation.” 

 

 In continuation, “games” was Interviewee 2’s favourite ESL class activity. It is clearly 

understood that games carry the connotation of fun learning. Interviewee 2 further explained 

that this activity went beyond  interesting and fun because it also enables her to learn together 

with her friends which consequently establishes a less pressuring educational setting, “I do not 

feel pressured when learning new things while playing games with my friends.” 

 

 Last but not least, Interviewee 4’s favourite activity- “pair and group presentation”. In 

Interviewee 4’s perspective, he believes that his speaking skills is his strong suit hence the 

selection of  “presentation”. Acknowledging that presentation can be carried out individually 

as well, Interviewee 4 would prefer conducting this activity as a pair or group work. His 

reasoning to this statement was because “I have trouble for making ideas. If it is like pair, the 

person will make the ideas and I will speak.” 
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4.3 Conclusion 

 In conclusion, the findings comprehensively addressed the research questions of this 

study. The results plainly outlined intrinsic motivation as most common type of motivation 

found, the influence of extrinsic motivation between genders and the standpoints of Year 6 

ESL students based on the most difficult language skill, suggested activities alongside the 

participants’ reasonings of their favourite ESL classroom activities.    
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CHAPTER 5 DISCUSSION AND CONCLUSION 

5.1 Introduction 

 This chapter discusses the findings of the analysed data in the previous chapter 

according to the research questions. It also covers the implications, limitations and also future 

recommendations for this study. 

 

5.2 Discussion  

 Discussion pertaining to the findings is organized according to this study’s research 

questions: 

Research Question 1: What are the types of motivation commonly found among Year 6 

students in ESL classrooms? 

 Data obtained from the online survey clearly indicated that the students were more 

intrinsically motivated. The total sum for intrinsic motivation was 2361 over 3000, whereas for 

the extrinsic motivation, it was 2327. This outcome was in support with the data from the 

Science stream participants of Thang et al. (2011). Nguyen (2019), Sim (2020), and Sorayyaei 

and Tanggaraju (2020) on the other hand, indicated an alternate finding whereby their findings 

showed that students were more extrinsically motivated. Only Ghazvini and Khajehpour (2011) 

mentioned that the participants were neither intrinsically or extrinsically motivated as there 

was no significant difference between both types of motivation. 

 According to the online survey, it was prominent that the Year 6 students displayed 

more ‘self-interest’ (intrinsic motivation) when learning the language as the answers ‘agree’ 

and ‘strongly agree’ within the Likert scale were selected by the majority- 70.0%, 76.6%, 

81.6%, 83.3%, 75.0%, 76.6%, 70.0%, 61.6%, 58.3% and 81.6% respective to the arrangement 
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of the questions within Section B. The overall summary of the statements from Section B 

allowed a perceptive observation in which the students were not afraid to make blunders when 

learning English as it resonates from their internal drive. The results might trigger a domino 

effect, as quoted by Smith and Tagarelli (2003), where learners are more internally self-driven, 

allowing them to gain an edge and improve their language skills, enhancing in their English 

proficiency.  

Research Question 2: Is there a difference between the motivational levels between Year 

6 male and female ESL students?  

 In accordance to this study, Figure 2 demonstrates the levels of motivations found in 

respects to the genders. Although females showed higher percentages in both types of 

motivation, results from the independent T-test revealed that only extrinsic motivation was 

influenced by gender. Alternatively, there was no significance difference found in gender when 

it came to intrinsic motivation  as the p-value(0.023) is less than 0.05. The results for gender 

affecting intrinsic motivation was on par with the study conducted by Nguyen (2019) whereby 

males and females showed no disparity in terms of intrinsic motivation. On the other hand, this 

study’s findings greatly contradicted with a study done by Ghazvini and Khajepour (2011). 

Based on previous research, Ghazvini and Khajehpour (2011) stated that females were more 

intrinsically motivated while the males were extrinsically motivated.   

While research question 1 revealed that students generally displayed a self-interested 

approach (intrinsic motivation) to learning English, it raised the question of why females tend 

to exhibit a disparity in extrinsic motivation when compared to their male counterparts. The 

study conducted by Dreber et al. (2013) corroborates this statement with its findings, indicating 

that females can be just as competitive as their male counterparts. Moreover, Dreber et al. 

(2013) also suggested that males tend to exhibit an 'all or nothing' approach when it comes to 
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academic performance, where the concepts of pleasing others and amplifying one’s ego 

become a binary outcome—either a success or a failure. This binary outcome can be generally 

summed within the statements of the online questionnaire’s Section C.  

Research Question 3: What are the perceptions of students towards the English 

language activities in ESL classrooms? 

 From the findings in Figure 3, there are three aspects pertaining to the students’ 

perspectives. Data for this research question was obtained through interviews conducted with 

four students after the survey. They were selected based on a randomised online numbering 

generator in accordance with the arrangement within excel spreadsheet from the survey 

response. The two distinctive language skills Year 6 students have difficulty in were reading 

and writing (Part 1), this outcome unfortunately was incongruent with the results of Nguyen 

(2019)- where speaking and listening were considered the two most difficult language skills 

students faced. Through the analysis of the interviews, it can be highly understood that Year 6 

students were more confident in their speaking skills and preferred  to showcase their abilities 

in the form of oral presentations (mentioned by Interviewees 1, 3 and 4) with statements, “I 

find it fun and exciting doing my research and writing my script”, “I also enjoy writing scripts” 

and “I like to show to the teacher for my…of my… speaking skills.” respectively; this further 

supports why the findings were different Nguyen (2019).  

Part 2 in Figure 5 showcased the recommendations made by the participants in learning 

both skills. These suggested activities were mainly projected through an interactive method 

whereby more knowledgeable others (MKO) were the sole proprietors in aiding students to 

overcome their language learning obstacles. Among the six suggested activities, four of them 

emphasised that their language skills could be further improved by asking teachers and peers 

to guide during their learning pedagogy. This finding aligns with the research conducted by 
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Sim (2020), where participants similarly expressed a preference for communicative and 

interactive approaches especially with group discussions and teachers’ immediate interference. 

During the interviews, participants were also asked to provide their response to their 

chosen favourite activities in class (Figure 6). Although there were differences in activity 

management preferences as some may prefer to work individually while others in pairs or 

groups, it could be inferred that a majority of the interviewees agreed that oral presentations 

were the most anticipated activity in the ESL classroom as they have high confidence in their 

speaking abilities and would love to showcase it. Therefore, agreeing with Denies, Yashima & 

Janssen (2015) cited by Sim (2020) where classroom environment influences L2 learning; 

hence, educators could use this as an advantage in creating a comfortable learning environment 

which promotes motivation when English lessons are taught. This reinforces the connections 

between Part 1 and Part 3 of Figure 3, illustrating how teachers can address challenges in 

students' language skills by using preferred activities and tailoring them to address specific 

language skill issues. 

 

5.3 Conclusion 

This study employed a mixed-method research design that focused on collecting 

relevant information from by collecting data from 60 Year 6 ESL students through an online 

survey   and interviews with 4 students. Discussion on the findings were ultimately made to 

further support the conclusions.  

Based on previous research done from Sim (2020), Sorayyaei and Tanggaraju (2020), 

Ghazvini and Khajehpour (2011), Nguyen (2019) and Thang et al. (2011), there was no single 

theory which captured the complexity of motivation. Howbeit, researchers have reached a 

consensus that motivation plays a crucial role in language learning, as it directly influences 
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learners' enthusiasm, commitment, and persistence in the language acquisition process. 

According to Akorbi (2022), there are only four factors which contributes towards targeted 

language learning- learner’s targeted language (TL) exposure, age, native language and 

motivation. Due to its governability, motivation empowers educators to redirect students' 

attention in a more effective manner, thereby facilitating the English learning process and 

promoting the enhancement of English proficiency.  

Based on the literature review of this study, each researcher had a different say on the 

types of motivation found within their participants. Thang et al. (2011), Nguyen (2019), Sim 

(2020) and, Sorayyaei and Tanggaraju (2020) mentioned that their participants were more 

extrinsically motivated; howbeit, Ghazvini and Khajehpour (2011) begged to differ as they 

approached their findings into further details by stating that females were more intrinsically 

motivated than their male counterparts. Although these researchers had different outcomes, 

knowing the types of motivation seemingly portrays a large impact in learning the English 

language, thereby further emphasising on the importance of this study’s first and second 

research questions. “If the students lose the confidence in the teaching method of teachers, they 

will become demotivated.” (Harmer (1991) as cited in Nguyen (2019.) This greatly reiterated 

the significance of classroom activities for a conducive learning environment, hence the 

tremendous focus of the students’ perspective of classroom activities in ESL learning, which 

aligns with the final objective of this study. 

In conclusion, this study has determined the types of motivation commonly found, the 

type of motivation which is influenced by gender and the perspective of ESL classroom 

activities among Year 6 students. As the students gravitate towards self-motivation (intrinsic 

motivation) when learning the language, educators could carry out more self-honing 

approaches in class whereby students are offered more autonomy, self-reflective and 

constructive feedback activities to ensure motivation is kept at its optimum capacity when 
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learning takes place. In continuation, results from this study indicated that gender only affected 

extrinsic motivation. Females were more extrinsically motivated than males, showcasing that 

they may be more compliant to conform towards the expectations of others and are also more 

goal oriented than the male students based on the responses from Section C of the online 

survey. Last but not least, the students’ perception towards ESL classroom activities. Learning 

through an interactive approach tends to be more impactful. Students would generally prefer a 

communicative approach where they learn from their peers to improve in their language 

competency. 

 

5.4 Implications 

 Through the discussions of the findings, it is clearly understood that the implication of 

this study’s conceptual framework is highly relevant to the contributions of effective language 

learning in the real world. As seen from Research Question 3, the interrelations between Part 

1 and Part 3 enables educators to easily manipulate the classroom environment. By knowing 

the students’ standpoints of ESL activities, teachers can cater towards their learners needs based 

their preferences, enabling teachers to redirect the students types of motivation from extrinsic 

to intrinsic; thus, enabling a ripple effect motion on the learners’ self-betterment in English, 

addressing the overall deterioration rate of language proficiency within fellow Malaysians.   
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5.5 Limitations 

 Although the results of this study were successful in addressing the research questions, 

the limitations should be acknowledged.  

 First and foremost, the sample size for this study was considerably small and did not 

include all of the Year 6 ESL students. Through a conversation with the school principal, the 

total number of students within that standard was 86, however, only 60 students participated 

due to the lack of consent from the parents of the remaining students. Therefore, limiting and 

affecting the generalizability of the findings. Due to the small sample size, the findings of 

research question 1 and 2 may be skewered towards the favour of the female participants as the 

additional 6 females compared to the sum of male students affects 10% of the findings.   

 Furthermore, cultural factors may potentially influence the types of motivations within 

students. Based on this study, majority of the students were of the Malay background, hence, 

the findings may not be universally applicable to the other ethnic groups in Malaysia. 

Additionally, through the survey, it was presented that majority of the participants’ first 

language is Malay, not English. Thereby, the lack of English language spoken outside of 

school. This limits the exposure to the language.  

 Lastly, parental involvement from the participants. Although it is important for the 

parents to sign off on the consent form to allow their  children to participate, parental 

involvement of answering the online questions should be taken into account. This is because 

the participants are considerably young and may have to use their parents’ phones when taking 

the online survey questions. As the questionnaires were distributed through an online link, the 

study cannot confirm that the answers selected were directly from the participants or through 

their parents.  
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5.6 Recommendations  

 Through this study, it was prominent that the students were more intrinsically motivated 

which proved to carry a positive connotation that English activities held beneficially influence 

the students’ drive to learn the language. Howbeit, through Chapter 5.5 Limitations, the 

results indicated inaccuracies of generalization due to the small sample size. Therefore, it was 

advisable to expend the population for future research, ensuring the usage of  a larger and equal 

amount of students from both genders to minimise the skewedness in the data.  

 Secondly, to reduce potential cultural factors that influence motivation of students, 

researchers could collaborate with multiple school districts that are more diversified in terms 

of racial background to produce a more well-rounded and generalised interpretation of the 

Malaysian population as a whole.  

Consequently, despite reducing paper consumption of the collected quantitative data 

for this study, it was impertinent that to address the parental influence of the response of online 

survey questionnaires. Hence, this study advised that future researches should carry out the 

survey forms physically in a manner whereby students answer the questions on the spot. 

Through using this technique, researchers could ensure the authentic response of the 

participants.   

Lastly, this study would also suggest the inclusion of both the teachers’ and parents’ 

perspectives on the students’ language learning abilities for holistic assessment that regards the 

students performances during the conduction of research and also in real-life. Therefore, 

providing validity and reliability of the study’s findings.   
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Appendix 

Appendix A: Questionnaire Survey Form 

This questionnaire survey form comprises three sections, and you are required to 

answer all the questions. 

 

Section A (Demographic Information) 

 

Please ‘/’ your answers. 

 

1. Gender: 

  Male 

  Female 

 

2. Race: 

  Chinese 

  Indian 

  Malay 

  Others 

 

If others, please state: ___________ 

 

 

3. Language(s) spoken at home: 

  Chinese (Mandarin) 

  Tamil 

  Malay 

  English 

Others: __________________ 

 

4. What kinds of activities do you like most during class activities? 

  Individual work 

  Pair work 

  Small group work/ discussion 

  Individual presentations 

  Pair/ group presentations 

  Research and presentation 

  Games 
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Section B (Intrinsic Motivation) 

Directions: Please circle the number that best expresses you for each statement. There 

are no right or wrong answers. Scale 1 represents “Strongly Disagree”; 2 for 

“Disagree”; 3 for “Neutral”; 4 for “Agree”; and lastly, 5 for “Strongly Agree”.  

1.  I wish I were fluent in English. 1 2 3 4 5 

2.  I want to learn about other cultures and 

understand the world better. 

1 2 3 4 5 

3.  Learning English is good for self-

development. 

1 2 3 4 5 

4.  Learning English will allow me to 

communicate with more people. 

1 2 3 4 5 

5.  Learning English will enable me to better 

understand and appreciate English 

literature (stories, novels, poems etc.).   

1 2 3 4 5 

6.  I learn English because it is something that 

I always enjoy. 

1 2 3 4 5 

7.  I feel more confident in learning English.  1 2 3 4 5 

8.  When I speak English, I don’t mind making 

mistakes. 

1 2 3 4 5 

9.  When someone speaks English to me, I tend 

to be nervous. 

1 2 3 4 5 

10.  Learning English helps me integrate more 

easily into English speaking communities. 

1 2 3 4 5 
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Section C (Extrinsic Motivation) 
Directions: Please circle the number that best expresses you for each statement. There 

are no right or wrong answers. Scale 1 represents “Strongly Disagree”; 2 for 

“Disagree”; 3 for “Neutral”; 4 for “Agree”; and lastly, 5 for “Strongly Agree”. 

1.  Studying English is important because I will 

need it for my career. 

1 2 3 4 5 

2.  I learn English because I need it to further 

my studies overseas. 

1 2 3 4 5 

3.  I study English because I want to do well in 

my examinations. 

1 2 3 4 5 

4.  I learn English because I can contribute 

more to society. 

1 2 3 4 5 

5.  Learning English is important for me 

because other people will respect me more 

if I am good in English. 

1 2 3 4 5 

6.  I study English to please my family. 1 2 3 4 5 

7.  I learn English because it’s a compulsory 

subject. 

1 2 3 4 5 

8.  I learn English so I am not behind my 

friends. 

1 2 3 4 5 

9.  Learning English helps me to get an ideal 

job. 

1 2 3 4 5 

10.  Learning English helps me search for 

materials and information in English more 

effortlessly. 

1 2 3 4 5 
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Appendix B: Interview Questions 

 

 

1. What is the most difficult language skill that you experience while learning 

English? Why? 

 

 

 

 
2. In your opinion, what activities can your teacher carry out to help you 

improve in learning this skill? 

 

 

 
 

3. In your own words, could you elaborate more on the selection of class 

activities you have chosen? 
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Appendix C: Interview Transcript of Interviewee 1 

Interviewer : Good afternoon, I am Celeste, you may address me as Cel. Our interview 

today will be on your perception towards English as second language 

classrooms. Please do note that this interview is recorded. So before we start, 

could you please introduce your name? 

Interviewee 1 : Hi! I’m (Interviewee 1’s full name). You can address me as Interviewee 1. 

Interviewer : Alright Interviewee 1, this interview consists of 3 questions. There is no 

right or wrong answer. These questions are solely based on your opinion. So, 

shall we start? 

Interviewee 1 : Yeah, we can start. 

Interviewer : Okay. So, for our first question, Interviewee 1, can you please tell me what is 

the most difficult language skill that you experience while learning English? 

Interviewee 1 : The most difficult language skill that I’ve.. I experience while learning 

English is probably writing because I find it hard making essays and some of 

the spelling. 

Interviewer : So you have problems with spellings and writing essays. Is it just essay 

format, or essay in general, as in sentences? 

Interviewee 1 : Essay format. 

Interviewer : Essay format. Okay.  And spelling, is it? 

Interviewee 1 : Yes. 

Interviewer : Okay. So the second question is that, in your opinion, what activities can 

your teacher do to help improve in your writing skills in terms of essay 

format and spelling? 

Interviewee 1 : The teacher can give us more essay writing because the school rarely gives 

us essays. And the teacher can also give us more spelling bee competitions. 

Interviewer : Alright, okay! So in your own words, could you elaborate more on the class 

activity which you’ve chosen, which is “research and presentation” when 

you filled up the survey form as the most favourable activity? 
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Interviewee 1 : I…… 

Interviewer : Do you need me to repeat myself? 

Interviewee 1 : Yes, please. 

Interviewer : Okay, so in your own words, could you elaborate more on the class activity 

you have chosen, which is “research and presentation” compared to the other 

activities? 

Interviewee 1 : I chose “research and presentation” because I find it fun and exciting doing 

my research and writing my script all by myself. 

Interviewer : So you enjoy writing scripts, is that right? 

Interviewee 1 : Yes, that is correct. 

Interviewer : And you prefer to do alone? May I know why? 

Interviewee 1 : If I do it alone, I’m the only one who has to do all the work. I don’t have to 

stress about everyone else not doing the work. 

Interviewer : Okay. Alright. That is all for our interview Interviewee 1. Thank you so 

much for your time. 
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Appendix D: Interview Transcript of Interviewee 2 

Interviewer : Good afternoon, I am Celeste, you may address me as Cel. Our 

interview today will be on your perception towards English as second 

language classrooms. Please do note that this interview is recorded. 

Before we start, could you please introduce your name? 

Interviewee 2 : My name is (Interviewee 2’s full name) but you can call me 

Interviewee 2. 

Interviewer : Alright Interviewee 2, this interview consists of 3 questions. There is 

no right or wrong answer. These questions are solely based on your 

opinion. Shall we start? 

Interviewee 2 : Sure. 

Interviewer : Okay, Interviewee 2. Can you please tell me what is the most difficult 

language skill that you experience while learning English? There are 

four- reading, writing, listening and speaking. 

Interviewee 2 : Uh… I prefer reading. 

Interviewer : You think that reading is the most difficult language skill that you 

encountered? 

Interviewee 2 : Yes. 

Interviewer : Can you please explain to me why? 

Interviewee 2 : Uh… because I can’t really pronounce or read the words that I do not 

know. 

Interviewer : Alright. So what I am trying to understand is that when you’re 

reading, if you do not know the words or how to spell it, you have 

difficulties in pronouncing the words, correct? 

Interviewee 2 : Yes. 

Interviewer : Okay. So in your opinion, what kind of activities can your teacher 

carry out to help improve in your reading skill? 
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Interviewee 2 : Uh… I find it helpful for the teacher to spell and pronounce the 

words that I do not know how to read for better reading. 

Interviewer : So do you prefer your teacher to do it on the spot or once all the 

sentences have been read. 

Interviewee 2 : I prefer the teacher to do it on the spot. 

Interviewer : Okay, Interviewee 2. The last question would be, “in your own 

words, could you please elaborate more on the class activity that you 

have chosen, which is ‘games’ as the most favourable activity?” 

Interviewee 2 : Because games are fun and interesting, I do not feel pressured when 

learning new things while playing games with my friends. 

Interviewer : Alright, so, is there anything else you would like to add on? 

Interviewee 2 : No. 

Interviewer : Alright, Interviewee 2. That is all for our interview. Thank you for 

participating. Bye! 

Interviewee 2 : Bye! 
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Appendix E: Interview Transcript of Interviewee 3 

Interviewer : Good morning, I am Celeste, you may address me as Cel. Our interview 

today will be on your perception towards English as second language, 

ESL classrooms. Please do note that this interview is recorded. Before we 

start, could you please introduce your name? 

Interviewee 3 : Good morning. My name is (Interviewee 3’s full name). You may 

address me as Interviewee 3. 

Interviewer : Alright Interviewee 3, this interview consists of 3 questions. There is no 

right or wrong answer. These questions are solely based on your opinion. 

Ss, shall we start? 

Interviewee 3 : Yes. 

Interviewer : Okay, Interviewee 3. Can you please tell me what is the most difficult 

language skill that experience while learning English? 

Interviewee 3 : Hmm…The most difficult language skill that experience while learning 

English is most probably reading. 

Interviewer : Can you tell me why? 

Interviewee 3 : Because I have some trouble pronouncing words. 

Interviewer : Okay. So in your opinion, , what activities can your teacher carry out to 

help improve in your reading skill? 

Interviewee 3 : In my opinion, my teacher can carry out reading competitions, teaching 

students reading strategies and group activities. 

Interviewer : Can you explain to me more about group activities? 

Interviewee 3 : The teacher will put certain amount of students in a group and give them 

a certain book. The students that don’t know how to read may ask the 

higher level students. 

Interviewer : So these higher level students are within the group itself, right? 
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Interviewee 3 : *Head nods* 

Interviewer : Okay! So in your own words, could you elaborate more on the class 

activity which you’ve chosen, which is “research and presentation” as the 

most favourable activity? 

Interviewee 3 : This class activity is really fun. I also enjoy writing scripts. I like to do 

research and presentation because everyone will know the relevant 

contents for group discussions. This way, everyone will know on what to 

talk about during the presentation. 

Interviewer : Alright, Interviewee 3. I think that is all for my questions. Is there 

anything else you would like to add? 

Interviewee 3 : I don’t think so. 

Interviewer : So if that’s the case, thank you for your time and I hope you have a great 

weekend! Bye! 

Interviewee 3 : You too! Bye! 
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Appendix F: Interview Transcript of Interviewee 4 

Interviewer : Good afternoon, I am Celeste, you may address me as Cel. Our 

interview today will be on your perception towards English as second 

language, ESL classrooms. Please do note that this interview is 

recorded. Before we start, could you please introduce your name? 

Interviewee 4 : Hello! My name is (Interviewee 4’s full name), and you can call me 

Interviewee 4. 

Interviewer : Alright Interviewee 4, this interview consists of 3 questions. There is no 

right or wrong answer. These questions are solely based on your 

opinion. Shall we start? 

Interviewee 4 : Yep. 

Interviewer : Okay, Interviewee 4. Can you please tell me what is the most difficult 

language skill that you experience while learning English? 

Interviewee 4 : It…Okay, for me, it is writing because when teacher write like a few 

words on the board and then you must write a essay or a sentence with 

that. And the problem is that the ideas because the ideas would take so 

long, for me, it would take so long. And there’s always a time limit. 

Interviewer : So you get nervous because you have the for the ideas in such a short 

time. Am I right? 

Interviewee 4 : Yes. 

Interviewer : Okay, so in your opinion, what kind of activities can your teacher carry 

out to help you improve in those skills? 

Interviewee 4 : Okay, so the teacher can write four words on the board or more. And 

everybody must write one sentence on the board.  

Interviewer : Okay. 

Interviewee 4 : Okay, example. It’s my turn, so I would go, and there’s always a time 

limit. If I am taking so long, like taking so long, the teacher would give 

few ideas and if I created a sentence. And…If I created a sentence, the 

teacher will see if it’s correct or not. If it’s not correct, the teacher will 
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tell “it’s not correct” and where in the sentence it’s not correct. And the 

teacher will tell on how to improve. 

Interviewer : Okay, so…um.. to sum that up, you would rather the teacher ask you to 

write down the sentences. That means if she were to give a word and 

she were to ask you to come up to write the sentence, and you cannot 

come up, you want the teacher to ask the students help to create the 

sentence together with you. Am I right? 

Interviewee 4 : Yep. 

Interviewer : So once the students have created the sentences together with you, then 

the teacher will only correct your sentences. Correct? 

Interviewee 4 : Yep. 

Interviewer : You would prefer to do this in a classroom setting where everybody is 

helping you, not just you and the teacher alone. Correct? 

Interviewee 4 : Yep. 

Interviewer : Okay, I understand. So for our last question, Interviewee 4. Could you 

please explain to me more on why you chose ‘pair or group 

presentation” for the most favourable class activity? 

Interviewee 4 : Okay, I like pair and group presentation because I like to show to the 

teacher for my…of my… speaking skills.  

Interviewer : Okay, you like pair and group presentation because you like to show 

speaking skills. Is there any other reason as to why it’s pair or group 

and not individual presentation?  

Interviewee 4 : Um… Okay, the first one is the ideas. The person…okay…For me, I 

have…I have trouble for making ideas. If it is like pair, the person will 

make the ideas and I will speak…yeah. 

Interviewer : Okay, so you prefer to be in a pair or group work because you do not 

think as fast or create ideas as fast, so you would like other people to 

share their opinions so that you can interpret it better and create the 

presentation so you can show your speaking skills. Am I right? 
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Interviewee 4 : Yep. 

Interviewer : Okay, is there anything else you would like to add or is there anything 

that I’ve said wrongly that you would like to correct me? 

Interviewee 4 : Nope. 

Interviewer  Okay, so that is all then. Am I right? 

Interviewee 4  Yep. 

Interviewer  Okay, Interviewee 4. Thank you for your time. Thank you for tis 

interview. I hope you have a great day, bye! 

Interviewee 4  Bye! 
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