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ABSTRACT

This Final-year project (FYP) looks into how important persuasive writing is to ESL instruction
and how it affects students' academic and career paths. The goal of the study is to identify the
variables that affect ESL students' attitudes towards acquiring persuasive writing abilities, with an
emphasis on improving curriculum design and teaching methodologies. Using a mixed-methods
approach, face-to-face interviews are used to acquire qualitative insights for in-depth analysis,
while digital surveys are used to collect quantitative data for wider accessibility. The data is
interpreted using statistical analysis and thematic analysis, including 120 participants from
Universiti Tunku Abdul Rahman (UTAR). By addressing issues and promoting a supportive,
student-centred learning environment, the research helps to improve ESL instruction.
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Chapter 1: Introduction

1.1 Introduction

The foundation for successful academic performance and efficient communication in the
ever-changing field of English as a Second Language (ESL) education is the acquisition of strong
writing abilities. Persuasive writing holds a special place among the many different types of
writing, requiring language skills and the development of critical thinking and expressive ability.
According to Aziz et al. (2023), proficiency in academic writing, including persuasive writing, is
vital for learners since it will be essential upon entering universities and pursuing work in the real
world. Many variables influence how ESL learners view the learning process as some of them

struggle with the subtleties of persuasive writing while others find pleasure and satisfaction in it.

To better understand how ESL learners' attitudes are affected as they work to develop their
persuasive writing abilities, the study will investigate a variety of factors. Given the complexity of
this educational endeavour, it aims to pinpoint and carefully examine the most important
component influencing ESL learners' attitudes in the context of persuasive writing. By revealing
these factors, this study hopes to help academics, educators, and curriculum makers gain a deeper

grasp of the dynamics at work.

Since attitudes have a direct impact on the efficacy of ESL instruction, it is imperative to
comprehend the pivotal role they play in the learning process. Learners' emotional, cognitive, and
behavioural reactions to their educational experiences are shaped by their attitudes, which in turn
influence their motivation, engagement, and success in general. Deciphering the relationship

between these attitudes and the development of persuasive writing abilities and the experience of



learning reveals the socio-cultural, educational, and personal elements that go into the intricate

fabric of ESL instruction in addition to providing light on the cognitive processes at work.

The ultimate objective of the study is to offer practical insights that can guide the
improvement of instructional tactics, curriculum design, and pedagogical approaches. By
identifying the most important aspect influencing ESL students when it comes to persuasive
writing, we open the door to a more customised and successful learning environment that promotes
academic success and language growth. This also indicates a sign of great autonomy development
in ESL learners which also shows that learners have strong abilities in presenting their opinions,

ideas, and thoughts (Januin & Osman, 2021).

1.2 Statement of problem

Nowadays, the domain of persuasive writing is an issue for both ESL learners and teachers.
Aziz and Ahmad (2017) stated that it is not unexpected that Malaysian students choose to write
descriptive and narrative essays—generic genres with which they are more comfortable—instead
of persuasive essays in the annual Sijil Pelajaran Malaysia (SPM) test. Due to a variety of linguistic
and cultural variables, including the subtleties of persuasive language, restricted vocabulary,
cultural differences, and many more, ESL learners frequently struggle to grasp the craft of
persuasive writing. Not only do ESL learners face challenges in learning persuasive writing, but
ESL teachers also find difficulties in teaching the learners and enabling them to master the skill
and achieve academic success. Many teachers feel unqualified and unprepared to teach writing and
writing instruction due to the assessment-driven curricula thus they restrict their teaching to stories

or documents (Barone & Barone, 2018).
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Persuasive writing abilities play a critical part in ESL instruction, but there is still a
significant information gap regarding the aspects that have the greatest impact on ESL learners'
attitudes towards learning how to write persuasively. The body of research on ESL education
provides insights into the more general parts of the subject, but more focused research on the
factors influencing attitudes towards persuasive writing is necessary. By exploring the complex
network of variables, this study attempts to close this gap by identifying the key elements that have

a major impact on ESL learners' attitudes towards and engagement with persuasive writing.

A detailed understanding of the variables influencing attitudes is crucial as educators and
other stakeholders work to improve the calibre of ESL training. In addition to trying to pinpoint
these variables, the study aims to shed light on how they may affect the viewpoints of ESL learners
in learning persuasive writing. Thus, the teaching methods for teaching persuasive writing can be
improved through the study, leading to the establishment of a more supportive and engaging
atmosphere in English as a Second Language (ESL) learning. As Aziz and Said (2020) mentioned,
learners are frequently spoon-fed the knowledge they need to pass their exams because writing
training in Malaysia is focused on the exam and the instructor. By filling this vacuum in the
literature, the study hopes to offer insightful information that will improve and enliven the field of
ESL instruction, leading to the development of more efficient and learner-centred methods for

teaching persuasive writing which benefits and assists ESL teachers and educators.
1.3 Research objectives

The goals of the study “The most influential factor affecting the attitudes of ESL learners toward

learning persuasive writing” are to:
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1. Identify the attitudes of ESL learners in learning persuasive writing through surveys and
interviews.
2. Explore and understand how the underlying factors mentioned by ESL learners have the

greatest effect on their attitudes toward learning persuasive writing.

1.4 Research questions

The subsequent research questions that will be addressed in the study are:

1. What are the attitudes of ESL learners toward learning persuasive writing?
2. How do these underlying factors have the most influence on the attitudes of ESL learners

in learning persuasive writing?

1.5 Significance of study

The study of researching the most influential factor that affects ESL learners' perspectives
on learning persuasive writing is significant as it exposes ESL learners’ perceptions, drives, and
obstacles in mastering the ability to write persuasively. The results of the study can also advance
the domain of the acquisition of second languages by illuminating the variables that affect ESL
learners' attitudes toward developing their second language competence. The study helps educators
and teachers to establish a more helpful learning environment for ESL learners. Teachers and
educators are urged to provide a welcoming and supportive learning atmosphere that takes into
account the particular challenges that ESL learners could have when learning how to write
persuasively. By fostering a good and encouraging learning environment that tackles the
difficulties they have in learning persuasive writing, the educational and professional success of
ESL learners can be improved. Thus, encouraging such an atmosphere can help ESL learners

succeed academically and professionally.
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The study can also assist educators and teachers in the establishment of more efficient
teaching and curriculum strategies that are based on a thorough comprehension of the attitudes,
motives, and difficulties that ESL learners encounter. The final goal is to apply the knowledge
acquired to enhance teaching methods, making them more effective and engaging to the unique
requirements of ESL learners. Through the consideration of the elements that have been
discovered, teachers and educators can improve their capacity to assist ESL learners in developing
persuasive writing skills. To improve ESL learners' persuasive writing abilities, it is intended to

implement a more dynamic and successful learning process for ESL learners.

1.6 Definition of keyterms

1.6.1 Attitudes

Attitudes are people's thoughts, feelings, and assessments about a certain topic or object.
Marcinkowski and Reid (2019) highlighted that attitude can be referred to as an individual's
judgements and evaluative dispositions on an "object” (such as a person, item, event, idea,
problem, or action) that are, at minimum, partially influenced by their background or
circumstances. Fishman et al. (2021) simplified attitude as the degree to which one makes a

positive or negative judgment about that matter.

1.6.2 ESL learners

Learners of English as a Second Language (ESL) are those for whom English is not their
first or native language and who are working towards becoming proficient in it. Peng (2019)
mentioned that ESL learners are individuals who study English in nations such as Malaysia where
the language is formally spoken and used as a communication tool. Alghamdi (2019) agreed that

ESL learners are defined as non-native English speakers who acquire the language in an English-
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speaking setting.

1.6.3 Persuasive writing

Writing that tries to persuade readers to accept a certain point of view or argument is known
as persuasive writing. It entails influencing the reader's viewpoint by logical argument, supporting
data, and emotive appeals. By employing logical arguments, persuasive writing seeks to persuade
the reader to adopt the writer's viewpoint or take action on a particular topic. (Aziz & Ahmad,
2017). Based on Beyreli and Konuk (2018), the writer seeks to establish, convince, prove,

illustrate, support, and align the reader's thinking with his or her own in a text of this type.

1.7 Scope and limitations of study

1.7.1 Scope of study

Regarding the study's scope, its primary goal is to investigate the factor that influence the
attitudes of ESL learners the most towards mastering persuasive writing. The following criteria

will be the main focus of the study:

1. The perception of ESL learners about learning persuasive writing.

2. The elements that affect ESL learners' acquisition of persuasive writing skills.

3. The element which affects ESL learners the most in mastering persuasive writing skills.

4. The reason why the elements that ESL learners mentioned have the biggest impact on their

persuasive writing acquisition compared to the other elements.
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1.7.2 Limitations of study

The following are some of the restrictions that are found in the study in terms of its

limitations:

1. Limited sample size: The sample size will be limited to a certain subset of UTAR-enrolled ESL
learners. Hence, all of the participants are being gathered from the same university. As a result of

the small sample size, results may not be able to represent the opinions of all ESL learners.

2. Different language proficiency levels: Even though the study's target participants are ESL
learners, a large number of participants may have varied English proficiency levels, which could

affect the validity of the data collected and produce conflicting findings and inaccurate results.

3. Possibility of the occurrence of untrustworthy responses: The study relies on self-reported
information gathered by the participants themselves that may be skewed as participants might

respond and answer dishonestly.

Therefore, even though the results of the study could provide information regarding the
most influential factor that affects the attitudes of ESL learners towards learning persuasive
writing, it is imperative to acknowledge the limitations of the study to appropriately assess the

results.
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Chapter 2: Literature Review

2.1 What is persuasive writing?

2.1.1 Definition

Persuasive writing is the method of producing written material to persuade readers to
embrace a given viewpoint, follow a particular course of action, or accept a particular idea. Aziz
and Ahmad (2017) also stated that persuasive writing involves a cognitive process in which writers
must use analytical thinking skills to think of creative and critical ideas and compose them well.
Persuasive writing also grants writers the freedom to choose content from their experiential
knowledge. This excites writers to freely share their opinions and beliefs (Barone & Barone, 2018).
Persuasive writing is commonly used to influence the feelings and opinions of others while
Widhari et al. (2022) mentioned that persuasive writing can also be used to convince, inform and
entertain others. Furthermore, persuasive writing is frequently employed in a variety of settings,

including marketing, political speeches, opinion pieces, essays, and advertisements.

2.1.2 Key elements

2.1.2.1 Clear title & thesis statement

There are a few key elements which make persuasive writing unique from the other types
of writing. The first key element of persuasive writing is a clear title and thesis statement. Having
a clear and brief topic allows readers to be aware of the situation quickly and it can be understood
easily. The thesis statement or point of contention is presented and outlined in a clear, succinct
manner to convince the reader of it. Corneille (2023) suggested that producing an interesting title

can help get more readers to be aware of the issue quicker and attract more publicity.
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2.1.2.2 Factual evidence

The second key element is persuasive writing, supported by factual evidence. Facts,
figures, examples, stories, and professional opinions are all used in persuasive writing to bolster
the writer's position. This proof ought to be thoroughly investigated and pertinent to the subject.
Writers are required to strengthen their stances with justifications and proofs (Aziz et al., 2023).
Januin and Osman (2021) highlighted that the content of persuasive writing is based on materials
which were researched or reported before. This showcases the high levels of authenticity in

persuasive writing.

2.1.2.3 Credibility & trustworthiness

Next, credibility and trustworthiness is the third key element of persuasive writing. With
sufficient credibility in persuasive writing, it demonstrates that it is a trustworthy and expert
product. By including the credits of different experts, it converts persuasive writing into a reliable
masterpiece. Materials that were researched by experts such as valid reasoning, real-life examples
and real-world knowledge increase the validity of persuasive writing, making it more trustful for
readers (Beyreli & Konuk, 2018). These materials act as strong rhetoric to inform and convince
readers of the outcomes if actions are not taken, influencing their opinions and behaviours (Aziz

& Said, 2020).

2.2 Current problem of ESL learners in learning persuasive writing

In this current era, the scenario of ESL learners facing difficulties in learning persuasive
writing has become a huge educational and social issue that should be considered by the
community. This claim is supported and proven as this scenario can be found in a great number of

ESL learners. Learners have numerous challenges while interacting with contentious texts. Studies
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showed that the argumentation process and the potential causes of learners' objections are the
concerns why a significant portion of learners struggle to learn sound arguments (Alwaely et al.,
2020). Many ESL learners gradually lose interest in learning persuasive writing as learning
persuasive writing is a challenging and boring process. It is challenging as it requires the ability to
communicate at the most advanced linguistic level. It has been suggested that when learners lament
how hard it is to write in a second language, they're talking about how hard it is to develop and
convey ideas in a new language in addition to how hard it is to find the right words and use proper
grammar (Nurtjahyo et al., 2019). Alotaibi (2020) also mentioned that ESL learners assume that
writing persuasively is the most challenging writing style. Most learners could not think of any
reasons to persuade readers to accept their opinions after they entered high school. Based on the
National Assessment of Educational Progress found in Alotaibi’s research in 2020, over 73% of
eighth graders received a score below proficient. Learners were instructed to memorise writing
texts to pass their English language exam in school, and as a result, they focused more on writing
mechanics, grammar, and spelling due to their language concerns. To top it off, ESL learners who
are living in rural areas showcase worse academic achievements compared to urban ESL learners.
For several years, rural ESL learners have been connected to poor English achievement, especially
in writing. The English language ability of rural learners was substantially lower than that of their
urban counterparts. According to the research conducted by Ali et al. (2022), the Malaysia
Education Blueprint said in Sabah and Sarawak that the states with a higher proportion of rural
schools had lower academic success in the same year. For listening, reading, and writing, primary
students in Sarawak and Sabah underperformed compared to the national average levels set by the
Common European Framework of Reference for Language (CEFR). To strengthen the seriousness

of ESL learners neglecting to learn persuasive writing, Table 2.2 was taken as a reference from the
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research conducted by Aziz and Said (2019). The research examines the persuasive writing levels
of 150 Malaysian University students. The results show that 0 students achieved a grade of A in
persuasive writing while only 10 students achieved a B grade. Around 50 students scored 26 - 31
marks in their persuasive writing and more than 40 students scored below the passing grade. The
average score of the 150 students is 27.33 which is a D grade, representing the failure in the
educational system. Based on Aziz and Said’s research, it is shown that more than 50% of the
population of students could not achieve academic success in their persuasive writing and low

efforts in learning persuasive writing.

Grade Number of Percentage Scores for
Students (%) each Grade

A 0 0 0

B 10 6.67 400

C 43 28.67 1469

D 52 34.67 1508

E 18 12 413

U(1) 12 8 196

U(ii) 10 6.67 107

U(ii1) 5 33 7

Total 150 100 4100

Average Score 27.33 (D)

(Aziz & Said, 2019, Table 2.2)

2.3 Importance of learning persuasive writing

2.3.1 Self-expression & persuasion

As ESL learners from all ends of the world are aware of the issue of learning persuasive
writing, most of them do not acknowledge the importance of learning to write persuasively.
Learners assume that the goal of learning to write persuasively is to fulfil the expectations of their
parents or achieve good grades in examinations. Learning persuasive writing contributes a lot to

personal development hence enabling learners to advance. The first importance of learning
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persuasive writing is self-expression and persuasion. Writing persuasively gives learners the
ability to articulate their ideas clearly and concisely. It gives learners the ability to successfully
express their principles and opinions to readers. By using persuasive writing, writers can sway and
convince readers to adopt their viewpoints, act on their behalf, or see things their way. This can be
especially helpful in industries like politics, advocacy, sales, and marketing. According to (Ta et
al., 2022), persuading readers involves engaging in their specific behaviours, convincing them to
believe in the desirable outcome thus readers will change their attitude through reading persuasive
writings. Aziz and Said (2020) also agreed that altering the minds of the readers is the main goal
of persuasive writers. Persuasive writers set their goals in hopes of warning readers to think
critically and reconsider their course of actions will lead to what sort of consequences. Elements
in persuasive writing such as evidence and facts will trigger the readers’ emotions and morality,
enabling them to rethink their decisions. In addition, persuasive writers can change the mindsets

of readers and affect their decision-making skills.

2.3.2 Critical thinking & problem-solving development

Secondly, learning persuasive writing sustains the consistent development of our critical
thinking and problem-solving skills. ESL learners need to use critical thinking to build solid and
convincing arguments to write convincingly. They may evaluate opposing views, analyse facts,
and make well-informed decisions using this procedure. Based on the research conducted by
Alwaely et al. (2020), learning to write persuasively focuses on the development of learners’
thinking skills and controversy, learners are given opportunities to incorporate their logical
scientific standpoints and assist them to think and develop their dialectical compositions. Crossley
et al. (2020) mentioned that at the heart of critical thinking is the capacity for persuasive reasoning,

which has long been prized in academic, professional, and social settings. Writing persuasively
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frequently entails identifying issues and offering solutions. Learners must be able to recognise
problems, offer answers, and make a strong case for their position as these are important abilities
in a variety of work environments. Alotaibi (2020) highlighted that learning persuasive writing is
how writers think of ideas to solve life problems for themselves and others. Writers are required
to analyse issues with their existing knowledge and think of refutations to counter counter-
viewpoints to solidify their opinions. It can also be concluded that persuasive writing is normally
used in the workplace, social groups and government meetings to solve current issues and matters

that threaten us.

2.3.3 Academic success

The third importance of learning persuasive writing is academic success. Proficiency in
persuasive writing is a prerequisite for academic achievement. It helps ESL learners to do well in
research papers, essays, and presentations, and they're frequently needed for standardised exams.
Assignments and assessments in universities normally orbit around the frequent use of persuasive
writing, hence learners need to master persuasive writing to achieve academic success (Korau &
Aliyu, 2020). Aziz et al. (2023) validated the contention by stating that persuasive writing skills
should be acquired as it is a necessary skill when learners enter tertiary education institutions and
universities. This skill is crucial for learners to obtain academic achievements and it is also useful

in future occasions such as workplace and seeking employment in the future.

2.4 Benefits of learning persuasive writing

2.4.1 Enables effective communication

Nowadays ESL learners are not aware of the benefits they can obtain from mastering the

ability to write persuasively. Learning persuasive writing is a useful and adaptable talent that
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enables people to effectively communicate their ideas, arguments, and thoughts to readers while
persuading and influencing them. We will examine the benefits of learning persuasive writing
techniques in this investigation, which include critical thinking enhancement. Writing persuasively
necessitates critical thinking and a multifaceted analysis of arguments. This can enhance learners’
capacity to evaluate the reliability of diverse statements and pieces of evidence as well as their
general critical thinking abilities. Based on the research conducted by Feng (2021), it is an effective
method to let learners learn to organise their narration of text structures through writing
persuasively. Learners are being trained to improve their comprehension of logic-semantic
relationships between main points and main points by linking connections in their minds. Feng
(2021) summed up that learning to write persuasively is a general boost to learners’ writing
abilities. Susilawati et al. (2019) agreed that learners’ successful development of their language
competence relies on their critical thinking skills which are related to the acquisition of writing

persuasively.

2.4.2 Assist in academic achievement

Not only that, learning to write persuasively can help learners to achieve academic success.
Writing persuasively is an important academic writing ability which can benefit writers as writers
can attain academic success and better scores by using it to help them perform well in essays,
debates, and presentations. In the United States, more than 90% of white-collar workers and 80%
of blue-collar workers have reported that writing persuasively is a crucial skill which leads to
success (Harris et al., 2019). Susilawati et al. (2019) further mentioned that one of the seven
survival skills to rule the world, particularly in the twenty-first century, is persuasive writing. By

mastering the skill, many outstanding leaders succeeded in their respective careers as they can
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examine options and enables them to evaluate information from all angles to choose which option

will best serve the organisation.

2.4.3 Enhance communication

Enhancing communication more effectively is the third benefit gained from learning to
write persuasively. Writing persuasively makes it easier for learners to express their ideas and
thoughts to others by helping them to do so. It improves their capacity to communicate difficult
concepts understandably and engagingly. According to (Ferretti & Graham, 2019), persuasive
writers are found to engage themselves in more varieties of discursive tactics to communicate with
other people compared to normal writers. While some persuasive writers use sentences to argue
with their parents and siblings, others construct negative and positive reasons to justify their stands
and decisions. Ferretti and Graham (2019) also stated that according to the sociocultural
perspective, writing is a semiotic instrument that facilitates social interaction and communication.
It is acquired and homed in social contexts and serves to achieve fundamental social objectives.
With the use of technological gadgets in the current era, many politicians and voters write virtual
content persuasively to attract citizens to their use Hidey and Mckeown (2018). Hidey and
Mckeown (2018) highlighted that these persuasive posts are influential and helpful for politicians
to use in current political events and issues. Finding convincing postings that successfully alter
readers' attitudes is a crucial component of the overall influence detection solution, thus proving

that authorities with great power also grasp this writing ability to better exert influence over others.
2.4.4 Improves creativity
Learning to write persuasively also improves learners’ creativity in producing their write-

ups. Creativity and ingenuity are frequently necessary for crafting strong arguments. ESL learners
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will discover themselves coming up with inventive and persuasive methods to communicate their
ideas to and persuade their readers. Ferretti and Graham (2019) declared that many persuasive
writers have argued with their parents previously due to their biased decisions and considerations.
Then, they were motivated to seek factual evidence to support their claims and prove their
arguments were correct. The quality of the written arguments produced by the persuasive writers
improved dramatically hence showcasing that the written quality enhancement is an indirect effect
from learning persuasive writing. Based on (Kuswoyo & Siregar, 2019), well-constructed
language in written production should be interesting and creative to make the readers and readers
understand their write-ups better. Writers can be trained constantly to try out different writing
styles and make use of a wider range of combinations of words and phrases to spice up their
persuasive writing. Writers can also make use of a range of linguistic tools to arrange discourse

material coherently in a way that is understood by the readers.

2.5 Theories related to persuasive writing

2.5.1 Toulmin Model

To increase its persuasiveness, persuasive writing frequently incorporates ideas and
examples from other fields. Theories and models give persuasive writers and ESL learners the
frameworks, tenets, and tactics they need to organise their arguments, engage readers, and
accomplish their persuasive objectives. To start, the Toulmin model is a model which can be found
in persuasive writing. Stephen Toulmin, a British philosopher developed this model in 1958.
Toulmin model was first introduced in the book "The Uses of Argument”, presenting what he saw
as formal logic's shortcomings in expressing the intricacies of common argumentation. Novianti
(2020) highlighted that persuasive writing is similar to the Toulmin model as it consists of the six

elements found in the Toulmin model which are claim, data, warrant, backing, rebuttal and
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qualifier. Every argument is backed up by evidence that generates a warrant through logical
analysis. Put otherwise, a warrant is the conclusion drawn from the evidence and the assertion. By
offering the background information or supporting data required to establish the inference, the
backing itself plays a part in supporting the warrant. If the warrant is rejected, rebuttal adopts the
stance of refuting the information and support offered in the case. As Setyaningsih and Rahardi
(2020) stated, position or claim statements are decisive assertions that the authors would include
as those are the truths that should be acknowledged or accepted by others. As such, they seek to
support their claims with evidence. Aziz and Ahmad (2017) provided a diagram below which

illustrates the connections between the six elements in the Toulmin model:

GROUNDS QUALIFIER CLAIM

WARRANT REBUTTAL

BACKING

(Aziz & Ahmad, 2017, Diagram 2.5.1)

The Toulmin model provides the sturdy structure of persuasive writing that is convincing and
invincible to others. Not only does the Toulmin model assist persuasive writers, but it can also be
beneficial to readers by strengthening readers' capacity to analyse and assess the argument. Since
the Toulmin model requires a high degree of reasoning ability, it may be used as an alternative to
help learners evaluate their critical thinking more thoroughly. Toulmin's argument pattern has been

used extensively to assess an argument's quality, and readers may use it to assess the veracity of
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the provided information (Admoko et al., 2020). Thus, readers will be equipped with professional
skills to evaluate the writings and information better and examine the quality of the work written

by others.
2.5.2 Aristotelian Rhetoric

Secondly, Aristotelian rhetoric is another underlying theory found in the domain of
persuasion and communication. The theory was developed by an ancient Greek philosopher named
Avristotle in his work "Rhetoric in the 4" century BCE. According to Krishnan et al. (2020),
Avistotelian rhetoric convinces readers through three channels which are pathos, logos and ethos.
Pathos refers to the skill of persuasion through emotional appeals to the readers. Pathos are often
used in advertisements to construct emotional bonding with readers, influencing their choices.
Torto (2020) also corroborated the argument, stating that the certain use of slogans and language
improves the trustworthiness of the advertisements to convince readers to purchase their products.
Next, logos refers to the credibility and ethical appeal in persuasion. In particular, logos addresses
an argument's use of facts, logic, and evidence, acting as effective reasons to back up claims. Logos
is mainly used in persuasive writings as it is based on real-life experiences that cannot be refuted
or denied by others thus becoming the strongest support to writers’ standpoint. In the research
conducted by Osman et al. (2021), logos was concluded as the most popular persuasive method as
it was used a total of 39 times in the persuasive writings produced by 18 Malaysian university
students whereas pathos and ethos were used 15 and 11 times respectively. All of the students in
the research mentioned that they chose to use logos in their writings as it has the strongest effect
on readers of all ages. Logos can also be useful in the lives of humans as it enhances the
harmonious and peaceful atmosphere in the community. Logos can convince others to perform

harmonious and safe actions within society (Carbonell, 2023). Furthermore, Ethos pertains to the
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dependability or moral attractiveness of a writer, speaker, or other sources. Aristotle understood
that a speaker who is viewed as reliable, trustworthy, and has high moral standards would have a
greater chance of persuading readers. In terms of persuasive writing, readers tend to be convinced
easily given that a writer is a person whom we respect and likable. These qualities improve the
credibility of the writings as the writings act as a mirror reflecting the characteristics of the writers

(Krishnan et al., 2020).

2.5.3 Fear Appeals Theory

Apart from that, one of the theories that can be found in persuasion is Fear Appeals Theory.
The goal of the fear appeals theory, a persuasive technique, is to incite fear in the readers to
influence them to alter their behaviour. The basic premise is that people are more inclined to act
to avoid negative consequences or prospective threats when such consequences are highlighted
concerning not adopting a recommended behaviour. Nabi and Myrick (2019) stated that fear
appeals work effectively when those who make fear the primary emotion in response to convincing
threat elements and hope the primary emotion in response to compelling efficacy elements. The
more hope is evoked in the readers, the more effective the fear appeals perform. Hope is linked
with response efficacy, a measure of a person's confidence in the ability to avert a threat through
advised action. Fear Appeal Theory increases the response efficacy of readers and they tend to be
convinced of the negative outcomes that follow and feel more confident in handling them. Fear
Appeal Theory implements moderate levels of fear to readers to achieve the best effects. Readers
may feel overwhelming powerlessness or denial if the fear is too great, or readers might not be
motivated to take any action if the fear is not powerful enough. Based on the research conducted
by Wu et al. (2021), the crisis of COVID-19 is spreading in China rapidly and numerous experts

and scientists take actions based on the health of the citizens as their priority. Fear Appeals Theory
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comes in handy as people's preventive behaviours in public space use have grown due to moderate
levels of fear during the COVID-19 epidemic. Experts and scientists use the approach of fear to
persuade citizens to start changing their behaviour and pay attention to relevant information to
protect themselves. As a result, all parties cooperated with the related authorities as the citizens
were informed of the consequences if they were infected or uncooperative. During the outbreak of
COVID-19, the government tends to spread the negative effects through the use of mass media
such as television broadcasting, electronic mailing and private messaging. According to Zhang
and Zhou (2020), it has been observed that fearful persons require more sharing to relieve
emotional strain and make sense of confusing information. Individuals tend to be scared and
anxious when they feel threatened, they will seek more solutions to release their negative emotions
within them. This motivates them to share threatening messages with others to balance out their
fear and responsibility, hence achieving the goal of alerting the crowd to be cautious of the
COVID-19 infection. Many readers are blinded or confused about how fear works efficiently in
persuasive writing. Fear is not implemented on the readers themselves, but the theory emphasizes
the negative outcomes in the persuasive content. The theory has a huge impact on readers who can
relate those negative outcomes to themselves more than readers who cannot relate. Zhao et al.
(2019) substantiated the assertion in their observation of witnessing a significant decrease in the
percentage of smoking in a group of 13-17-year-old youngsters. Zhao et al. (2019) have proven
that Fear Appeal Theory has a better impact compared to humor appeal as most smokers decrease

the usage of cigarettes and showcase more negative attitudes towards smoking.
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2.6 How does learning persuasive writing influence learners’ brain development

2.6.1 Myelination

Neuroplasticity, the term for alterations in the structure and function of the brain, is
strongly related to the learning process. The term "neuroplasticity” describes the brain's capacity
to reorganise itself throughout life by creating new neural connections. Throughout the process of
learning persuasive writing, different areas of the learners’ brain will undergo changes and
modifications. This results in the first development in learners’ brains, Myelination. Myelination
is defined as the process by which nerve fibres are covered in a fatty material known as myelin.
Electrical impulses can travel along nerve cells rapidly and effectively because myelin serves as
an insulator. The nervous system's correct operation depends on this mechanism. Learning
experiences can boost myelination by linking learning processes, which improves the speed and
dependability of neuronal communication. Luk et al. (2020) mentioned that older children replied
more quickly and accurately compared to younger kids, and their total performance level was
closer to adults. This is because older children had a successful development of myelination in
their white matter pathways. Bundles of myelinated nerve fibres called "white matter pathways"
connect different parts of the brain and facilitate communication between them. The maturation
and improvement of the brain circuits involved in the language learning process are reflected in
changes in these white matter pathways, which are linked to language development (Luk et al.,
2020). As the white matter in the learners’ brains is activated, the Inferior Longitudinal Fasciculus
(ILF) also undergoes longitudinal changes after learners learn a new language skill. The observed
alteration in the integrity of these white matter pathways was linked to an improvement in the
language proficiency of the learners who received the intervention, indicating that the left arcuate

fasciculus and inferior longitudinal fasciculus are responding to experience-dependent language
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learning (Widyasari et al., 2019). The ILF also engages in language-related processes such as
visual processing. It links the occipital and temporal lobes. Improvements in language
comprehension and the fusion of visual and linguistic information have been linked to changes in
the ILF as a result of neuroplasticity. Enhancing myelination in the brain also leads to an increase
in the levels of Fractional anisotropy (FA). The higher the levels of FA, the healthier the white
matter tracts in the learners’ brain as FA levels are crucial for various cognitive and neurological
functions. In the study conducted in 2012 by Luk et al. (2020), simultaneous bilinguals had a
greater fractional anisotropy (FA) than the other kids after undergoing learning processes. After
two years, simultaneous bilinguals were observed with a greater number in their (FA) levels,
showing the highest rate of increase in terms of rate of change when compared to the other
categories. These results demonstrated a relationship between white matter plasticity and language

learning.
2.6.2 Formation of synaptic connections

Secondly, the formation of the synaptic connections in the learners’ brains is promoted
during the process of learning persuasive writing. This process of learning includes the
development or reinforcement of synaptic connections between neurons. The connections where
information is transferred between nerve cells are called synapses. New information is reinforced
in our brains by recurrent experiences, especially in the synaptic connections involved. Dendrites
which can be found at the tip of every nerve cell are used for receiving information while axons

which are located at the other end of the nerve cells function as information transmitters.
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(Owens & Tanner, 2017, Table 2.6.1)

According to Owens & Tanner (2017), learning happens when the nerve connections in the brain
are altered and these alterations of the molecular and cellular are crucial and essential for the
creation of memories. To link the concept of learning with memory creation, synaptic plasticity
takes place, the ability of the synapses, or connections between neurons, to alter in strength.
Numerous factors, including experience, learning, and brain activity, might cause these changes.
Duijvenvoorde et al. (2022) mentioned that part of the reason for this growth in white matter
volume is that synaptic connections between different parts of the brain are getting stronger. To
put it succinctly, these alterations in the brain produce a more specialized, effective brain system
with greater connections between different brain regions. Affective, cognitive, and social
behavioural changes in the brain occur concurrently with these developmental changes in brain
structure. The strength of some synaptic connections might change as a result of learning new
knowledge or developing new abilities. Because of this adaptability, the brain's neuronal networks

can change to accommodate new experiences and surroundings hence leading to behavioural
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changes in learners (Owens & Tanner, 2017). Owens and Tanner (2017) also provided an example
of training mice to develop synaptic plasticity. The mice were trained to perform a specific
movement in a novel motor task which led to the rapid growth of new synapses thus the new
synapses were stabilized and planned out the same movements for the upcoming weeks. New
information is converted into memories stored by the learners. If learners can retrieve their
memories, this would indicate that the information learned is reinforced and the synaptic
connection is strengthened. Reactivating the neurons whose connections were disrupted during the
initial formation of memory—especially in the moments immediately following its creation—
enables memories to be recovered (Owens & Tanner, 2017). As the learners’ brain consists of
billions of neurons, all of them function as a whole unit to enable the formation of the memory
ensemble after the learning process has occurred. To sum up, the brain stores memories in
networked ensembles of neurons modifies the synaptic connections between specific neurons to
create memories, and then reactivates the same neurons and connections to recover the memories.
Owens and Tanner (2017) also highlighted that additional chemical variables like dopamine, ACh,
and cortisol, which are linked to specific emotional, environmental, and cognitive states, also
influence synapses' capacity to undergo synaptic plasticity in response to learning experiences.
Certain molecules, including the attention- and motivation-related neurotransmitters dopamine and
ACh, have a favourable impact on synaptic plasticity and learning, whilst other stress-related

chemicals, like the hormone cortisol, have a detrimental impact on these processes.

2.7 How does brain development influence the attitude of ESL learners

Attitudes are significantly shaped by brain development. Complex mental constructs and
attitudes are made up of a person's thoughts, feelings, memories, and actions towards a specific

thing, someone, or circumstance. The way that ESL learners perceive language acquisition can be
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significantly influenced by the synaptic connections that are established in their brains. The
connections between neurons in the brain are called synaptic connections, and they are essential
for learning and comprehending newly acquired knowledge and language. As the brain integrates
new linguistic information, synaptic connections are formed during the process of acquiring a new
language. The more successfully these connections are made, the more quickly learners can pick
up and comprehend the new language. Fuad (2022) mentioned that the experience of learning a
new language triggers neural circuits to be developed hence improving learners’ ability to perform
the language task with less energy loss. Positivity towards learning English is formed and can be
influenced by good language acquisition experiences, such as mastering and using new
vocabulary. Brain processing of emotions is also connected to synaptic connections. The emotions
of learners shape their subjective perceptions of certain items and influence their aspects of
personality (Chai et al., 2017). Positive emotional experiences related to language acquisition, such
as delighting in language-learning tasks or having pleasant social interactions while practising a
language, support the development of positive synaptic connections. These emotional interactions
have the power to shape people's perceptions of language learning in general. If learners are
enjoying the learning process, then they will uphold a positive attitude towards it as it fits their
liking. The reward systems in the brain are mediated by synaptic connections. The brain's reward
mechanisms are triggered when ESL learners accomplish language-related goals, including
grasping a difficult grammar rule or holding a conversation. This reinforces good attitudes and
motivation towards language learning. Eckstein and Hanks (2019) supported the claim by stating
that intrinsic drive can inspire students to persevere in their learning processes. Furthermore, some

ESL teachers added kinesthetic learning techniques to the standard visual and aural methods in the
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ESL classroom which increases learners' enthusiasm and enjoyment while lowering their anxiety,

which will ultimately result in higher English proficiency (Eckstein & Hanks, 2019).

2.8 What is attitude?

Attitude is defined as an individual's sentiments, beliefs, and behavioural tendencies
towards a specific object, person, group, event, or situation, which is a psychological construct. It
includes an individual's whole assessment and temperament, impacting their ideas, feelings, and
behaviours. Positive, negative, or neutral attitudes can all be present, and they have a big impact
on how people behave and make decisions. An evaluative or affective bias towards a thing,
concept, or problem is what makes an attitude unique (Fishman et al., 2021). Moreover, Fishman
etal. (2021) also stated that behaviour associated with attitudes is integral to the Theory of Planned
Behavior, a framework comprising various psychological categories interconnected by causal
pathways, with attitudes playing a significant role. This viewpoint was reinforced by
Marcinkowski & Reid (2019), who emphasized the importance of behavioural components as
essential parts of attitudes. These elements draw attention to patterns that may impact people's
choices of action. The fundamental elements of attitude also consist of cognitive components,
which concentrate on a person's beliefs and knowledge, and affective components, which deal with
feelings and emotions. As a result, the degree to which attitudes can predict or affect behaviour
depends on several elements, including the kind and intensity of underlying ideas and emotions,
the coexistence of positive and negative dispositions, and situational circumstances.

(Marcinkowski & Reid, 2019).
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2.9 Attitudes of ESL learners in learning persuasive writing

2.9.1 Motivated & enthusiastic

Learners' attitudes towards mastering persuasive writing can be complicated and impacted
by several variables. While some ESL learners respond positively towards learning persuasive
writing, others might react negatively towards learning it. The first type of attitude among ESL
learners in learning persuasive writing is motivation and enthusiasm. This attitude is considered a
positive attitude whereby persuasive writing excites learners. They see it as a chance to express
themselves, support causes they care about and hone important communication abilities. Rifgah
(2020) stressed that learners showcase positive attitudes when they receive error correction from
educators as they learn. Learners were given opportunities to try out their elaborations and did not
restrain themselves from expressing themselves. Learners who approach writing with a positive
attitude find it intriguing, difficult, and enjoyable since it allows them to express themselves and
learn more about a certain subject. Furthermore, Getie (2020) also illuminated that positive
language attitudes seem to affect learners' success or failure in their learning, allowing them to

have a positive attitude towards learning English.

2.9.2 Indifferent & apathetic

Indifferent and apathetic are negative attitudes which point out that learners in this group
might not understand the value of persuasive writing in their daily life and instead consider it as
just another academic assignment. Normally, learners might put in little effort on projects,
participate apathetically in class discussions, and exhibit little desire to hone their persuasive
writing abilities. As Jabali (2018) mentioned, the majority of learners view writing as a necessary

evil that they must endure to pass specific tests regardless of their level and accomplishment. This
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suggests that some learners view learning persuasive writing as merely a means to satisfy others.
Even learners who seem to perform better than their peers in writing assignments only tend to

participate when asked to by their teacher. (Deti et al., 2023)

2.9.3 Anxious & insecure

Besides experiencing indifference and apathy as a negative attitude, most ESL learners
with lower language proficiency levels tend to be anxious and insecure. Anxious and insecure is
another negative attitude which talks about anxious learners who might not feel confident in their
ability to argue their points of view. It is observed that learners with lower language levels often
overstated to say that writing is a multifaceted art that requires careful attention to detail (Hassan
et al., 2020). Writing's complexity adds to learners' anxiety during the learning process. Thus,
negative writing anxiety results in procrastination, fear, exhaustion, a loss of power and
confidence, and disruption of thought processes (Hassan et al., 2020). According to Agesty et al.
(2021), learners encounter these issues which stem from their poor grammar, vocabulary, and
grammatical structure. Writing is seen by many ESL learners as "difficult and stressful™ due to its

complexity, which makes them feel bad about it.

2.9.4 Inquisitive & curious

In the case of learners who seek personal enrichment and development, they will approach
persuasive writing with curiosity, keen to experiment with various persuasion strategies and
approaches. Learners with this attitude will actively experiment with language, different
persuasive techniques, and rhetorical devices hence trying out new approaches. According to the
research conducted by Hidayah (2019), the research aimed to investigate the attitude of 450 Form

1 and Form 4 students - 230 male students and 220 female students regarding their opinions of
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learning persuasive writing. Approximately 93.4% of male students and 82.7% of female students
who study in the Morogoro Region demonstrated that English was a more engaging and preferred
topic than the majority of other courses. Overall, students' attitudes towards English were strong
and favourable in both Form One and Form Four. In particular, Form Four 11 students showed
more utilitarian attitudes towards learning English than Form One students, even though Form One

students reported more positive interest views than their peers.

2.9.5 Resistant & disinterested

Learners who appreciate this attitude in learning persuasive writing usually struggle with
persuasive writing may not appreciate voicing strong beliefs or may feel awkward attempting to
persuade others. This negative attitude emphasizes that they could avoid adopting a strong position
while writing, show little interest in arguments, and favour more unbiased modes of
communication. Getie (2020) mentioned that the lack of achievement in critical English language
skills among ESL learners may be the cause of their lack of willingness or what appears to be an
attitude issue with studying the language as this is the observation found in the students at Debre
Markos Comprehensive High School. Based on Deti et al. (2023), the researchers noticed that
learners shun writing tasks because they believe it to be more difficult than other language abilities.
This negative attitude of learners also causes a problem for educators as English teachers
frequently lament the learners' unwillingness to write. When teachers assign composition
assignments, for instance, learners either duplicate pre-published works or ask someone else to
complete them. This concludes that the majority of ESL learners view writing as a difficult and

boring task that they should avoid at all costs.
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2.10 Factors that influence the attitude of ESL learners in learning persuasive writing

2.10.1 Cultural background

Learners of English as a Second Language (ESL) may have different attitudes towards
learning persuasive writing depending on several factors. These elements may come from the
inside or the outside. The first factor which affects the attitude of ESL learners in learning
persuasive writing is their cultural background. The cultural background shapes the beliefs and
attitudes of learners as learners might choose to follow their cultural values in learning and
producing persuasive writing. Learners with diverse backgrounds in terms of gender, class, culture,
colour, ethnicity, language, and status as disabled have different faiths and perceptions towards
learning persuasive writing (Graham, 2019). This may lead to two contrasting outcomes of the
attitudes of learners. Learners are more likely to show a positive attitude towards learning if they
can successfully integrate their cultural ideas and values into their persuasive writing. However, if
learners find it difficult to select subjects, formulate arguments, and offer supporting data that are
consistent with their cultural origins, they may exhibit a negative attitude towards studying
persuasive writing. Muliani (2020) upholds the thesis by stating that the conflict between the
culture of learners and the structure of the learning process forms an obstacle for learners to learn

comfortably.

2.10.2 Learning styles

Acknowledging the uniqueness of ESL learners requires recognising and adapting a variety
of learning styles. diverse approaches are used to accommodate the interests of diverse learners,
including visual aids, interactive conversations, and hands-on exercises. Teachers may establish

an inclusive learning environment that connects with every learner and fosters a positive attitude
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towards the learning process by customising their teaching approaches to suit these varied learning
types. In contrast, learners might display negative attitudes towards learning persuasive writing if
teachers use teaching methods which are not suitable for the learners. Based on Darazi et al. (2021),
the learners' low desire and lack of vocabulary and grammar understanding in writing can be
attributed to the teachers' traditional teaching techniques and inadequate teaching methods in an
English Language Teaching (ELT) context. Darazi et al. (2021) recommended that educators
should employ collaborative writing techniques to get learners to work in groups and with peers
to learn better, the use of learning methods and learning facilities positively affects learners'
attitudes to learning. Dhanya & Alamelu (2019) affirmed the argument by declaring that the
teaching strategies should be adjusted routinely to better meet the needs of learners. Every class
needs to be carefully planned, and to make the lesson more engaging, teachers must employ a

range of strategies, adapt their lesson plans, and use current and pertinent teaching aids.

2.10.3 Language proficiency

Language proficiency is the third factor that serves as the basis for ESL learners' attitudes
towards persuasive writing. It includes a sophisticated comprehension of rhetorical devices,
syntactical structures, and semantic subtleties in addition to the fundamentals of grammar and
vocabulary. Learners' general writing proficiency has an impact on their attitudes towards learning
persuasive writing, whether they are favourable or unfavourable (Allagui, 2023). Learners with
lower language proficiency levels will display negative attitudes towards learning persuasive
writing. Learners' reluctance to undertake persuasive writing, particularly when they predicted that
they could not argue persuasively, can also be linked to their general low English fluency, making
learning persuasive writing difficult (Aziz & Ahmad, 2017). Dhanya and Alamelu (2019) asserted

the standpoint by mentioning that learners require good language comprehension skills in the areas

39



of grammar, vocabulary, conceptualization, rhetoric, and other areas which are based on their
language proficiency to learn and produce persuasive writing better. The writing competence of
learners also poses an issue for lower language proficiency learners as they grasp the fundamentals

of writing to convert concepts into prose (Graham et al., 2019).

2.10.4 Technology integration

In the current digital era, ESL learners who write persuasively benefit from
technology integration as it improves their learning process. Making use of interactive platforms,
multimedia tools, and online resources is following the technology preferences of today's learners.
The process of learning becomes more dynamic and interesting as a result of this integration, which
also gives learners the digital literacy skills they need to communicate effectively in the world of
today. With the frequent use of technological advancement in lessons, learners demonstrate a more
engaging and positive attitude towards learning persuasive writing. On the other hand, when using
traditional teaching methods instead of integrating technologies, learners might not actively
participate in learning persuasive writing. This is especially important because students today are
raised in a technologically advanced world. Graham (2019) noted that not using any digital writing
instruments in many typical classrooms decreases the number of learners who participate in
learning persuasive writing actively. Dhanya and Alamelu (2019) justified the claim that learners
believe that learning using technology is necessary. The internet and digital technologies, such as
social media, smartphones, and texting, allow learners to express themselves and develop their
creativity. With the use of digital tools, they can learn to comprehend and write about their ideas
better. Making use of internet platforms like blogs, podcasts, and digital spaces to assist PD
entertain the learners in learning persuasive writing and they will also enjoy the learning process

(Graham, 2019).
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2.10.5 Motivation

2.10.5.1 Motivation in ESL learners

Motivation, as a factor in influencing the attitude of learners in learning persuasive writing
is discussed in two aspects. The first aspect focuses on the motivation levels of learners themselves.
Driven learners are more willing to learn because they understand the influence persuasive abilities
may have on both social and professional relationships. Motivation is an essential component in
developing writing abilities. learners who are motivated are more likely to be interested in learning
to write persuasively. A driven student participates in class activities and demonstrates an interest
in honing their writing abilities. According to Wang & Troia (2023), they noticed that a mix of
intrinsic (like interest) and extrinsic (like assignment grade) elements drove middle school students
in the Midwest of the United States to participate in learning persuasive writing activities. This
concludes that learners who are eager to get more skilled and experienced may have proportional
changes in their motivation levels. Dhanya and Alamelu (2019) also stated that high-motivation
learners participate more actively in their education, whereas low-motivation learners may find it
challenging to meet expectations in the classroom. High-motivation learners learn well, write well,
and produce high-quality work. Low-motivation learners perceive writing as difficult and fail
easily. The motivation levels of learners are linked with the enjoyment levels that the learners gain,
learners are less motivated in learning as they have low levels of enjoyment in writing and few

participation in classroom activities (Mohamad et al., 2022).
2.10.5.2 Motivation in teachers
Apart from focusing on the motivation levels of the learners, the motivation levels of the

teachers are also a concern in influencing the attitudes of the learners in learning persuasive
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writing. If the teachers are not motivated to teach the learners, the learners will become less
motivated and engaging in learning as they will feel detached from the lessons. However, teachers
with high levels of motivation may give learners a feeling of direction and significance, which
strengthens their resolve to learn and improve their persuasive writing skills. Based on Darazi et
al. (2021), learners were most motivated to reflect on their learning in an English language context
by their teachers' enthusiasm and dedication. In summary, learners may feel driven to learn
enthusiastically if their teachers are passionate about teaching. Dhanya and Alamelu (2019) also
support the claim by justifying that a teacher's unwavering support and direction help students stay
motivated and get ready for the acquisition of persuasive writing. To help learners become better
writers, motivated teachers also identify the ones who lack desire and assign ongoing writing

assignments.
2.10.6 Cognitive skills

The ability to write persuasively is closely related to the development of cognitive skills.
As ESL learners practice critical thinking and problem-solving, they learn to evaluate arguments,
recognise logical fallacies, and create strong persuasive writing. Engaging in cognitively
demanding and stimulating activities helps learners get a deeper comprehension of the subtleties
of persuasive language which enables them to learn persuasive writing better and easier. Learners'
degree of interest in learning to write persuasively can be significantly influenced by their capacity
for learning. As Wang and Troia (2023) declared, higher achievers frequently have better-
developed cognitive and metacognitive abilities, which enable them to learn quicker on how to
produce and arrange ideas, understand and evaluate complicated texts, and use efficient writing
techniques. These abilities can increase their self-assurance and learning desires. On the other

hand, Wang and Troia (2023) also talked about the less capable learners would find it difficult to
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master these abilities, which could frustrate them and make them less inclined to learn to write
persuasively. They might also struggle to learn basic writing skills like grammar, punctuation, and
spelling, which could hinder their writing even more and undermine their self-assurance and
motivation. These learners who were encountering difficulties with language acquisition reported
feeling less competent and motivated to learn. Graham et al. (2019) agreed that younger learners
without fully developed cognitive skills had surpassed their capacity for processing, causing
interference or cognitive overload during the learning process. Younger learners may find it
difficult to complete other writing tasks when they have to actively consider how to spell a word

because it may cause them to forget concepts or plans that are stored in working memory.

2.10.7 Teacher support

Teachers play a crucial role in influencing ESL learners' attitudes. In addition to imparting
knowledge, educators also act as mentors, offering advice, support, and constructive criticism.
Learners who have a helpful teacher-student relationship are more likely to feel comfortable
making mistakes and to be motivated to learn from them, which promotes a growth-oriented and
optimistic outlook on persuasive writing. Dhanya and Alamelu (2019) illustrated that the
development of new abilities depends heavily on teacher-student interaction, and teachers are
essential in fostering this relationship. More ideas are generated when the teacher and student
communicate more. This promotes improved progress in learners’ language learning. To support
learners in learning persuasive writing, more focus should be focused on teaching them critical
writing techniques like planning and editing (Graham, 2019). Graham (2019) highlighted that
formative assessment can be used to enhance instruction and learning, and experiences that foster
learners' development as persuasive writers can be implemented. Additionally, care must be taken

to guarantee that learners learn and write with proper grammar and usage. According to Hammond
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et al. (2020), stronger regulation of emotions, social competence, a desire to take on challenges,
and improved academic achievement and participation are all associated with warm, supporting,
and loving connections between learners and teachers. The underlying emotional, social,
behavioural, and cognitive skills for learning are developed through these kinds of partnerships.
For learning to take place, learners must feel both physically and psychologically safe, as fear and
anxiety impair cognitive function and impede the learning process. The support provided by the
teachers to the learners keeps the learners ‘safe’ and the interest in learning of the learners is
developed. Based on Wang and Troia (2023), teachers can also encourage learners participation
by posing queries, making recommendations, and supervising summary exercises. These methods
enable teachers to actively engage their learners, which promotes higher involvement, stronger
perseverance, and fewer behavioural problems. Furthermore, it has been demonstrated that using
classroom management strategies that provide uniform and transparent rules will increase students'
emotional investment and writing interest (Wang & Troia, 2023). By using these techniques in

writing teaching, teachers can maximise the academic progress and learning of their students.

2.10.8 Assessment & evaluation

Learners' attitudes may be impacted by how they are graded and assessed when writing
persuasive essays. Positive learning environments can be created by giving clear assessment
standards and constructive criticism. If learners do not receive a fair and non-biased grade, the
activeness and engagement levels of the learners will decrease hence learners will have negative
perceptions about learning persuasive writing. Moreover, assessments and evaluations should be
given immediately as the learners are anticipating the feedback given by the teachers to exceed
their persuasive writing achievements. The feedback learners need to write should be provided

through assessment in a short period (Dhanya & Alamelu, 2019). An additional element in learning

44



is writing feedback which can yield compelling examples. Upon reviewing the work of learners,
they should receive prompt feedback. Long-term feedback on a learner’s writing development can
be obtained via a long-term record of their work. For the majority of learners, feedback aids in

persuasive writing skill mastery.

Chapter 3: Methodology

3.1 Research design

To fully comprehend the study questions, a mixed-method approach will be used in the
study. The mixed-method approach, which is a combination of both quantitative and qualitative
methods will be used to analyse and gather the qualitative and quantitative data necessary in the

study.

Making a digital survey questionnaire is the study's quantitative approach. The reason for
using a digital survey questionnaire to gather the quantitative data is due to its anonymous reaction
capabilities. When answering the survey, participants can feel more at ease being open and truthful,
especially if they can do it anonymously. More precise and trustworthy data may result from this.
Secondly, a digital survey questionnaire has a better reach and accessibility. The researcher can
reach a potentially bigger and geographically diverse pool of participants because the survey is
accessible from any location with an internet connection. As most of the participants have a packed

schedule, they can access the survey more easily.

Conversely, the study's qualitative methodology involves conducting physical interviews.
The reason for using physical interviews to obtain qualitative data is because of their ability to
gather rich qualitative information. The interviews enable a more thorough examination of
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participants' answers. Richer qualitative data can be obtained by the researcher by following up
with queries, requesting clarification, and probing for more specific information. Next, choosing
physical interviews is an explanation of reactions that can be carried out. The interviews allow the
researcher to ask participants directly for clarification on any ambiguous or unclear comments they

may have given, which helps to minimise the possibility of misinterpretation.

To analyse the data gathered by the digital survey questionnaires, ANOVA is chosen as
the statistical technique for examination. The reason for choosing ANOVA to interpret the
quantitative data is because it has high levels of flexibility. Because of its adaptability, ANOVA
can be used in a variety of experimental designs, including more complicated ones as well as one-
way and two-way ANOVAs for one and two independent variables, respectively. Apart from that,
ANOVA can recognise correspondence in the data. ANOVA may evaluate how various
independent variables interact with one another. Knowing if the impact of one variable depends

on the degree of another is made easier with the help of this.

Thematic analysis is the statistical method selected to analyse the qualitative information
obtained from the physical interviews. The reason for using thematic analysis to examine
qualitative information as it provides a comprehensive comprehension of the information. A
thorough grasp of participants' experiences, viewpoints, and meanings associated with particular
events can be obtained by the researcher through thematic analysis, which makes it easier to
explore the data in detail. Furthermore, thematic analysis is a citizen-centered analysis technique.
Thematic analysis centres on the voices and viewpoints of participants, making it a participant-
centric process. This method respects people's subjective experiences and lets their narratives come

through in the statistics.
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3.2 Sample participants

The participants involved in the study are students enrolling at Universiti Tunku Abdul
Rahman (UTAR) Kampar campus. The participants involved are aged 18 — 22 years old. A total
of 120 participants will be involved in the study and these participants are divided into group A

and group B.

There are a total of 100 participants in group A who are undergoing the quantitative
method. Regardless of their gender, English language proficiency levels, enrollment course,
ethnicity and religion, these participants receive a survey questionnaire that requires them to
answer. Utar students are chosen as the English language proficiency levels of each student in the
university are different and there are many students from different countries and backgrounds
which might also affect the findings of the study. If the participants are taken from other
universities or schools, the study might be delayed as it is time-consuming to conduct research in

distant places.

Apart from that, a total of 20 participants are allocated into group B and they are
undergoing the interview session with the interviewer. These participants, whose gender, English
language proficiency, enrollment course, ethnicity, and religion are all taken into consideration,
are interviewed by the interviewer in answering and give out in-depth answers required for the
study. Same as the participants in group A, Utar students are selected because there are a variety
of students from various nations and backgrounds at the university, and this may have an impact
on the study's conclusions. Additionally, each student's level of English language ability varies.
Conducting the interview session with Utar students saves time hence ensuring the study can be

completed within the time limit.
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3.3 Data collection procedures

Both the quantitative method and qualitative method will commence at the same time. Both

methods are estimated to be completed within 3 — 4 months.

The quantitative method used in the study is creating a digital survey questionnaire. A link
will be created to ensure the participants can access the survey quickly and easily. The survey will
be given randomly to 100 participants in group A. The use of the survey is to gather their
perceptions about learning persuasive writing. The link to the survey will be posted on various
online platforms such as Instagram, Hi-Hive and Xiaohongshu to reach out to a large group of
participants. The survey is incorporated with open-ended questions and Likert scale elements. The
participants who click on the survey link will answer the questions using their technological
gadgets such as handphones, tablets and laptops. Later, they will submit the survey online. The

survey will be gathered in the same online platform and their responses will be categorized.

On the other hand, the qualitative method used in the study is physical interviews. The
interviews are conducted one-on-one with 20 participants in a physical space. The implementation
of the interviews is to examine the experiences of ESL learners in acquiring persuasive writing as
well as to obtain in-depth reports of the underlying factors that influence them the most in their
learning process and why are these the factors which influence them the most. The participants
will be asked whether they want to join the interview or not. If they agree to participate in the
interview, the researcher will discuss with them the interview schedule. Each of them will be
scheduled with an interview on a certain date and time hence avoiding the collision with their
timetable. The researcher will meet the interviewees in a specific physical space to conduct the
interview. The researcher will also seek approval from the interviewees to record their

conversations for future reference. Then, the researcher will hint the interviewee to start the
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interview by introducing themselves. The researcher will continue by asking the prepared
questions and the interviewee will answer each question. The researcher will write down all of the
answers given by the interviewee until the interview has ended. The recording will be collected
and played several times in comparison to the answers written down to prevent any ambiguity or
misinterpretation of their answers. The answers will be gathered at the same spot and undergo

categorisation.

3.4 Data analysis

In terms of the analysis of the quantitative method, the survey responses are evaluated and
descriptive statistics are applied. ANOVA will be used to calculate the percentage and ratio of the
participants who show positive attitudes and those who respond negatively towards learning
persuasive writing. The data is also analysed through the use of ANOVA to find noteworthy
variations in the background differences between ESL learners and their attitudes toward learning
to write persuasively. Statistical charts and diagrams will be produced which demonstrate the
relationship between the different variables in the participants with their learning attitudes. Last
but not least, explanations of the percentages and ratios of each table will be elaborated in detail

to ensure the readers will comprehend the data better.

To analyse the qualitative data obtained from the interview, the thematic analysis technique
is employed to detect recurrent themes within the interview transcripts hence seeking out the
variables and their connections with the attitudes of ESL learners in persuasive writing acquisition.
Thematic analysis will be implemented to showcase the patterns of the answers and responses of
the interviewees with the linkage to their previous learning experiences and their anticipation of

the learning process. Tables of the qualitative data will be analysed in the study for readers to
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understand the data better. Detailed descriptions and analyses of the answers given by the

interviewees will be discussed in the study.

3.5 Ethical considerations

To properly investigate "The Most Influential Factor Affecting the Attitudes of ESL

Learners in Learning Persuasive Writing," several ethical issues must be taken into account.

1. Informed consent:

Before the participants participate in the study, their informed consent will be collected in the
study. A clear and thorough explanation of the study's goals, methods, possible dangers, and
advantages will be listed clearly and provided to each of the participants. It should be possible for
participants to leave the study at any time without repercussions depending on the willingness of

the participants to continue with the study or not.

2. Discretion:

The participants' confidentiality and privacy will be stored and protected safely. The main priority
in the study is making sure that participants' identities are obscured and that any personal
information gathered is kept private. To stay anonymous, the researcher and the participants are

encouraged to use codes or pseudonyms.

3. Sensitivity to culture:

It is important to recognise and treat cultural differences with respect to prevent offending any of
the participants. Since the participants’ cultural backgrounds might vary greatly, it is crucial to

consider these differences while designing, carrying out, and interpreting the study’s projects.
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Chapter 4: Findings

4.1 Introduction

In this chapter, important conclusions will be drawn from two weeks of investigation and
examination conducted in Utar Kampar campus. This chapter offers a thorough analysis of the
several elements that have a major influence on ESL learners' attitudes toward learning persuasive
writing. By thoroughly examining these variables, this research hopes to significantly contribute
to ESL teaching by illuminating practical methods for raising students' interest in and competence
with persuasive writing tasks. Chapter 4 provides a nuanced understanding of the complex
interactions between instructional strategies, learner characteristics, and environmental influences
through thorough data collection and interpretation, ultimately highlighting important success
factors for teaching persuasive writing to ESL learners.

4.2 Findings from questionnaire

4.2.1 Biodata
4.2.1.1 Gender

Gender:

107 responses

® Male
@ Female

Figure 4.2.1.1 The percentage of male and female students in Utar Kampar campus
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As Figure 4.2.1.1 illustrates, male students make up 53.3 % of the study population overall,
while female students make up 46.7 %. These %ages can be translated into numerical values, and
the results show that there are 50 female and 57 male students. According to this data, there are

more male students registered at UTAR Kampar campus than female students.

4.2.1.2 Age

Age:

107 responses

@® 18 years old

@ 19 years old

17.8% 20 years old

@® 21 years old

‘ @ 22 years old
e

@ 23 years old
@ Others

Figure 4.2.1.2 The percentage of the different age groups in Utar Kampar campus

In Figure 4.2.1.2, the age group with the largest frequency, as represented by 39.3% of the
total study population, is 22 years old with 42 students. Conversely, the age group with the lowest
frequency, which consists of just 1 student and 0.9 %, is 18 years old. The age group of 21 years
old has the second-highest frequency, with 23 students, or 21.5 %. With 19 students, the age group
of 23 represents 17.8% of the total, while the age group of 20 comprises 10 students, or 9.3%, of
the total. 6.5 % of the population falls within the 19-year-old age bracket, while the ‘others' group
accounts for 4.7 %, indicating that there are 7 students in the 19-year-old age group and 5 students

in the ‘others’ group.
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4.2.1.3 Locality

Birthplace:

107 responses

@ Perak

@ Selangor
@ Penang

@ Pahang

@ Johor

@ Kedah

@® Kelantan
@ Terengganu

12V

Figure 4.2.1.3 The percentage of local students and foreign students in Utar Kampar campus

Figure 4.2.1.3 combines data from 'Perak,' 'Selangor,' 'Penang,’ '‘Pahang," 'Johor," 'Kedah,'
'‘Kelantan," "Terengganu,’ 'Melaka," 'Perlis," 'Sabah," and 'Sarawak' to show the %age of local
students. The %age of foreign students, meanwhile, is calculated by adding ‘Overseas' and 'Others."’
Foreign students account for 18.7% of the overall student cohort, or 20 students, while local
students make up 81.3% or 87 students.

4.2.1.4 Race

Race:

107 responses

@ Chinese

@ Malay
Indian

@ Others

Figure 4.2.1.4 The percentage of the different races in Utar Kampar campus
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According to Figure 4.2.1.4, Chinese students make up the largest racial group in the
UTAR Kampar campus, making up 98 students or 91.6% of the total. 5 students, or 4.7% of the
total, are in the 'Others' group. 4 students, or 3.7% of the total, are from the Indian community.
Nevertheless, this study does not include any Malay students.

4.2.1.5 Faculty

Faculty:

107 responses

® CFs
® FAS
FBF
® FicT
® Fsc
® FEGT
® cs

Figure 4.2.1.5 The percentage of the different faculties that Utar students are enrolled in

Based on Figure 4.2.1.5, the Faculty of Arts and Social Sciences (FAS) at UTAR is the
most popular faculty, with 41 students, or 38.3% of the total. With 32 students or 29.9% of the
total, the Faculty of Information and Communication Technology (FICT) comes in second. There
are 19 students at the Faculty of Business and Finance (FBF) or 17.8% of the total. Additionally,
5 students, or 4.7%, are enrolled in the Institute of Chinese Studies (ICS). There are 4 students in
the Centre for Foundation Studies (CFS), or 3.7% of the total. With 3 students apiece, the 2.8%
share is shared by the Faculty of Science (FSC) and the Faculty of Engineering and Green

Technology (FEGT).
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4.2.1.6 MUET / IELTS / TOEFL results

MUET / IELTS / TOEFL results: (Example: Band 5/ n/a if you haven't taken any of the test yet)

107 responses

20
16 (15%)

19 (17,
15
9 (8.4%
10 (8.4%)
5 (4.7%)
5 4(37%) , 285 4 (3.74,(3.7%) 5 (28%)
2 (20 21(1:9%) N =k 2 (1.92,(2(1:9%) 2 (1.9%) IS ‘
1(0:915(01.40:9%) ] 11(0.9715(0.9 T (LAUA(A(GS 1(0.5%) 1, (AT B (H(EA(00%) | AL(E(AL(AAE(CA(C(0:9%)

0

4 Band 3.5 Band4.5 MUET BAND 3.5 Na nla

6 Band 4.5 (MUET) IELTS 5.5 Muet band 3 haven't taken any o...

Figure 4.2.1.6 The percentage of the different results achieved by Utar students

As seen in Figure 4.2.1.6, 31 students or 29% out of the 107 total students had not taken
an English test. No student had taken the TOEFL exam, according to the 76 (71%) students who
had taken the MUET or IELTS exams. The distribution of scores among the 63 students (58.9%)
who took the MUET exam was as follows: Band 3 was completed by 5 students (4.7%), Band 3.5
by 10 students (9.3%), Band 4 by 25 students (23.4%), Band 4.5 by 9 students (8.4%), Band 5 by
7 students (6.5%), and Band 5.5 by 1 student (0.9%). Furthermore, on the MUET exam, 5 students
(4.7%) scored a Band 6. 13 students, or 12.1%, took the IELTS exam. Of those who took the test,
1 student (0.9%) scored 5.0, 2 students (1.9%) scored both 5.5 and 6.0, and 1 student (0.9%) scored
7.0. Moreover, 3 students—2 took the MUET and 1 took the IELTS—failed to reveal on the

questionnaire the outcomes of their tests.
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4.2.2 English linguistic competence

4.2.2.1 ldentification of an ESL learner

1.1am an (English as Second Language) ESL learner.
107 responses

40

10 34 (31.8%)

28 (26.2%)

6 (5.6%) 6 (5.6%)

33 (30.8%)

Figure 4.2.2.1 The percentage of ESL learners in Utar Kampar campus

Figure 4.2.2.1 shows that 34 students or 31.8% of the total selected ‘slightly agree’ when
asked whether they identified as ESL learners out of 107 Utar students who were questioned.
Furthermore, 33 students or 30.8% of the total chose the option ‘strongly agree’ when identifying
as ESL learners. However, 28 students—or 26.2% of the total—answered ‘neutral’. There were 6

students for each of the two categories—'strongly disagree’ and ‘slightly disagree’, or 5.6% each.

4.2.2.2 Speaking skill

2. | can speak English fluently.

107 responses

40
40 (37.4%)

36 (33.6%)

30

20

14 (13.1%)

16 (15%)

Figure 4.2.2.2 The percentage of Utar students who can speak English fluently



As shown in Figure 4.2.2.2, 40 students or 37.4% of the total out of 107 UTAR students
who participated in the study chose ‘neutral” when questioned about their level of English speaking
fluency. Furthermore, when it came to their ability to speak English, 36 students or 33.6% of the
total selected ‘slightly agree’, and 16 students or 15% of the total selected ‘strongly agree’. In the
'slightly disagree' category, there were 14 students which makes up 13.1 %. Ultimately, the
response of ‘strongly disagree’ was selected by just 1 student, accounting for 0.9 %.

4.2.2.3 Writing skill

3. | can write in English fluently.
107 responses

60

40

20

1(0.9%)

Figure 4.2.2.3 The percentage of Utar students who can write in English fluently

As Figure 4.2.2.3 illustrates, when asked about their English writing fluency level, 46
students, or 43% of the total chose ‘neutral’. Besides that, 16 students, or 15% of the total, selected
‘strongly agree’, and 38 students, or 35.5% of the 107 UTAR students, selected ‘slightly agree’.
Out of the total respondents, 6.6% or 6 students fell into the category of ‘slightly disagree’.

Furthermore, only 1 student—or 0.9% of the total—selected the ‘strongly disagree’ choice.
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4.2.2.4 Reading skill

4. | can read English content easily.

107 responses

40

37 (34.6%) 36 (33.6%)

30
28 (26.2%)

20

Figure 4.2.2.4 The percentage of Utar students who can read English content with ease

According to Figure 4.2.2.4, 37 students, or 34.6% of the total, selected ‘neutral’.
Moreover, there are 36 students in the ‘slightly agree’ category—33.6% of the total—just 1 fewer
than in the ‘neutral’ category. Next, 28 students—or 26.2% of the total respondents—selected the
option ‘strongly agree’. However, 5 students—or 4.7% of the sample—selected the option for
‘slightly disagree’. Finally, just 1 student—or 0.9% of all respondents chose ‘strongly disagree’.

4.2.2.5 Listening skill

5. | can understand English speeches easily.

107 responses

60

40 42 (39.3%)

34 (31.8%)

20 24 (22.4%)

0(0%)
N 1 7 (6.5%)

1 2 3 4 5

Figure 4.2.2.5 The percentage of Utar students who can comprehend English speeches easily
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As seen in Figure 4.2.2.5, 42 students, or 39.3% of the total, answered ‘neutral’ when asked
how well they understood English talks. Moreover, 34 students, or 31.8% of the total, fall into the
‘slightly agree’ group, and 24 students, or 22.4% of the total, choose ‘strongly agree’, making it
the third most popular option. On the other hand, 6.5% —7 students of the 107 UTAR students
surveyed—chose the ‘slightly disagree’ option. Nevertheless, none of the students selected the
‘strongly disagree’ option.

4.2.3 Opinions about learning persuasive writing

4.2.3.1 | have a positive attitude towards learning persuasive writing

1. I have positive attitudes towards learning persuasive writing.
107 responses

60

40

20

1(0.9%)

Figure 4.2.3.1 The percentage of Utar students who has positive attitudes

As shown in Figure 4.2.3.1, 53 students—or 49.5% of the total respondents ‘slightly agree’
about their positive views towards mastering persuasive writing. The 'neutral’ option was selected
by 30 students or 28% of the total. Merely 16 students, or 15% of the total, indicated that they
‘strongly agree’ about viewing learning persuasive writing positively. On the other hand, only 1
student or 0.9% of the total chose to select ‘strongly disagree’, while 7 students or 6.5% of the 107

UTAR students polled chose to ‘slightly disagree’.
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4.2.3.2 | have negative attitudes towards learning persuasive writing

2. I have negative attitudes towards learning persuasive writing.

107 responses
60

40

20

4(3.7%)

Figure 4.2.3.2 The percentage of Utar students who has negative attitudes

As can be seen in Figure 4.2.3.2, 42 students, or 39.3% of the total rated ‘slightly disagree’.
Furthermore, 30 students—or 28% of the total respondents—chose the ‘neutral” option. Moreover,
26 students, or 24.3% of the total, selected ‘strongly disagree’. Just 5 students, or 4.7% of the total,
said they ‘strongly agree’ that mastering persuasive writing is seen negatively. Finally, just 4
students, or 3.7% of the total, selected ‘slightly agree’, one fewer student than the prior group.

4.2.3.3 1 am interested in learning persuasive writing

3.1 am interested in learning persuasive writing.

107 responses

60

40

20

4 (3.7%)

Figure 4.2.3.3 The percentage of Utar students who are interested in learning persuasive writing
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Figure 4.2.3.3 shows that 44 students, or 41.1% of the total, are interested in becoming
proficient in persuasive writing, and all 44 of them gave it a ‘slightly agree’ rating. Apart from
that, 'neutral' was selected by 37 students or 34.6% of the total respondents. In addition, 15
students, or 14% of the 107 UTAR students, highly concur that they are interested in mastering
persuasive writing. Just 7 students—or 6.5% of the total—chose the ‘slightly disagree’ option.
Only 4 students, or 3.7% of the total, selected ‘strongly disagree’ in the end.

4.2.3.4 | want to master the skill of writing persuasively

4. 1 want to master the skill of writing persuasively.
107 responses

60

40

20

2(1.9%)

Figure 4.2.3.4 The percentage of Utar students who are eager to acquire the writing skill

Based on Figure 4.2.3.4, 41 out of 107 UTAR students, or 38.3% of the sample, indicated
that they would like to learn how to write persuasively by selecting ‘slightly agree’ as their
response. In the meantime, 38 students—or 35.5% of all respondents—selected ‘neutral’.
Additionally, out of the 107 UTAR students, 19 students, or 17.8%, strongly agreed that they are
eager to learn how to write persuasively. Merely 7 students—or 6.5% of the total—selected
‘slightly disagree’ as their response. Finally, only 2 students—or 1.9% of the sample—chose

‘strongly disagree’ as their response.
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4.2.3.5 I look forward to learning the skill

5. I look forward to learning the skill.
107 responses

60

40

20

1(0.9%)

Figure 4.2.3.5 The percentage of Utar students who look forward to learning the writing skill

As illustrated in Figure 4.2.3.5, 49 students, or 45.8% of the sample, selected ‘slightly

agree’ as their most common response. Meanwhile, 'neutral’ was chosen by 27 out of 107 students,

or 25.2% of all responses. Furthermore, 25 students, or 23.4%, strongly agreed that they were

excited to learn how to write persuasively. Merely 5 students, or 4.7% of the total, selected the

option ‘slightly disagree’ and only 1 student—or 0.9% of the sample—selected ‘strongly disagree’.

4.2.3.6 Learning to write persuasively is important for my career

6. Learning to write persuasively is important because | will need it for my career.

107 responses

60

40

20

1(0.9%) 3(2.8%)

1 2 3 4

Figure 4.2.3.6 The percentage of Utar students who think learning the skill is important for future career
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According to Figure 4.2.3.6, 56 students, or 52.3%, out of 107 UTAR students ‘slightly
agree’ that developing persuasive writing skills is essential for their profession. In addition, 24
students—or 22.4% of all responses—'strongly agree' with this statement, and 23 students—or
slightly fewer than the 'neutral’ group—have ‘neutral’ feelings, totalling up to 21.5% of the
response total. Furthermore, 3 students, or 2.8%, disagree slightly that mastering persuasive
writing will be essential to their future careers. Finally, just 1 student—or 0.9% of the total—chose
the ‘strongly disagree’ option.

4.2.3.7 | enjoy learning persuasive writing

7. 1 enjoy learning persuasive writing.
107 responses

60

40

20

2(1.9%)

Figure 4.2.3.7 The percentage of Utar students who enjoy learning persuasive writing

As shown in Figure 4.2.3.7, 43 students or 40.2% of the 107 UTAR students indicated
‘neutral’ feelings about the fun of learning persuasive writing. Furthermore, 13 students—or 12.1%
of the total—strongly believe that learning persuasive writing is fun, whereas 40 students—or
37.4% of the total—'slightly agree’ with this assertion. Conversely, 9 students, or 8.4%, gave the
response ‘slightly disagree’. Ultimately, just 2 students—or 1.9% of the total—selected the

‘strongly disagree’ response when asked if they enjoyed learning how to write persuasively.
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4.2.3.8 1 don’t think that learning persuasive writing is important

8. | don't think that learning persuasive writing is important.

107 responses

40

36 (33.6%) 36 (33.6%)

30

23 (21.5%)

6 (5.6%) 6 (5.6%)

Figure 4.2.3.8 The percentage of Utar students who think that learning persuasive writing is important

As Figure 4.2.3.8 illustrates, the results for the ‘strongly disagree’ and ‘slightly disagree’
groups, each with 36 students, or 33.6% of the total, are comparable. Apart from that, out of the
107 UTAR students, 23 students, or 21.5%, expressed ‘neutral’ opinions. Additionally, 6
students—or 5.6% of all responses—slightly agreed that learning persuasive writing is important,
while the remaining 6 students—or 5.6% of the total—chose the ‘strongly agree’ option.

4.2.3.9 | am not motivated to learn how to write persuasively

9. 1 am not motivated to learn how to write persuasively.

107 responses

40

35 (32.7%)

24 (22.4%)

22 (20.6%)
18 (16.8%)

8 (7.5%)

Figure 4.2.3.9 The percentage of Utar students who are not motivated to learn persuasive writing
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Based on Figure 4.2.3.9, 35 students, or 32.7% of the 107 UTAR students, selected
‘slightly disagree” when asked about being disinterested in learning how to write persuasively. On
the other hand, 22 students, or 20.6% of the total, answered neutrally when asked about their
unenthusiastic attitude to acquire the skill, while 24 students, or 22.4% of all responses, chose
‘strongly disagree’. Regarding the statement, 18 students—or 16.8% of the total—expressed
sentiments that they ‘slightly agreed” with. Furthermore, 8 students, or 7.5% of the total replies,
strongly agreed that persuasive writing learning is uninspiring.

4.2.3.10 Knowing persuasive writing isn’t an important goal in my life

10. Knowing persuasive writing isn't an important goal in my life.
107 responses

30

20

Figure 4.2.3.10 The percentage of Utar students who think that knowing the skill is not important in life

According to Figure 4.2.3.10, 30 students, or 28% of the total responses, chose the ‘slightly
disagree’ and ‘neutral’ alternatives, showing that the number of responses for each option was
equal. In addition, 22 students—or 20.6% of the 107 UTAR students—selected ‘strongly disagree’
in response to the question of whether learning how to write persuasively is a worthwhile
endeavour. However, 11 students—or 10.3% of all responses—chose to ‘strongly agree’, while 14

students—or 13.1% of the total—slightly agreed with the prior statement.
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4.2.3.11 It doesn’t bother me at all to write persuasively

11. It doesn't bother me at all to write persuasively.
107 responses

40
30

20

Figure 4.2.3.11 The percentage of Utar students who care less about writing persuasively

Figure 4.2.3.11 shows that 37 students or 34.6% of the 107 UTAR students selected the
‘neutral’ option. On the other hand, 33 students—or 30.8% of the total—selected ‘slightly
disagree’ when asked whether they cared less about writing persuasively. 11 students, or 10.3% of
the total, strongly disagreed with the previous statement, while 18 students, or 16.8% of the total,
selected to ‘slightly agree’. Finally, 8 students, or 7.5% of the sample, chose the ‘strongly agree’
option.

4.2.3.12 | rather spend my time learning other language skills

12. 1 would rather spend my time learning other language skills other than persuasive writing.
107 responses
60

40

20

Figure 4.2.3.12 The percentage of Utar students who chose to learn other skills rather than persuasive writing



Figure 4.2.3.12 demonstrates that the most common response is the ‘neutral’ option, with
49 students, or 45.8% of the sample, selecting the option. Furthermore, out of the 107 UTAR
students, 23 students, or 21.5%, selected ‘slightly disagree’, suggesting that these students would
still be taught persuasive writing. However, 11 students, or 10.3% of the total, strongly disagreed
with the preceding statement, while 14 students, or 13.1% of the total, chose to ‘slightly agree’. 10
students, or 9.3% of the total, chose the option ‘strongly agree’.

4.2.3.13 1 would get nervous if | had to write a persuasive essay

13. I would get nervous if | had to write a persuasive essay.
107 responses

40
30

20

Figure 4.2.3.13 The percentage of Utar students who get nervous when requested to write persuasively

As shown in Figure 4.2.3.13, the most common response in the data collection is the
‘slightly agree’ option, which was chosen by 36 students, or 33.6% of the sample. Additionally,
31 students—or 29% of the 107 UTAR students—selected ‘neutral’, indicating that they do not
anticipate experiencing a big emotional shift in response to the requirement to write persuasively.
In addition, 16 students—or 15% of the total—chose to disagree somewhat, and 15 students—or
14% of the total—selected to ‘strongly disagree’. Finally, 9 students selected the ‘strongly agree’

option, accounting for 8.4% of the total responses.
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4.2.3.14 1 get anxious when | am learning persuasive writing

14.1 get anxious when | am learning persuasive writing.

107 responses
40

33 (30.8%)
28 (26.2%)
23 (21.5%)

17 (15.9%)

6 (5.6%)

Figure 4.2.3.14 The percentage of Utar students who get anxious when learning to write persuasively

As seen in Figure 4.2.3.14, 33 students, or 30.8% of the sample, selected the ‘neutral’

option out of all the responses. On top of that, 28 students—or 26.2%—selected the option ‘slightly

agree’. Conversely, 23 students, or 21.5% of the sample, chose to ‘slightly disagree’ while 17

students, or 15.9% of the total chose to ‘strongly disagree’ with the aforementioned statement.

Ultimately, 6 students selected the ‘strongly agree’ option, making up 5.6% of the total responses.

4.2.3.15 I never feel quite sure of myself when | write persuasively

15. | never feel quite sure of myself when | write persuasively in my English class.

107 responses

40

36 (33.6%)

30

26 (24.3%)

24 (22.4%)

13 (12.1%)
8 (7.5%)

Figure 4.2.3.15 The percentage of Utar students who are not confident of themselves in writing persuasively
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As Figure 4.2.3.15 illustrates, out of all the responses, 36 students or 33.6% of the sample
chose the ‘neutral’ option. Moreover, 26 students, or 24.3%, ‘slightly agreed’ that they were
insecure about their ability to write persuasive essays. By contrast, 'slightly disagree' was selected
by 24 students or 22.4% of the 107 UTAR students. In addition, 13 students—or 12.1% of the
total—selected the option to ‘strongly disagree’ with the statement. Lastly, 8 students—or 7.5%
of the total responses—chose the ‘strongly agree’ option.

4.2.3.16 | feel confident when asked to present my persuasive writings

16. | feel confident when asked to present my persuasive writings in my English class.
107 responses

40
30

20

Figure 4.2.3.16 The percentage of Utar students who are confident in presenting their persuasive writings

As shown in Figure 4.2.3.16, the 'neutral’ response was selected by 36 students, or 33.6%
of the sample, out of 107 UTAR students. Furthermore, 28 students or 26.2% of the population
‘slightly agreed’ and 29 students or 27.1% of the sample ‘slightly disagreed’ that they felt secure
presenting their persuasive writings. On the other hand, 7 students each chose the opposing
responses, ‘strongly disagree’ and ‘strongly agree’, meaning that 6.5% of the sample was made up

of these groups.
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4.2.3.17 I don’t think my English teacher is good

17. 1 don't think my English teacher is good.

107 responses

40

30 33 (30.8%) 32 (29.9%)
28 (26.2%)

8(7.5%) 6 (5.6%)

Figure 4.2.3.17 The percentage of Utar students who do not think that their teacher is good

As indicated by Figure 4.2.3.17, the response 'strongly disagree' is the most common. Of
the 107 UTAR students in the study, 33 students, or 30.8%, chose this option. After that, 28
students or 26.2% of the total chose ‘neutral” while 32 students or 29.9% of the population ‘slightly
disagreed’. 6 students or 5.6% of the total responses selected the response ‘strongly agree’. In
comparison, 8 students selected the ‘slightly agree’ option thus accounting for 7.5%.

4.2.3.18 My English teacher does not provide any support or feedback to me

18. My English teacher does not provide any support or feedback to me.

107 responses

40

34 (31.8%)

30
28 (26.2%) 29 (27.1%)

8 (7.5%) 8 (7.5%)

Figure 4.2.3.18 The percentage of Utar students who think their teacher does not help or support them
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According to Figure 4.2.3.18, 34 students, or 31.8% of the sample of 107 UTAR students,
selected the ‘slightly disagree’ response. In addition, 28 students or 26.2% of the population
strongly disagreed that their teacher does not offer assistance and support, while 29 students chose
the ‘neutral’ option hence making up 27.1% of the total. Additionally, 8 students each selected the
‘strongly agree’ and ‘slightly agree’ choices, accounting for 7.5% of the sample in each case.

4.2.3.19 My English teacher is not motivated to teach me persuasive writing

19. My English teacher is not motivated to teach me persuasive writing.
107 responses

40
30

20

Figure 4.2.3.19 The percentage of Utar students who think their teacher is not motivated

Based on Figure 4.2.3.19, 34 students, or 31.8% of the sample of 107 UTAR students,
chose the ‘slightly disagree’ response. On top of that, when asked if their teachers are not motivated
to teach them persuasive writing, 31 students or 29% selected the ‘neutral’ option, while 27
students or 25.2% of the total selected the ‘strongly disagree’ option. Additionally, 6 students—or
5.6% of the sample—selected the ‘strongly agree’ response, while 9 students—or 8.4% of the

sample—selected the ‘slightly agree’ response.
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4.2.3.20 I don’t like the teaching style used by my English teacher

20. | don't like the teaching style used by my English teacher.

107 responses

40
30

20

Figure 4.2.3.20 The percentage of Utar students who dislike the teaching style used by their teachers

Figure 4.2.3.20 shows that 39 students, or 36.4% of the total responses selected ‘slightly
disagree’. 'Neutral' was selected by 27 students or 25.2% of the total. Out of all the students, just
24 of them or 22.4%, said they 'strongly disagreed' with the statement of disliking their English
teachers’ teaching style. Next, just 5 students, or 4.7% of the sample, chose to indicate that they
‘strongly agree’, while 12 students, or 11.2% of the total, chose to indicate that they ‘slightly
agree’.

4.2.3.21 Teacher doesn’t use any materials or technology in teaching

21. My English teacher doesn't use any materials or technology in teaching persuasive writing.

107 responses

40
30

20

Figure 4.2.3.21 The percentage of Utar students who thinks that no teaching materials are used



Figure 4.2.3.21 reveals that, out of the total responses, 35 students, or 32.7% 'slightly
disagree' that their teachers do not use any materials or technology to teach persuasive writing.
Out of all the students, 29 students or 27.1% chose the ‘neutral’ option. Merely 27 students,
including 25.2% of the entire sample, expressed their strong disagreement with the assertion that
their English teachers do not employ any instructional aids. By contrast, 7 students, or 6.5% of the
107 UTAR students polled, selected to ‘strongly agree’, while 9 students, or 8.4% of the sample,
said they ‘slightly agree’.

4.2.3.22 1 don’t like the evaluation system of persuasive writing

22. | don't like the evaluation system of persuasive writing.

107 responses

40
30

20

Figure 4.2.3.22 The percentage of Utar students who dislikes the evaluation system of persuasive writing

According to Figure 4.2.3.22, 38 students, or 35.5% of the sample, chose ‘neutral’ as their
most frequent response. Regarding the persuasive writing assessment method, these students are
indifferent. Meanwhile, 27 out of 107 UTAR students—or 25.2% of all responses—selected the
response option ‘slightly disagree’. Moreover, 19.6% of the students, or 21, strongly disapproved
that they did not like the persuasive writing evaluation system. Just 15 students, or 14% of the
total, chose the ‘slightly agree’ option. Last but not least, just 6 students, or 5.6% of the sample,

chose ‘strongly agree’, indicating a high distaste for the assessment method.
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4.2.3.23 My English class is a waste of time

23. My English class is a waste of time.
107 responses

60

40 42 (39.3%)

29 (27.1%)

20 22 (20.6%)

8 (7.5%) 6 (5.6%)

Figure 4.2.3.23 The percentage of Utar students who think that their classes are a waste of time

Based on Figure 4.2.3.23, 42 students, or 39.3% of the sample, most frequently selected
‘strongly disagree’. In the meantime, 27.1% of all responses, or 29 out of 107 UTAR students,
chose the ‘slightly disagree’ response option. Moreover, 22 students, or 20.6% of the total,
maintained their ‘neutral’ attitude. Just 8 students, or 7.5% of the total, selected the ‘slightly agree’
response. Merely 6 students, or 5.6% of the sample, who selected ‘strongly agree’.

4.2.3.24 1 think my English class is boring

24. | think my English class is boring.

107 responses

30

30 (28%) 30 (28%)

23 (21.5%
20 ( )

17 (15.9%)

7 (6.5%)

Figure 4.2.3.24 The percentage of Utar students who think that their classes are boring
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According to the illustration of Figure 4.2.3.24, when asked if their English lessons are
dull, 30 students from each of the two groups—'strongly disagree’ and ‘neutral’—received the
same number of replies, making up 28% of the sample. Meanwhile, 23 out of 107 UTAR students,
or 21.5% of all responses, selected the ‘slightly disagree’ response option. Additionally, 17
students, or 15.9% of the total, indicated that they ‘slightly agreed’ with the statement and that
their classes might be dull. Just 7 students, or 6.5% of the sample, chose to ‘strongly agree’ that
their classes are uninteresting in the last group of students to express this view.

4.2.3.25 The learning environment is not suitable

25. The learning environment is not suitable.

107 responses

30

20

Figure 4.2.3.25 The percentage of Utar students who think that the environment is not suitable

As shown in Figure 4.2.3.25, 30 students, or 28% of the total, selected ‘strongly disagree’
in response to whether their learning environment is appropriate. After that, 29 students, or 27.1%
of the total, chose ‘neutral’, only 1 student short of the ‘strongly disagree’ group. Furthermore, of
the 107 UTAR students, 28 students, or 26.2%, chose ‘slightly disagree’, one fewer than in the
prior group. 15 students, or 14% of the total replies, were classified as ‘slightly agreeing’.

Moreover, just 5 students, or 4.7% of the total, chose the ‘strongly agree’ option.
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4.2.3.26 Lack of material and technology for teaching persuasive writing

26. There isn't any material and technology that are usable to teach persuasive writing.

107 responses

40
30

20

Figure 4.2.3.26 The percentage of Utar students who think that the environment is not suitable

According to Figure 4.2.3.26, when asked if there are no resources available for teaching
persuasive writing, 34 students—or 31.8% of the total—selected the option ‘slightly disagree’.
Following that, 29 students—or 27.1% of the total—selected ‘neutral’, while 23 students—or
21.5% of the 107 UTAR students—selected ‘strongly disagree’. Of the total responses, 15 students
or 14% were categorised as ‘slightly agreeing’. On top of that, only 6 students—or 5.6% of the

total—selected the ‘strongly agree’ response.
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4.3 Findings from interviews

4.3.1 English linguistic competence

Intervi Are you an Can you speak Can you write in Can you read English Can you understand
MEEKVIEIWEES ESL learner? English fluently? English fluently? content easily? English speeches easily?
X v Vv N4 v

CFS Interviewee

FAS Interviewee v NG v v v
FICT Interviewee v Maybe X Maybe Maybe
FBF Interviewee v J v N v

FEGT Interviewee v X v v v
FSC Interviewee X X X v v

Figure 4.3.1 The ESL identification and English competence levels of the interviewees

As shown in Figure 4.3.1, 6 interviewees, one from each faculty at the UTAR Kampar
campus, took part in the interview session. 5 questions about the interviewees' identities as ESL
learners and English skill levels were posed to them. The interviewees from FAS, FICT, FBF, and
FEGT responded ‘Yes’ to the first question, "Are you an ESL learner?", whereas those from CFS
and FSC said ‘No’. The interviewees from CFS, FAS, and FBF answered ‘Yes’ to the second
question, "Can you speak English fluently?", whereas the interviewees for FEGT and FSC
answered ‘No’, and the interviewee for FICT answered ‘Maybe’. The interviewees from CFS,
FAS, FBF, and FEGT answered “Yes’ to the third question, "Can you write in English fluently?",
whereas those from FICT and FSC answered ‘No’. In addition, when asked if they could
understand English content readily, the interviewees from CFS, FAS, FBF, FEGT, and FSC said
“Yes’, but the FICT said ‘Maybe’. Lastly, the respondents from CFS, FAS, FBF, FEGT, and FSC
responded ‘Yes’ to the question, "Can you understand English speeches easily?", but the
interviewee from FICT said ‘Maybe’.
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4.3.2 Opinions about learning persuasive writing

4.3.2.1 What does persuasive writing mean to you as an ESL learner

‘What does persuasive writing mean to you as an ESL learner?
Interviewees

| think persuasive writing is like a just like a writing that give you example to support your main point to give you to more
understand. And besides that, they're also can give me the content becomes stronger.

CFS Interviewee

Well, it's a very good tool for us to use, especially when we're going into corporate world. And it's also very useful for us in
territory education, because it is, if I'm not mistaken, of course, that we have to write and a lot of our assignments are
also based on convincing our lecturers of our point. So persuasive writing is very important. And As for in the workplace, it
is also important for, ironically enough, things like proposals where you're trying to convince people to go forward with
your plan. And if you have a more convincing central job, so such as marketing, where you're trying to actively get people
to buy your products, having the skill of persuasive writing is very important.

FAS Interviewee

The persuasive writing mean to me is to perform my own thoughts in a professional way, then share my thoughts to let

. readers understand what I'm trying to perform.
FICT Interviewee

| think as an ESL learner is uhh is uhh my international language, which can | can communicate with others use using ES

EBF Interviewee using English. | will use my language English.

Well, umm, not particularly in ESL learners like since we use for my academic stuff. Since we use English right? So actually
for my program | need to convince people to not listen to me, listen to my ideas and thoughts, and then get mayhe yeah,
convince ahh. So | think persuasive writing is very impaortant for me. It's up to trying to like express the thing | want to say

FEGT Interviewee in a very effective effective way.

Umm, | think it's important, but I'm not like quite learn about this one because I'm not really understanding what is mean.
It's like you're trying to persuade the readers what you're trying to describe. What you're trying to prove, like the
FSC Interviewee  statement you want to give for your reader to understand. Persuade them to like trust in your statement.

Figure 4.3.2.1 The interviewees’ responses on “What does persuasive writing mean to them?”

As illustrated in Figure 4.3.2.1, 6 participants gave distinct answers to the question "What
does persuasive writing mean to you as an ESL learner?". Persuasive writing, according to the CFS
interviewee, is a technique that strengthens the material and includes examples to back up the
major ideas. The FAS interviewee also asserts that it's a helpful tool for persuasion. In addition,
the FICT interviewee said that it's a way for professionals to exchange ideas. But according to the
FBF interviewee, it's only a tool for communication. The FEGT interviewee's response echoed that
of the FAS and FICT interviewees, emphasising the importance of using it to persuade others to
embrace the ideas that are being given. Finally, the FSC interviewee offered a statement that was

comparable to the preceding one, stating that it is a persuasive method of persuasion.
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4.3.2.2 In your opinion, how important is persuasive writing for ESL learners

I think important because if don't have example to me to write to read and say maybe | will don't know what they want to
talk about and maybe just like so so. So if you'll give me example. So | think of this the better and | will know what the
CFS Interviewee  writing they say.

Personally tho in my life it is not the most important, | think. Still, | would say it is important, but it is not my main priority
in writing as of right now. For now, I'm focusing more on academic writing it, getting my citations and all that in place. But
FAS Interviewee  persuasive writing is, | would say, a very good second place.

In my opinion the importance for persuasive writing for ESL is the importance way to learn how to writing English and
how to perform their own thoughts in the English way, which | mean they have multiple way to perform many way is a
FICT Interviewee  one of the performance to let them express their own emotion or idea. Ohh or any other task.

Persuasive writing is quite important, | actually you since English is our English international language, we need to use it
and anytimes uh, maybe we can communicate with others like then maybe they don't know our language, but we also
FBF Interviewee still can use English persuasive writing to communicate with them.

Well, umm, for persuasive writing cause this is a way that | need to write down my idea and then all the points all the
very convincing stuff in that writing for other people so that | can convince people and | can influence people in the way
FEGT Interviewee that | want that to. So it's quite important for me.

ESC Interviewee writing style for the persuasive writing. Like for me, the one can, uh, speak English, like writing English fluently.

Figure 4.3.2.2 The interviewees’ responses on “In your opinion, how important is persuasive writing for ESL learners?”

Based on Figure 4.3.2.2, the CFS interviewee gave persuasive writing a score of 4/5, noting
that the use of examples facilitates an easier connection between the writer and the reader. The
FAS interviewee, however, gave persuasive writing an 8/10 rating, saying that academic writing
IS more important even though persuasive writing is important. The FICT interviewee also
underlined its great significance, giving it a 5/5 rating because of how well it fosters thinking
expression and idea sharing. The FBF interviewee rated it as one of the most significant
communication tools as well, giving it a rating of 4/5. It received an 8/10 from the FEGT
interviewee, emphasising the need to convince others to accept the ideas that are offered. Last but

not least, the FSC interviewee downgraded the importance of persuasive writing, giving it a 3/5.
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4.3.2.3 Are you motivated to engage with persuasive writing tasks

Interviewees

CFS Interviewee

FAS Interviewee

FICT Interviewee

FBF Interviewee

FEGT Interviewee

FSC Interviewee

Are you motivated to engage with persuasive writing tasks?

| think yes, because the example is give me many stop for that. Like if you send a keep fit copy writing so the example,
maybe they can tell me how to keep the? How to give me a healthy life? So | think this motivate meaning.

| am motivated to engage in the social writing task if it is convenient, so | won't go out of my way to look for
opportunities to improve my perspective writing. But if let's say | happened to see an email on a course on it, or if a
fellow friend is having an event to or workshop to improve it, | yeah, I'll probably join.

For me. Yeah, | think it's important, but it's not a big motivation for me to perform persuasive writing tasks.
Yes, | think | will.

Yes, of course | will. | always been wanted to learn some persuasive writing, you know, skills and all the writing format
and stuff now.

Uh, yes

Figure 4.3.2.3 The interviewees’ responses on “Are you motivated to engage with persuasive writing tasks?”

According to Figure 4.3.2.3, 5 interviewees explicitly said that they were motivated to

participate in persuasive writing tasks, while 1 did not. First, the CFS interviewee stated that being

motivated to learn and using examples in persuasive writing makes readers feel good, which

increases the desire to learn. The FAS interviewee gave a similar favourable response and is likely

to participate if the activity is flexible and not very demanding or interfering. Conversely, the FICT

interviewee lacks motivation to participate in persuasive writing assignments. Nonetheless, the

interviewees from the FBF and FSC indicated that they would be open to taking part in such

activities. The FEGT interviewee concluded by stating that persuasive writing has intriguing

components, demonstrating high levels of enthusiasm to master it.
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4.3.2.4 What motivates you to engage with persuasive writing tasks and why

i ; i suasi iti 5?7 ?
‘What motivates you to engage with persuasive writing tasks? Why?

| think people if | write persuasive writing and they can motivate other people so they can encourage me to write
persuasive writing.

CFS Interviewee

| guess for me it's more of an intrinsic motivation because | just like writing and English in general. So that is my main

. form of motivation here. The want to improve in the language.
FAS Interviewee ¥ EE

Uh, in persuasive way. | don't really like it, but | like to perform in free talking, like sometimes we can talk face to face
or maybe interview way like like | can talk my | can express my things to other guys like that. Nothing. Really
FICT Interviewee motivates.

Maybe it is my English but English persuasive writing skill is not that good. So | think | need to improve it since it is
hard to communicate with others like if I'm my English persuasive writing skills is bad. | can't communicate truly, and |
FBF Interviewee also can't understand what's they talk about.

Umm, like | said just now, | need to learn the persuasive writing skill in order to know, tell people what | want to do
and convince them, influence them to do that. So this kind of like motivates me to learn all these skill, like very
FEGT Interviewee focused on this kind of soft skill and stuff.

Like the program I'm studying is agriculture science, so often time | will deal with a lot of report writing. So | will try to
write something that is consider to call attractive content like, uh, more interesting. Like you know;, with this. Like
something that is impress my uh lecturer or tutor to mark about it. But | think, uh, it, it's hard for me to learn about,

FSC Interviewee " . ) ..
learn the writing skills like persuasive writing tasks.

Figure 4.3.2.4 The interviewees’ responses on “What motivates you to engage with persuasive writing tasks and why?”

As seen in Figure 4.3.2.4, the CFS interviewee said that individuals are the driving force
behind writing because it can be observed how writing affects readers. Second, the FAS
interviewee stated that the motivation is to get better in the English language. On the other hand,
the FICT interviewee claimed that nothing truly catalyzes creating persuasive essays. However,
the FBF interviewee made clear that writing persuasively is encouraged by the desire to get better
at the language because it facilitates communication and interpersonal interaction. Along with the
FAS and FBF interviewees, the FEGT interviewee stated that the motivation for writing persuasive
essays comes from the improved ability to communicate and understand English situations.
Finally, the FSC interviewee made it clear that the motivation for content augmentation is to make

assignments more engaging and appealing.
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4.3.2.5 How do you feel about persuasive writing compared to other writings

How do you feel about persuasive writing compared to other forms of writing?
Interviewees

| think persuasive writing they can persuade me. So yeah, just like persuade. Yeah, maybe like a story you want to
share your happiness. So you go to write story. Yeah. Like that.

CFS Interviewee

| would say persuasive writing is more towards academical side of things, so the more factual side, so normally in
writing we have the formal aspect and the creative writing aspect right. So it's less free compare to the creative
writing, which also means it has to have a lot more structure. So because of that is a little bit more complicated and

FAS Interviewee 2 X . . - .
creative right thing | would say for me that at least because | dabble in creative writing most of the time.

For me, the persuasive writing is more formal and more standard way to express the idea and thoughts of the writer

. and the readers can quickly understand what the the director want to express in their writings.
FICT Interviewee

Really it's quite different and it also quite interesting than other things that others form of writing is directly. Yeah. |

EBF Interviewee think persuasive writing is quite difficult than others.

Well, the | think like you say narrative and descriptive writing for this kind of writing is more like describe something
that tells something on me. But for this one, | think most importantly, it would be more focusing on the language on
how you elaborate the whole, like the sentence, and what is the the what's. The emotion, yeah, the emotion of how

FEGT Interviewee the language delivered the message to the reader itself.

I would think persuasive writing is more like | would say is more suitable for me because we can tell the others the
things all your thought we prove we uh reference so it really can persuade someone to understand your things. Like
compared to descriptive writing is like ahh You're only describe the things without proof. That is like we so-called is

FSCInterviewee not scientific for our field. Yeah.

Figure 4.3.2.5 The interviewees’ responses on “How do you feel about persuasive writing compared to the other writing forms?”

In Figure 4.3.2.5, the CFS interviewee stated that persuasive writing had a greater energy
for persuasion than narrative writing, such as storytelling. According to the FAS interviewee,
persuasive writing lacks creativity and is more formal and scholarly. The FICT interviewee also
asserted that persuasive writing is a more conventional means of presenting ideas and opinions. In
contrast to other writing genres, persuasive writing is more demanding and difficult to learn and
produce, which also makes it more engaging, according to the FBF interviewee. In addition, the
FEGT interviewee said that other types of writing, such as narrative and descriptive writing, are
more akin to forms that convey emotional aspects in the text while also telling stories and
describing objects. Lastly, the FSC interviewee made it clear that other types of writing are less

scientific, whereas persuasive writing is factual-based and depends on references and proof.
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4.3.2.6 What challenges did you encountered while learning persuasive writing

What challenges have you encountered while learning persuasive writing?
Interviewees .

| think lazy because | need to search any example to support my content, so maybe | will lazy to go search on the so
I'll social media also many information | don't know which one is the true or which one is the false information to me
CFS Interviewee  lah. So | want to search very long time to make sure the information is true.

While learning persuasive writing. Well for me because | was always more. Uh. Used to create the right thing, | was
used to convincing people through creative right thing which is less strict as mentioned before. So my main hardship
when | came to learning or adapting very different thing was the factual or like formal aspect of it. Learning how to

FAS Interviewee . . . .
make it. Professional instead of the normal immense speech.

For me it's a language problem.
FICT Interviewee

Mo, | don't think so.
FBF Interviewee

Let's say it's the way that | organized the points ahh. Yeah, but sometimes if we want to write a very persuasive
writing, you need to be, you know, very consistent with the knowledge and the ideas that they are going to write in
the writing itself. So the thing | I'm I'm carrying facing is that | cannot like organize it very in an effective way to try to

FEGT Interviewee convince people that's the challenge that I'm facing right now.

Well, obviously my English skill, English the English skill.
FSC Interviewee

Figure 4.3.2.6 The interviewees’ responses on “What challenges have you encountered while learning persuasive writing?”

Figure 4.3.2.6 indicated that the CFS interviewee mentioned that being lazy makes it
difficult to acquire persuasive writing since it takes time to find reliable supporting data. As per
the FAS interviewee, the formal and factual parts posed a challenge because persuasive writing
adheres to stringent guidelines regarding content and organisation. However, the FBF interviewee
did not note any challenges with learning persuasive writing, in contrast to the FICT interviewee
who claimed that language is the challenge. In addition, the FEGT interviewee mentioned that
learning how to organise writing presents a problem because it can be difficult to maintain
consistency and order ideas logically. Finally, the FSC interviewee reiterated the FICT

interviewee's remark, indicating that the problem lies with the English language component.
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4.3.2.7 Can you elaborate on the difficulties when persuading through writing

Can you elaborate on any specific difficulties you face when trying to persuade through

Interviewees writing?

| think just just now | say the information because if | write the false information so other people will learn it and will

CFS Interviewee give them the false information and this one is not good enough for me or so.

So for me personally | struggle with organization which is also something | struggle with when it comes to academic
writing in general | would like to think that my grammar and my spelling and all that is relatively fine. However, when
it comes to the organization of my thoughts is where things get a little bit messy. So when to put what paragraph?

FAS Interviewee How? What comes first? What comes second? What comes to third? Or what do elaborate first? What examples to
provide first? Should | provide an example or should | provide supporting detail first? Things like that.

like sometimes | don't really understand or how to perform my thoughts in an English way. Yes, it will critically affect

. my writings.
FICT Interviewee v E

FBF Interviewee

Umm. It's a bit difficulties. Well, if this could be one of the difficulties, | will say it's the way that. No, no, it's the
availability of the point that I'm trying to say. The ideas itself, yeah, because this all these things need to affect to
support needs a evidence and proof. The support what you're trying to say. This could be another kind of difficulty. I |
wouldn't say it's a language for no small like it would be the ones personality or how he perceived that, how he
preserves stuff and how he thinks. How can you figure out? Uh, something that | just. | don't think it's related to the
language problem.

FEGT Interviewee

Yeah, | have to step out my comfort zone from Mandarin speaking. So step out this zone to try to speak more English,
learn English more. Yeah. Something that, uh, yeah, | will feel speaking English to others because | think they are.
FSC Interviewee  They will like laugh to me or something else or make fun of you. See this is the difficulty I'm facing.

Figure 4.3.2.7 The interviewees’ responses on “Can you elaborate on the difficulties while persuading through writing?”

As Figure 4.3.2.7 illustrates, the CFS interviewee noted that it takes time to locate
trustworthy supporting facts for compelling writing. Based on the FAS interviewee, several
elements need to be taken into account, therefore organising and structuring ideas is one of the
process's obstacles. In contrast to the FICT interviewee, who asserted that putting ideas in writing
is a challenging aspect, the FBF interviewee did not mention any additional challenges while
attempting to persuade. The FEGT interviewee further stated that the barrier impeding the
persuasion process is the availability of ideas and resources to support them. The FSC interviewee
concluded by saying that the confidence to use the English language and move outside of one's

comfort zone to persuade effectively is the issue.
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4.3.2.8 Is there an external factor that affects the learning in persuasive writing

| think my phone because when | write thing maybe | will think or got message or not and lazy love play a game little
a little. Maybe | will play phone and give me your take a rest. But like that, so my | think is phone is a factor.

CFS Interviewee

External factors are, | would say, my schedule. Yeah, my schedule. I'm very busy. Schedule so it's a bit difficult to just
pinpoint because it was everything and only focus on that. As for positively me, | wouldn't. | guess my what | said is
my field because I'm in English education, so | want to improve my language also for that. So that is something that

FAS Interviewee . .
positively motivates me.

Yes, the external factor is for me it's a environment problem like my family's or my friends. They are not. They're not
frequently speaking in English because I'm | say I'm Chinese, so there are used frequently using Mandarin or Chinese
that they are really used to English to speak or even writings. So | do have the space to expand my English language
or even writings, so | is that external problem is environment problem for me. Yes, it's affecting because current I'm
taking, I'm thinking I'm FICT, right? Actually we are ready to talk to each other in the class. The only English source |
learned from is from the lecturer or the tutorial teacher talking, but | said as | said just now, | sometimes | don't
understand what I'm talking. There may be some. Not very effective way to let me learn then, so it's still a problem.
Yes, sometimes, but even Malay other than rather than English.

FICT Interviewee

Uh, | don't think so.
FBF Interviewee

Well, if you really want me to say that | was saying the school factors not because most likely our assignments and
the task given maybe the tutorials will need sometimes we need to write the very strong statement to like you know,
also to convince people to persuade the people on how to say that. What's the influence them lahh? Ohh yeah. So
maybe, uh, it's because the school forces to do that. | would say that it's. They positively was gonna force you to, like,

FEGT Interviewee learn how to write the very persuasive writing way. Yeah, of course. The whole point of forcing people is not a very
good thing, but for me, | preserve it. Like, why don't we use this? | use this opportunity to like you know, learn
something that could be very important for my new future and stuff.

Yeah, maybe is the environment is speaking environment in Utar. So mostly is Chinese student in Utar so | get | got
no, not much chance to speak with my friend in English. Like it's only got the chances | can speak English during class
FSC Interviewee  which uh, you have to face a lot of people. So you might get a shame or something else. You'll be shy.

Figure 4.3.2.8 The interviewees’ responses on “Is there any external factor that affects you in learning persuasive writing?”

As shown in Figure 4.3.2.8, the CFS interviewee mentioned that using a phone is a
distraction when learning. The FAS interviewee claims that the hectic and demanding workload is
an external factor. The environment, according to the FICT interviewee, is the influencing factor.
The FBF interviewee did not, however, address any factors that influence the process of learning
persuasive writing. The FEGT interviewee went on to say that the educational atmosphere has an
influence. Last but not least, the FSC interviewee mentioned that one component that affects

learning is the environment, which is in line with the FICT interviewee's response.
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4.3.2.9 Can you share when your view towards persuasive writing shifted

Can you describe a moment when your attitude towards persuasive writing changed

Interviewees positively or negatively?

Maybe uh. | when | want to write | will very power to write and write write write. After that | want to go example or |
was lazy to search and | will go to play my game or to take my phone to play and after | play a game | will say a little
little little do. Have maybe the homework will do in tomorrow, or maybe a few day. Yeah, maybe also my no have

CFS Interviewee
many ideas so | will lazy. | will take the rest first.

QK, so my views on persuasive writing actually change positively when | added in university, so before when | was in
high school, | wasn't to concerned about persuasive writing or any form of academic or factual formal right thing in
high school? Because | was more interested in creative writing, it wasn't until | started university and | started
researching and, you know, learning about journal articles and deciding on wanting to become a PhD holder that |
started to take more interest and view things like persuasive writing and academic writing as a whole, as more
positive.

FAS Interviewee

I think it remain the same, because from start from my for my early 2 now | still never changed any thoughts about

FICT Interviewee the persuasive writing? Is still negative for me also. From secondary school.

| think it's negative up to positive. Since from negative. Firstly, I'm not sure how can | do and | started to do it and

EBF Interviewee finally | have some concepts on how to how to write on it.

| say it remains positively like the first time | get to in touch with a persuasive for things during my foundation study, |
guess, alright. This one particular course core English for academic purpose, so that that's the moment that | realized
how impeortant that persuasive | think is for you to, you know and say in a bad way controls with my yeah. And it

FEGT Interviewee ) . :
remains positively until now for me.

Yeah. If from negative to positive, | will say when sometime we see. Yeah. | just describe a situation, maybe it's quite
not related to this persuasive writing, but yeah, it just an example. S0 maybe when you see a product that say it's
good to you and they only like trying to persuade you to buy their products but end up this product, it is only effect
for someone else. It's not affect effect to me and it has no like experimental proof. So, uh yeah. 5o something the
persuasive writing style might be important in this case, so it is positive for me. But if | was seeing the negative part is
that sometimes persuasive writing might contain bias. 50 maybe someone will put say that the the product A is better
than that product B, but another proof which is a scientific proof that product B is better than product A. So this is the
things | might think. Uh, sometimes | will change their attitude to positive, negative or negative to positive.

FSC Interviewee

Figure 4.3.2.9 The interviewees’ responses on “Can you share a moment when your view towards persuasive writing shifted?”

As seen in Figure 4.3.2.9, the CFS interviewee stated that the perspective on persuasive
writing shifted from being positive to negative. The interviewee was initially driven to complete
the work, but as a result of phone interruptions and sloth when looking for supporting material.
Secondly, the FAS interviewee asserts that a shift from a negative to a positive mindset occurred.
The shift happened in high school when creative writing was more concentrated. However, after

entering college, the perception of persuasive writing changed and they started to find it more
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fascinating. The FICT interviewee claims that from secondary school through the current
university experience, there has been a persistently unfavourable attitude towards persuasive
writing. The FBF interviewee did, however, note that as they picked up ideas and strategies for
writing persuasively, the perspective shifted from negative to positive. As persuasive writing is so
important, the attitude of the FEGT interviewee has stayed positive. The FSC interviewee said that
the perspective had shifted from negativity to optimism. Persuasive writing is gaining acceptance

and it is also a scientific component of the Science-based faculty (FSC).

4.3.2.10 Do you think mastering persuasive writing benefits you and how

Do you think mastering persuasive writing will benefit you beyond the academic setting

Interviewees and how?

1 think yes, | think every writing have the benefit to us so | can learn if | say | want to just information something. So
I'm just trying to information writing, so persuasive writing can get me to learn to know how to do it and | will follow
the writing and do it. Emmm, maybe like a persuasive writing about discipline so | can from there to learn how to got

CFS Interviewee discipline in my work like that ohk. Yeah. It has a lot of benefit.

well, yes, as mentioned previously in this interview, | also think it's very important for people, especially depending
on your jobs. 5o like even for teachers, it's not uncommon to you need to. How do | say need to write proposals and
to convince people through proposals, every person well, even when bargaining for higher salary, you have to send
an email to your HR to your bosses above you to your supervisors. 5o yes, persuasive writing can be very important
even outside of university and outside of academic writing because it will enable you to get in the view jobs to get a
raise to get bonus that otherwise you might not get compared to your peers who are weaker in persuasive writing.

FAS Interviewee

Umm for me, | think it's will benefit. It will benefit my academic setting because, as | said, it's a professional way and
standard way to express my thoughts and feelings or any ideas to let people understand me at a society or working
environment that people need to know my thoughts in every every way. Persuaisve writing is one of the way to let

FICT Interviewee me express my thoughts and feeling or you idea rather than talking or anything else any other way to communicate
like that.

¥es, | think so_ His uh, yeah. During the warks, we will need to use English language as our communications language,

EBF Interviewee so | think it is important to let me master these skills so | can communicate, communicate with them better.

Yeah, | would say definitely, but it's a very beneficial thing for me, especially for my field, the engineering field.
Sometimes we have the no. The ideas that people won't be very. How do | say there won't be a agree with your
point so that you need to have a very strong skill on writing a persuasive? Uh, | say a paragraph ar things like that just
to convince them to, like, let you do. That the thing you want that idea itself, and also if like if I'm looking forward to
go to another university like I'm going to no pursue my master or PhD. Further, of course, there is a need that | need
to write a very persuasive writing to trying to tell them that. Why am |, you know, qualified for joining them like that?

FEGT Interviewee

Yes, absolutely, yes, that it can benefits my writing. Yeah, as | say, I'm dealing with a lot of report and assignments, so
if | could learn this skill so | can write a have a better writing skill like persuasive writing skill on my reports. And yeah,
academic settings. Yes, | would like my agriculture students, so maybe in the future I'm dealing with those zelling my

FSC Interviewee  product. So the persuasive writing my uh benefits me on how can | | describe my product like persuade others with
proof to let others buy my product.

Figure 4.3.2.10 The interviewees’ responses on “Do you think that mastering persuasive writing is beneficial and how?”
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As stated in Figure 4.3.2.10, all 6 interviewees concurred that developing persuasive
writing skills will help them outside of the classroom. First, the CFS interviewee mentioned that
writing persuasively helps support and persuade oneself and others to adopt a more disciplined
lifestyle. Furthermore, according to the FAS interviewee, persuasive writing can be useful when
drafting emails and proposals to managers asking for increases, better pay, and other advantages.
The FICT interviewee also asserts that becoming proficient in persuasive writing helps enhance
communication abilities, including teamwork, relationships with coworkers, and other critical
elements of success in the workplace. Concurring with the FICT interviewee's statement, the FBF
interviewee pointed out that becoming proficient in persuasive writing improves communication
skills and fosters stronger professional relationships. The FEGT interviewee also emphasised the
need for persuasive writing skills in persuading people to adopt ideas, particularly in the
engineering sector. Furthermore, developing this ability can facilitate interviewees' admission to
advantageous PhD programmes. Lastly, the FSC interviewee stated that persuasive writing skills
are critical, particularly in the agriculture industry as they can help convince and draw customers

to buy suggested products, thereby competing with comparable products on the market.
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4.4 Summary of findings

To sum up, Chapter 4 offers a thorough analysis and perceptive findings derived from a
two-week study at the Utar Kampar campus concerning the attitudes of ESL learners towards
acquiring persuasive writing skills. The comprehensive analysis of many components, including
learner attributes, instructional methodologies, and contextual factors, has made a substantial
contribution to comprehending the intricacies associated with instructing ESL students in
persuasive writing. The results of this study provide useful strategies that might raise students'
motivation and proficiency in persuasive writing assignments, which will improve ESL teaching
strategies. It is significant to highlight that a mixed-method approach was used in the research,
combining quantitative and qualitative data collection techniques. The quantitative component of
the study entailed the administration of questionnaires to participants, which facilitated the
methodical collection of numerical data on a range of variables about the attitudes of ESL learners
towards persuasive writing. However, the qualitative approach included interviewing participants
to gather their detailed thoughts and points of view. This allowed for a deeper comprehension of
the intricate relationships that exist between learner traits, instructional tactics, and environmental
factors. In summary, this chapter underscores the need to employ data-driven strategies and
identifies critical success characteristics that can be advantageous to both teachers and learners

when it comes to teaching persuasive writing to ESL learners.
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Chapter 5: Conclusion

5.1 Introduction

In Chapter 5, important findings are summarised in the discussion section, which also
highlights the elements that have a substantial impact on ESL learners' attitudes towards learning
persuasive writing. It examines how linguistic ability, cultural background, educational setting,
instructional strategies and other factors interact to reveal how these elements affect learners'
perceptions of and involvement with persuasive writing. The chapter also critically examines the
findings' wider ramifications for developing ESL curricula, instructional methods, and learner
assistance. It also identifies study limitations, including its breadth and possible biases, and
recommends future research directions and improvements for researchers who are conducting
similar research. This chapter establishes the foundation for future study and practice in the field,
as well as for expanding the understanding of the attitudes of ESL learners towards learning

persuasive writing.

5.2 Discussions

Two research questions listed in Chapter 1 are the focus of this section. The first question
explores the attitudes of ESL learners towards learning persuasive writing. In contrast, the second
question explores how underlying factors largely influence these attitudes in ESL learners in
learning persuasive writing. Both of the research questions are satisfactorily addressed by the
information gathered in Chapter 4. Therefore, the research objectives are met by determining the
attitudes of ESL learners towards learning persuasive writing and investigating and
comprehending how the underlying causes described by ESL learners have the biggest influence

on their attitudes towards learning persuasive writing.
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The first research question is to ascertain how ESL students feel about learning persuasive
writing. In Chapter 4, 69 students, or 64.5% of the sample group, were found to have good attitudes
towards learning persuasive writing. Of them, 60 students said they wanted to become proficient
in persuasive writing techniques, and all 69 showed a strong interest in learning persuasive writing.
Furthermore, 53 out of the 69 students said that they had a good outlook on studying persuasive
writing since they found the process to be satisfying and enjoyable. According to the survey
conducted by Feng (2021), 80% of students recognised the value and advantages of developing
persuasive writing abilities. This research shares the same results as 53 students, or 49.5%, thought
the learning experience was worthwhile and engaging. Apart from that, 65 students or 60.7%
highlighted that the English teachers who taught them persuasive writing were suitable and taught
them effectively. 62 of them responded that their teachers provide sufficient assistance and
feedback during the persuasive writing learning process while 61 of them stated that the teachers
are also motivated in teaching them to master the skill of writing persuasively. On the other hand,
just 9 students, or 8.4% of students in this research, had negative opinions about learning how to
write persuasively. 45 students in this research felt anxious when asked to write persuasive essays,
but Feng (2021) found that about 90% of participants felt confident in their ability to write
compelling content. Skar et al. (2023) found that Norwegian students had a favourable attitude
towards writing and had a high level of confidence and proficiency in generating compelling
content. In comparison, 45 students in this research lacked confidence when it came to generating
convincing content. All in all, most ESL learners in the research have positive attitudes towards
learning how to write persuasively in contrast to Olson (2017), whose participants had a neutral

opinion towards it.
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The second research question looks into the underlying causes of the attitudes which affect
the attitudes of ESL learners in learning persuasive writing to better understand how these elements
affect their attitudes towards persuasive writing acquisition. According to Chapter 4's findings, the
environment has the biggest impact on interviewees' ability to learn persuasive writing. 3 of the 6
interviewees provided this specific response. 1 of the 3 interviewees stated that their family
members mostly speak Mandarin or Chinese and do not often use English, which results in a lower
level of English proficiency and makes it harder to acquire persuasive writing. Regarding the other
2 interviewees, they explained that their academic setting such as their secondary school,
university and their educators encourages them to develop persuasive writing abilities since the
setting demands them to perform well overall, which piques their curiosity. According to the
students, viewing television is the factor that influences them the most, in contrast to the findings
of Aziz and Said's (2020) research. However, the interviewers in this research also particularly
address the elements with a good attitude towards learning persuasive writing. Given that 4 of the
6 interviewees provided the same response, they concluded that the desire to increase their
language competence levels is the most influential factor that affects them to learn persuasive
writing positively. Better persuasive writing skills are satisfying, according to the interviewees,
because readers and reviewers will recognise the effort and commitment made to the final output.
Additionally, the interviewees stated that stronger persuasive writing abilities might increase other
language proficiency, including communication and presenting abilities. Similar findings are
presented in the study by Skar et al. (2023), wherein Norwegian students report improvements in
their language and/or cognitive abilities as well as a favourable attitude towards it. Additionally,
earlier research by Aziz and Said (2020) showed that watching English-language television

improves the calibre of persuasive writing.
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5.3 Implications

The research's findings are notable and beneficial since they greatly enhance the field of education.
As noted in Chapter 1, these findings could have a direct impact on how ESL is taught. This
suggests that by using the data from the research, ESL teachers and educators can design and
implement lesson plans that are specifically suited to the challenges and attitudes seen in ESL
learners. Alghamdi (2019) claims that by using the data from his study, teachers may create
effective lessons that suit the students’ behaviour by organising the activities in the classroom
effectively. To improve learners' persuasive writing acquisition, for example, instructional
interventions such as vocabulary-building exercises and scaffolding strategies can be implemented
into lessons to address the language aspect, which was noted by some interviewees in Chapter 4
as a major challenge. According to Barone and Barone (2018), hearing what students have to say
can help teachers create better classes that will lessen the difficulties that students have in the
classroom. As a result, these findings enable teachers and educators to create a more encouraging
learning environment for ESL learners, which will ultimately increase their success in school and

the workplace.

Secondly, the findings of the research can help ESL instructors as well as curriculum
designers by providing data on the particular needs and preferences of ESL learners when it comes
to mastering persuasive writing. Learning objectives, assessments, and instructional materials can
be modified to address the highlighted obstacles and attitudes of ESL learners by incorporating
insights from Chapter 4, where interviewees shared various challenges they faced such as external
distractions, workload issues and many more into the curriculum design process. In comparison to
the research conducted by Beyreli and Konuk (2018), the perspectives of students regarding the

thorough assessment of student texts demonstrate the applicability of the rubrics utilised as
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instruments for assessing writing abilities. The aforementioned strategy facilitates the creation of
various learning pathways and tailored instruction to meet the varied requirements and
backgrounds of ESL learners. As a result, it improves the support provided by ESL programmes
for learners to build persuasive writing abilities and meet learning objectives. The curriculum’s
academic writing modules can be improved in the following areas, according to insightful
information and data from the previous study. The results of this study will give curriculum
designers recommendations on what components are essential and required for ESL students
(Januin & Osman, 2021).

Moreover, ESL training programmes can benefit from the findings. These findings can be
used to inform targeted teaching techniques that prepare ESL teachers and educators to deal with
a variety of settings, like teaching students at different skill levels and addressing different
attitudes. Based on Peng (2019), the teacher training programme can be modified in light of the
findings and analysis derived from the ESL teaching modalities and ideas, with a particular
emphasis on Teaching Ideas, Textbook Construction, and Teachers' Team Construction. Fostering
a pleasant classroom atmosphere that supports ESL learners' positive attitudes towards persuasive
writing is made possible by teachers and educators who can change their teaching tactics
depending on feedback and assessment outcomes by encouraging reflective practices and offering
ongoing assistance.

5.4 Limitations

Firstly, the sample size that was employed as the quantitative data in the research is one of
the weaknesses in the research. It is noted that there were roughly 100 respondents in total for the
quantitative data. This number is considered tiny, particularly because UTAR has over 10,000 total

students enrolled. Hence, the diversity and range of opinions that exist within the overall UTAR
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student population may not be sufficiently captured when transformed into percentages, as only
1% of the population (100 out of 10,000) may be used. Essentially, the restriction lies in the
possibility that the limited sample size will restrict how far the research's conclusions can be
generalised or applied to the entire UTAR student body. It implies that because of the small number
of research respondents, the findings might not accurately represent the opinions, actions, or traits

of the whole student body.

The second weakness would be the duration for collecting the quantitative and qualitative
data. According to the programme structure of Utar, students who are doing our research like
myself are given around 8 weeks or 2 months at most to finish our data collection. Within this
period of time, we are also required to complete other assignments and tasks assigned by our
lecturers and tutors. This leads to the quality and depth of research data being greatly impacted by
time restrictions in data collecting. With time constraints, it is difficult to recruit enough
respondents, which could result in a smaller sample size that isn't necessarily representative of the
whole population as mentioned before. Rushing the process of gathering data can also lower the
quality of the data since there is insufficient time for verifying the veracity of the data. These
restrictions may ultimately have an impact on the research’s validity, reliability, and

interpretability of its findings and recommendations, especially for the qualitative data.

Apart from that, the question mentioned in the questionnaire is also a weakness in the
research. Although the research aims to investigate the factors that influence ESL learners'
attitudes towards learning persuasive writing, one important external factor is overlooked: the
family factor. This is because the questionnaire does not include questions about the influence of
families on ESL learners' attitudes towards learning persuasive writing. An individual's attitudes,

beliefs, and behaviours, especially how they approach learning, can be greatly influenced by their
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family. Family support, encouragement, resources, and cultural influences can all have an impact
on ESL learners' motivation, self-assurance, and participation in educational activities like
persuasive writing acquisition. The absence of a family component in the questionnaire causes the
research to overlook a crucial component of comprehending the wide range of influences on the
attitudes of ESL learners. Because it ignores the potential influence of family dynamics on the

attitudes under study, the analysis carried out in the research may be biased or incomplete.

The fourth weakness in the research would be the form of the questions asked in the
questionnaire. Based on the questionnaire used in the research, 15 out of the 26 questions were in
negative form and might affect the results of the research. By asking the respondents questions
that are in negative form, the respondents might be unclear of what the researcher needs to know
as there is an occurrence of ambiguous language or double negatives. Moreover, negative
questions may cause misunderstanding or bias, which could result in incorrect answers. With the
use of negative questions, there might be a lack of inconsistency in the findings and this makes the

analysis and comparison of answers more difficult.

5.5 Recommendations

Although the research has revealed various weaknesses, they can be successfully targeted
and addressed by the recommendations. The first recommendation for the weakness of limited
sample sizes can be greatly mitigated by requesting permission from the other Utar lecturers and
tutors to promote the research and share the online questionnaires with them. Without having to
approach each Utar student one by one and ask them to fill in the questionnaire, the recommended
method can access a bigger and more diverse pool of students more efficiently. This method
resulting in capturing a wider range of viewpoints and experiences, which improves the research's

external validity in addition to increasing the sample size. To preserve data quality and integrity
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throughout the research process, it is imperative to prioritise methodological rigour, ethical
considerations, and clear communication by discussing thoroughly with the lecturers and tutors

who allow the research to be shared in their class.

Secondly, the data collection period can be started earlier like during the sembreak to have
a longer duration to acquire thorough and representative data for research. Starting the data
collection 2-3 weeks earlier, greatly enlarges the sample size hence the quality of data acquired
will be improved over the prolonged period can also be achieved. All things considered, extending
the time for data collection enables more comprehensive and nuanced data to be collected, which

produces more precise and trustworthy research results.

Furthermore, A complete revision of the questionnaire should be done several times to
address the lack of questions about the family element and its possible influence on ESL learners'
attitudes towards learning persuasive writing. Incorporating questions that specifically address
family dynamics, such as parental involvement in education, family support for language
acquisition, cultural influences within the family, and the influence of family expectations and
values on attitudes towards mastering the skill, should be part of this revision. Supervisors can also
step in to assist in the process of revising the data collection methods. These focused questions
contribute to a better understanding of how family dynamics influence the attitudes and behaviours

of ESL learners, which deepens and broadens the scope of the research findings.

The fourth recommendation is the questionnaire's clarity should be enhanced and the
response bias should be lessened by rephrasing negatively phrased questions into positive ones.
For example, rephrasing a question to "I think that..." instead of "I don’t think that..." removes
potential double negatives and improves comprehension of the reply. This strategy encourages

respondents to concentrate on giving precise and understandable answers rather than adding
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uncertainty through the use of derogatory language. Therefore, the updated questionnaire with
positively worded questions may result in the collection of more trustworthy and insightful data,

thereby enhancing the validity and efficacy of the research project.

5.6 Conclusion

In conclusion, a comprehensive examination of ESL learners' perspectives on persuasive
writing acquisition is summed up. It presents the main conclusions and examines how learners'
perspectives and involvement are influenced by both internal and external factors such as language
proficiency, cultural background, educational environments, and instructional styles. Along with
outlining potential directions for further research, the chapter also addresses broader implications
for ESL programmes as well as highlights the limitations that are found in the research itself.
Hence, there are suggestions made for the limitations found in the research as these suggestions
can ensure more accurate results which can used to enhance ESL instruction and curriculum. It is
concluded that these findings are capable of laying a solid foundation for more research and

improved methods of instruction in the education area.
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Appendix:

Appendix 1: Questionnaire

The Most Influential Factor
Affecting the Attitudes of ESL
Learners in Learning Persuasive
Writing

Greetings, respender

T'm Seow ¥i Xuan, a Y353 student pursuing o bachelor's degree at the UTAR Kampar
campus in English education with honours. My Final Year Project's title is “The Most
Tnfluential Factor Affecting the Attitudes of ESL Learners in Learning Persuasive
Writing" .

My study aims to contribute 1o the field of persuasive writing acquisition by shedding
light on the foctars influencing ESL learners' attitudes towards learning persuasive
writing skills. The study assists ESL learners in determining the fundemental element
that influences the process of learning persuasive writing, as well as in assisting
educators and teachers in creating a mere suppartive learning environment for ESL
learners.

There are 39 questions in all ever 3 sections of This questisnnaire:

Section A: Bicdata (B questions)

Section B: English Linguistic Competence Information (5 questions)

Section C: Opinions and infermation about learning how te write persuasively (26
questions)

All of the replies and data that the responders supply will be kept secret and
confidential.

1f you have any doubts or confusion, please contact me through my email
(adamseow!212@1utar). Thank you.

adamseow1212@gmail.com Switch account @

*Indicates required question

Email *

[ Record adamseow1212@gmail.com as the email to be included with my response

You are hereby giving us permission to process your personal information,  *
including biclogical information and opinions, for the study conducted below.

(O T hereby acknowledge and agree ta the terms stated in the UTAR notice.

(O Idisogree and refuse to have my personal information processed

The section requires you to provide your personal information.

Name: *

Your answer

Age:*
18 years old
19 years old

20 years old

22 years old
23 years old

Others

@]
(@]
@]
QO 21yearsold
@]
O
O
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MUET / TELTS / TOEFL results: (Example: Band 5 / n/a if you haven't taken *
any of the test yet)

'Your answer
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The section requires respanders to identify the levels of their English Language skills.

1.T am an (English as Second Language) ESL learner. *
1 2z 3 4 5

strongyBisagree O O O O O strongy agree

2.T can speak English fluently. *
1 2

Strongly Disagree O O

3.1 can write in English fluently. *

1 2

Steongly Disagree O O

This section requires you 1o state your attitude express your opinions in learning
persuasive writing.

1.T have positive attitudes towards learning persuasive writing. *

1 2 3 4 s

stonghyoisegree 0 O O O O sirangiy agree

2. T have negative attitudes towards learning persuasive writing. *
1 2 3 4 5

swangybisagree. O O O O O swongy Agree

3. T am inferested in learning persuasive writing. *

1 2 3 4 L

stronghybisagree @ O O O O sirongy Agree
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4. T want to master the skill of writing persuasively. *

1 2 3 4 5

sworgydissgree O O O O O sirongy Agree

5. I look forward to learning the skill. *

1 2 3 4 5

6. Learning to write persuasively is important because I will need it formy — *

sworgypissgree O O O O O strongy agree

7. L enjoy learning persuasive writing. *

1 2 3 4 5

Strongly Disegree O O O O O Strongly Agree

8. I don't think that learning persuasive writing is important. *
1 2 3 4 5

Strongly Disagree o} O O ] ] Strangly Agree

9. T am not motivated to learn how to write persuasively. *

1 2 3 4 5

Strongly Disagree O O O O O Strangly Agree

10. Knowing persuasive writing isn't an important goal in my life. *

3 2 3 4 5

sworgydisegree O O O O O steongy agree

11. It doesn't bother me at all to write persuasively. *

1 2 3 4 5

12. I would rather spend my time learning other language skills other than ~ *
persuasive writing.

swongypisogree O O O O O stramgyree
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13. I would get nervous if I had to write a persuasive essay. *

1 2 3 4 5

Strongly Disagree @] ©c O o0 O Strongly Agree

14.T get anxious when I am learning persuasive writing. *
1 2 3 4 5

Strongly Disagree O O O O O Strongly Agree

15. I never feel quite sure of myself when I write persuasively in my English
class.

16. I feel confident when asked to present my persuasive writings in my
English class.

stronglybisagree O O O O

17. I den't think my English teacher is good. *

1 2 3 4

StronglyDisagree O O O O

18. My English teacher does not provide any support or feedback to me. *

1 2 3 4 5

19. My English teacher is not motivated to teach me persuasive writing. *

1 2 3 4 5

S.WWOOOOOM.S.,

20. T don't like the teaching style used by my English teacher. *

1 2 3 4 5

21. My English teacher doesn't use any materials or technology in teaching
persuasive writing.
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22. I don't like the evaluation system of persuasive writing. *
1 2 3 4

StrarglyDisegree. O O O O

23. My English class is a waste of time. *
1 2 3 4

Strangly Disegree.: O O O O

24. T think my English class is boring. *
1 2 3 4

StronglyDisagree O O O O

25. The learning environment is not suitable. *
1 2 3 4

stronglyDisagree O O O O

26. There isn't any material and technology that are usable to teach
persuasive writing.

songyvisegree O O O O O shrongly agree
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Appendix 2:

Interview questions

Section A: Biodata

1. Name:

2. Age:

3. Gender:

4. Birthplace:

5. Race:

6. Faculty:

7. Programme:

8. MUET /IELTS / TOEFL results:

Section B: Information on English Linguistic Competence

1.

D W

Are you an ESL learner?

Can you speak English fluently?

Can vou write in English fluently?

Can vou read English content easily?

Can you understand English speeches easily?

Section C: Information on opinions about learning persuasive writing

—

N U R W

o w

10.

What does persuasive writing mean to you as an ESL learner?

In your opinion, how important is persuasive writing for ESL learners?

Are you motivated to engage with persuasive writing tasks?

What motivates you to engage with persuasive writing tasks? Why?

How do you feel about persuasive writing compared to other forms of writing?

What challenges have you encountered while learning persuasive writing?

Can you elaborate on any specific difficulties you face when trying to persuade through
writing?

Is there any external factor that also influences you in learning persuasive writing?

Can you describe a moment when your attitude towards persuasive writing changed
positively or negatively?

Do you think mastering persuasive writing will benefit you beyond the academic setting
and how?
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Appendix 3: Interviewees’ responses

CFS respondent:

!ﬁ.d am — Ok, 5o, good morning thers, e Yaw Zhi ¥Yi. So now I'll be going o interview you for my FYFP on
the persuasive writing. 5o could ywou provide your bio data for me?

ZhiYi - Yes. So nvy mame is Yew Zhi ¥iand | &AM 19 yesrs old and | am from Johor and | am male and I'm =

Chinese and my foous, my faculoy faoulty is CFS and my pregrammer is foundation in art and | hawe no
RMUUET rasult. But afeer that | will take a.

Adam: DK, so0 mows I'll b= asking nowe. 1'll b2 asking you about the s=ction B, which is on the on your
information on as your identity as youwr identity as a English linguistic competence learner. So may | ask,
are youw an ESL learmer?

ZhiYi - | think not. | 2am not ESL learner, but becauss I'm t2kimg languages is Emglizh and Mazalay, but | prefer
to send Malay better than English lgh, So maybe English, not my EZL learner.

Adam - Qhh so you think that you are not considersd as a fully ESL learmer. More like Semi ESL l=arner.
ZhiYi - Yeah
Adam - OF. 3o may | ask, can you speak English fluently?

Zhiyi - | cam speak English, but if ywou ==y fully, maybe it's not baeczusze the | speak Englizh is just a simpl=s
word. Yeah like google translste omly.

Adam - OF, =g for the 3™ guestion, can you write im English fluently a= in English content?®

ZhiYi — I think my writing level is same like iy speaking level, just like Google Translate, just like basic
Engliskh only.

Adam - Qi =nd for the number for the 4th question, can you read English content sasily?

ZhiYi - Cam, but sometimes | will confuse like | will cannat focws to resd something very long time like
that.

Adam - 0K, =o for the last question, can you understand English speeches easily

ZhiYi - If you say in Utar that | can but sometime maybe the lecturs will speak in 2 professional English.
So maybe = little bit cannot undearstand that, but normally | can understand what sverything they say.

Adam - Qihlh 5o out all of these speaking, writing, listening, reading and you say, you say that you are a2
swerage doing ewverything of them, right?

ZhiYi - Yeah.

Adam - Qihh, OK QF, so0 now I'll be asking questions on your information of your opinions about the
learning persussive writing. So for the first guestion, what does persuasive writing meamns to you =5 30N
ESL learmer?

ZhiYi - | think persussive writing is like 3 just like = writing that give you sxampla to support your main

point to Sive you to more understand. And besides that, they're also can give me the content becomes
stronger.

Adam - OQhlh maks it become stronger gh, OK, | see. So for the second one, in your aopinion, how
important is persuasive writing for EEL learners as in for you also™

ZhiT - | think important because if dom't hawe example to me o write to resd and ==y maybe | will dont
kEnowe wihat they want to talk abowt and maybe just like 5o 50 50 if you'll give ms sxampls. So | think of
this the better and | will know wwhat the writing they say.

Adarm - Ol OK, so may | ask for you o rabte the importanmce of persuasive writing out ones to five. One is
the ghs less the l2ast, most imporcant, and then for #5 is the most important. How would you rate
PErsuUSsive wWriting =

ZhiYi - While | think 4.
Adarm - DK So ywou still think it's guite important?
Zhi¥i - Yeah.

Adarm - OK. OK, =o for the third gusstion, are you motivated to engags with persuasive writimng task or
maybe are you motivated in l=arning perspectve writing=

Zhiyt - | think yes5,. beran=e the example is give me many svop for that, Like i you send a keep fit copy
wiriting =o the example, maybe they camn tell me how to keep the? How to give me a h=althy life? So |
think this motivate meaning.

Adarm - Qb so | beliewe that learning how to usse sxamplas in yowr writing is what motivates you, right?
Zhi¥i - Yeah.

Adarm - Qb OK, so besides that, is there anything that also motivates you to engags with persuassive
wiriting besides & learming how to write the examplaes?

Zhiyt - | think peocple if | write persuasive writing and they can motivate other people =o they can
EMooUrsge e o wWritse persuasive writing.
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ZhiYi - | think people if | write persuasive writing and they can motivate other people so they can

encoursge me to write persuasive writing.

Adam - Qhh so 50 besides of learning hows to write examples, learning how to write persuasive writing
let= you to influence =ffect others, right? So you like this glyk?

Zhi¥i - Yeah

Adam — Qhh, Ok, so for the Sth guestion, how do you fzel about the persuasive writing comparaed to
other forms of writing, other forms, 25 in narrative writing, descriptive writing?

ZhiYi - | think persussive writing they can persuade me. 5o yeah, just like persuade

Adam - OQhf so S, what you're saying is that persuasive writing is more on parsuading others convincing

others, while others is just writing only.

ZhiYi - Yeah, maybe like 2 story you want to share your happinass. 5o you go to write story. Yeah. Liks
that.

Adam — Fersuasive writing has a2 ouwore stronger eergy in it Jgh.

Zhii - Yeah.

Adam - OK, OK. S50 a what are the challenges that you hawve faced while learning persuasive writing® Is
there any challenges or difficulties?

ZhiYi - | think lazy becauss | need to search any example to support my content, =0 maybke | will |azy to g0
search on the so I'll social media also many information | don't know which one is the true or which one
is the false information to me |ah, 5o | want to search very long time to make sure the information is true.
Adam - Qi OK, | see. 530 besides laziness, the thg realness, the authenticity of the content, whether it's
rezl or mot real, is 2lso one of the things that that poses a difficulty for you?

ZhiYi — Yeah.

Adam - Qhh OK, so uh for the 7th gquestion, can you elaborate on any other difficulties apart from
lazimess =nd the example difficulty? Is there any other difficulties that you face?

ZhiYi - | think just just now | ==y the information because if | write the false information so other people
will learn it and will give them the false information and this one is not good enouwgh for me or so.

Adam — 50 besides from the exampls, find that examples and then the laziness you are. You slso worry
about that when you are writing falz== content. You are al=o influence. You are also influencing others to
absorb false content right?

ZhiYi - Yeah_

Adam - Qhh OK, so for the eight guestion, is there any external factor that influence you im learning
peErzussive writing?
ZhiYi - | think my phone because whan | write thing maybe | will think or got meszage or not and lazy

lowe play =2 game little a little. Maybe | will play phone and give me your take a2 rest. But like that, so ny |
think is phone is & factor.

Adam - Your so your phome is a distraction, right? It distract you®
ZhiYi — Yeah.

Adam - Qb OK so for the mext question can you describe a moment when you're sttitude towsards
persuasive writing chamge positively or negatively? 5o your attitude change refers to like positive turn to
negative or negative turn to positive. Or maybe your attitude remain from positive until now, is also
positive. Or maybe negative until now is also negative.

ZhiYi - Maybe uh. | when | want to write | will wvery power to write and write ywrite write. After that | want
to go ezample or | was lazy to search and | will go to play my game or to take my phone to play and sfter
I play a game | will say a little liftle litile do. Have maybe the homework will do in tomorrows, or maybe a
few day.

Adam - Qhh, 5o yeah, saying that your attitude started with positive positive like as in you have the
energy to do.

Zhii - Yeah.
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Adam - And then later on, because you've got distractions and other factors, so it tends to edit attituds
into negative. So it affects you in learning the persuasive writing right?

Zhi¥i— Yeah, maybe also my no hawve many ideas =o | will lazy. | will take the rest first.

Adam - Urnm, OK. 5o for the final guestion, do you think that mastery, uh mastering persuasive writing
will benefit you beyond the academic setting benefit you, as in not anly in school but also outside of
society? Qur community, do you think that it will give you advantage?®

ZhiYi - | think yes, | think every writing have the benefit to us 5o | can learn if | say | want to just
information something. 3o I"'m just trying to information writing, so persuasive writing can get me to
learn to know how to do it and | will follow the writing and do it

Adam - O, 5o like besides of persuasive writing allows you to learn ghhh, Or maybe absorb new
content, right? How do you think they perceive mastaering persuasive writimg helps you in your workplace?

ZhiYi — Emmpp, maybe like a persuasive writing about discipline so | can from there to learn how to got
disciplime in my work like that ghlk,

Adam - 0K, =o basically that when your workplace l=t's you need to, like, write your plan for the managsr
and leader. Persuaiswe, writing allows you to pursus your manager leaders to expect your idea right? OK,
that's a good one. that's a good one. 5o g finally to conclude our entire interview. 5o as 2 interviewse,
may | azk what is youwr rating for l2arning for learning positive rating from one to 10, one is the worst, 10
i= the best ==t out for the entire learming persistent writing thing.

ZhiYi - | think it's j5 s 10.

Adam - Ol 5o it's so you are saying that it's Lz necessary. It is important and then it has, it has = lot of
benefits.

ZhiYi - Yeah. It has a lot of benefit.

Adam - 0K, OK. 3o thank you. Then M Yew Zhi ¥i, so that concludes our interview.

FAS respondent:

HAdam - Fep, so before we start | need you to prowide yaur bio data first. Yeah.

Exther - So my name is Esther. | AR 22, turning 23 an October 1st. F'm a female. | was barn in Damansara,
Damansara Specialist Hospital, 5o, Pefalipg laya, Selangoar. | am Chinese. My faculty is FAS. My program is
English education. Ahh, | took kst and | got a ban of 4.5,

Sdam - 0K, 50 now 'm asking you now. I'm going o be asking you about your infarmation of dentity as
a English lingustic competence learner 5o may | ask, are you an ESL learner?

Esther - Technically yes, but | think arcund middle of primary my family started using mare
predominantly English. Sa ["we been wusing English far a lat langer than | haee been using far moy Firse
Banguags, so my first language has deteriorated already.

Bdam - OK. 5o may | ask, can you speak English fluently?

Exther - | would like g0 say that | can.

Adam - OK, | agree. Sa the 3™ question can you write English content fluenthy?
Exther - Yes, yai, | can.

Adam - OK. What abauwt Can youw read English content easily?

Esther - Yes, | can read Cnglsh content relatively easily provided there are no jargons that 'm unfamiliar
with. 5o far example, medical j@rgons ar certain scientific jargons. 5o that's when | gat a bit canfused.

Sdam - Za for the last guestion, can you understand English speeches easily?
Ecther - e, yai.

Bdam - O, 50 now we'll be maving o Section 3, which is the I'm gaing to asking you about the
information an your apinions abaut learning persuasive writing. 5o may | ask, you know what s
peErsuasive writing is it correct?

Esther - Yes,

fdam - Sa the first question, what does persuasive writing means to you as an ESL leamer?
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Ecther - Well, it's a very goad ool for us o use, scpacially when we're going into corporate warld. And
it's alsa wery useful for us in territory education, becasuse it is, if I'm nat mistaken, of course, that we hivee
ta werite and a ot of aur assignments are also based an comvincing our lecturers of our paint. 5a
persuasive writing is very impartant. And As Far in the woarkplace, it is also important for, irenically
enough, things like prapasals where yau're trying to convinos peaple to go farwarnd with yaur plan. &nd if
wau have a more camvincing central job, S0 such as marketing, where you're trying to actively get people
ta buy your products, hawving the skill of persuasive writing is very impartant

Sdam - OK. Thank you far your response. 50 far the second guestion, in your apinion, how important is
peErcuasive writimg ta you as an ESL learmer?

Cether - Parsonally ghag in my life it is not the mast impartant, | think. 5till, | would say it is important, but
it is nat my main priacity in writing & of right now. Far naw, I'm facusing mare on academic writing it,
getting my citations and all that in place. But persuasive writing is, | waould say, a very good secand place.

Adam - So how would you rate the impartancos of persooasies writing in pour life?
Exther - In rmy life, maybe about an B aut of 10, 10 being very important in 1 being nat important ag all.

Adam - OK. Thank you. And then far the 3™ question, are you motivated to engage with persuasies
regding tack and learn the skill?

Lether - | am matieated ta engage in the social writing task if it is convenient, so | won't go out af my eay
to laak for opportenities to improve my perspective writimg. But if ket's say | happened to s=e am email
an & course an it or i a fellow friend is having an event to or warkshop ta improse it, | yeah, UVl probably
join.

Adam - QiR s just now you mentioned that you are matreated. 5o may | ask, what is the thing that
miotivates yau to engage it.

Esther - | guess for me it's mare of an intrinsic moteation because | just like writing and English in
ERpel e that is my main farm of motivation here, The want to imprave in the Rnguage

Adam - Just improee a3
Exther - Yeah.

Sdam - 0K, so far the how da you Feel about persuasive writing compared ta the other forms of writing
as in like the narrative writing, descriptive writing?

Cether - | would say persuasive writing & mare towards scsdemical side of things, sa the more factual
side, Lo narrmally in writing we have the farmal aspect and the oreaties writing aspect right. Sooit's less
free commpars to the creative writing, which also means it has ta have a lat more structure. 5o because of
that it & litthe bit mare complicated and creativs right thing | would say fior me that st leact becauss |
dabhle in creative writing most of the time

Adam - ghk, OK. Thank yau. Thank you. &nd then far the number the sic guestion and what challenges
haee you encountered while learning persuasive writing?

Cether - While learnming persuasive writing. 'Well for me because | wias alwiays maoare. Uh. Used to create
the right thing, | was used to convincing people through creative right thing which & less strict as
mientioned befare. S0 my main hardship when | came ta learning ar adapting very different thing was
the Factual ar like formal aspect of it. Learning how to make it. Professional instead of the normal
immenses speeck.

Adam - Gk OK sa for number 7 can you elabarate on amy difficulties when poo face it? Can you just noases
wou have mentioned that you struggle with like some of the formality in yeah, S0 Gan you elaborate mare
about

Cether - 50 for me personally | struggle with anganization which is also something | struggle with when it
cames to academic writimg in general | would lkee to think that my grammar and my spelling and all that
& relatieaely fine. Howewer, when it comes to the arganization of my thoughts is where things get a little
5

bit messy. 50 when to put what paragraph? How 7 What comes first? What comes secaond? ‘What cames
ta third? Or what do elabarate first? What examples ta pravide first? Shauld | provide an esample ar
shouwld | prowide supporting detail First? Things like that.

Adam - Thank youw about that. And then far the Eth question, & there any external factors that also
influenced youw in learning the skilled persuasive writing?

Exther - Extarnal factars are, | wauld say, my schedulbe. Yeah, my gebuesdule o very busy, Schedule sa it's
& bit difficult ta just pinpoint because it was everything and anly focus an that

Adam - Gk so it influence you negatively?

Esther - Yeah.

Adam - Qg
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Ecther — As for pasitively me, | 'wouldn"t. | gueis my whak | said is my field becawse I'm in English
education, Lo | want ta improve my language also for that. 5o that is something that pasitively mativates

e

Sdam - Umm, O, thank you about that. And then for the g""qu:-:tinn. can yau describe a mament
where your attitude towards positive writing change positively or whether it goes the ather way around,
which is negativaly?

Esther - 0K, so my views on persuashe writing actoally change positively when | added in university, so
befars when | was in high school, | wasn't to concersed shaut persuasive writing or any form af
academic or factual formal right thing in high school? Because | was more interested in creative writing,
it wasn't until | started unfeersity and | started ressarching and, you know, learning abouwt jourmal articles
and deciding on wanting to become a PhD halder that | started to take more interest and view things like
persussive writing and academic writing as a whole, as more pasitive.

Sdiam - 0K and then for the last guestion, do yau think that mastering persuasive writing skills, the skill
will b=nefit you beyand the academic setting?

Ecther - Well, yes,_ as mentioned previously in this interview, | alsa think it's very impartant for pecple,
srpacially depending an your jabi. Sa like even for teachiers, it's nat uncommaon o you need ta. Haw da
say need o write proposals and to convince people through propesals, every persam well, @ven when
bargaining far higher salary, you have o cend an email to your HR ta yaur bosses abave you bo your
SUPETYISars, S0 yes, persuasive writing can be very important even cutside of university and outside of
academic writing because it will enable you to get in the view jobs to get a raise to get bonos that

atherwise you might not get compared to your peers wha are sweaker in persuashee writing.

Bdam - 0. 5o that condudes the owerall jphapgeweao.may | ask for yeus far the concluding part, what is
waur averall aof the raw rating for learning g e aipe writing ? is it one out of 107

Exther - Qlgh what da yau could you slabarate mare on your questian?

Bdam - QS at's ke now, could you rate From one 0 10 which is the one & the woarst is the best is the
beit an the oriteria aof learning persuasive writing

Esther - the oriteria so the like the rubrics are
-

-.ﬂ.l:larn - e

Esther - Qhk one to 10, | would say it's abawt 5-7 because it's really it's not bad. Pm not goppasay it's
bad. I'm not geppkssay it doesnt benefit students at all, 1t rather good in the sense of what they're
trying o achisve ar the learning autcomes in the lBarming abjectives that just setting for, say, causes like
business in English, things like that, But | won't sy it is a complete & 10 owt of 10 like fire up on the

spectrum because it Jacksabhat is lacking in the gubebepbicitem not to say it's nat authentic at all, but
it could do to how do | say encourage persuasive writing not im so muech of farmat ar like & topic. 5o for
example, & topic sentence of perspade me why | ke pizea toppings, or persuade me why | like blank as
with me? Persuade me wiy this option or that option is the best for youw and it could be put into a maoane
realistic expert. A | mentioned, this in writing can often be used ta negotiate for higher salaries, mare
sapkedass . Sa if it could be placed into that perspective, | think it would be a lot better

Adam — Can. Sooour interview session is aver and then thank you far your respanses. Alright, thank you.

FBF respondent:

-h:larn: So good afternaan, Mo Shi Cheng, 1'm Gega, ¥ Xoan and | will and | am the researcher of doing
mry FYP, which is about the learning persuasive writing. 5o may |ask, can yau provide yaur bio dats firse,
starting with your name.

Shi Cheng: And my mams i< Ho Shi Cheng and my age is 22 and N'ma man and my birthplacs is at Ipah
amd my race is Chinese, My faculty & from faculty af business and finance, and my pragram is backedasad
finance and my MUET level is 3 point band 3.5,

Mdam: DK, Thank you, ddrHe. Mow Dm maving an ta the second section, we, which is Section B and | will
he asking you ahaut yaur opinion and your information as an ESL kearner. Uh, of your dentity as the
English limguistic competence learmern 5o may | ask, are you an E5L kearner?

Shi Cheng: Yes, I'moan ESL lEarner

Adam: Alright, o moving on to the second guestion. Can you spesak English fluently?

Shi Cheng: Yes, | aluo can speak my English Flusnth.
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Mdam: OK, 50 what about the third ane? Can youw write in English fluently 7

Shi Chemg: Ahh saomatimeas also can.

Adam: Sometimes that means gour level i average lewvel, right?

Shi Cheng: Yeah

Msdam: Alright, so far the 4th questian, can you read English comtent sasily 7

Shi Cheng: Yes, can.

Adam: Can. Alright, so far the fifth one, can you understand English speecheas sasily ?
Shi Chemg: Ve, yes, yes, yes

sdam: Alright. OK, co far the third and final section, I'll be asking youw on your apinions about learning
persuasive writimg. 5o may | ask for the first one ‘What does gepgds, What does persuasive writing means
ta wou as an 5L learner?

Shi Cheng: | think as an ESL learner is ghfis glh my international language, which caslcen
cammunicate with others use using L5 using English.

sdam: Q0K so because just now pou have mentioned that i it yow're referring to the anguags
Enmglish or are you referring to the skill which is persuasmes writing ?

Shi Cheng: | will use my languags English.

sdam: Ah, OK. 5o that means you're also referring your English language, which is the persuasive writing
skills & weell 55 it

Shi Chemg: Yes yrs

sdam: Qiglph, alright. S0, 5o you'ne saying that persuasive writing is also like a skill for you bo use to
cammunicste o others?

ShiCheng: Yes, yes,

Adam: Qglgh alright, 20 in your apinion, how impartant is persussive writing for youo a8 am ESL learner?

Shi Cheng: Persuasive writing is guite impartant, | actually yau since English & awr English intermatianal
Banguage, we need to use itand gepbipesoh, maybe we can communicate with aothers like then maybe
they don't know our language, but we also still can wse English persuasive writing to communicate with
them.

Adam: Qihlh alright, 20 you just like you have mentioned that using persuasiee writing can be used as a
communikation taal ta interact with others. 50 may | ask an ascale of 1 ta 5, 1 is the keast important and
5 i% the most impartant. How would you rate persuasive writing?

Shi Cheng: | willl rate it as 4.

Adam: Alright, QK. Sa for the third one, ane you mativated to engage with persuasive writing task, or
miaybe learn persuasive writing?

ShiCheng: Yes, | think | will.
Adam: 5o you think you will be mativated to learn it if you are geen a chancoe.
Shi Cheng: Yeah

Sdam: alright, sofar the 4th ane, just like you have mentioned that youw're motivated to kearn it What &
the thing? What is the slement that motivates youo to learn the perspasies writing and sy ?

Shi Cheng: Maybke it is my English but English persuasive writing skill is not that good. 5a | think | need to
improse it since it is hard to communicate with others like if 'm my Englsh persuasive writing skills =
bad. | can't communicte truly, and | alse can't understand what's they talk abaut.

Adam: Dl alright, so pou sre saying that to you are saying that enhanding or impraving yaur
communication skills in English & ane of the Factors that are motivates you ta learm persuasive writing,
right?

Shi Cheng: Yeah.
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Adam: Qiglpalright, o haw abouot the Sth gueition? Haw do wau feel ahaut persuasive writing compared
ta the other forms of writing. Other forms of writing are referring to marrative seriting ahh starytelling
ahh desoriptive writing, and o on.

ShiCheng: Really it's guite different and it also guite imteresting than other things that others farm of
weriting is directly. Yeah.

Sdam: Qiplgh alright. 5o just like you have mentioned, that is mare different and interesting. What kind
af aspect? What kind of aspect are you referring that the persuasive writing is more interesting?

ShiCheng: | think persuasive writing i quite difficult than athers.

Sdam: Umm, yes, yes Inane you referring o like its organization? |ts organization its format and so on.
Are you referring to thase are difficult.

T shi Cheng: Shh yes, Fmoreferring that

Adam: Qlplph. So the difficelt parts of these arganizations format language and so on & what makes it
interesting. right. You believe?

Shi Cheng: Yes, yes, | believe it.

Adam: Gyl To conclude this guestiaon, you are refarring that persuasive writing is interesting in the Fact
that it is moare dificult comparaed to the athers.

Shi Cheng: Yes

Sdam: Glplph, alright. 5o far the just now you have. Sorry for the sis question is there any challenges that
wou have Faced or encounter when you learn persuasive writing befare?

Shi Cheng: Na, | don™t think sa.

Sdam: Qb alright. Alright, soif you dan't have any challenges, i you did not face any certain challenges
while learning the persuasies writing, then UVl be skipping A7 as well becauss yow wry you have no issoss
in kearning the skill. 5o far the Sth guestion, is there amy extermal factar that influence you to learn
peErouasive writimgd

Shi Cheng: Uh, | don"t think sa.

Sdam: Qdpbso apart from having the matiwation to improve your Banguage skills and sa an there are
there isn't any factars that influence youw ba kearn it right

Shi Cheng: Uh, yes, yes.

Adam: Ohk. OK, so for the next guestion, can you describe a moment when your attitude towands
persuasive writing changs positreely negatresly the attitude change in here refers to mayhe youwr attitude
start from pasitive and it changed to negative or maybe it works the other way around which i€ negative
o pasitive aor mayhe the it remain from posithes up until now it's positive or negative up until naw is
nepakie

Shi Cheng: | think its negative up 0 positiee.
Sdams Qdgbh, Alright. Can youw describe haw did your attitude changes from negative to pasitive.

Shi Cheng: Since from negative. Firstly, F'm not sure hbow can | da and | started ta do it and fimally | have
some concepts an hoe to how B0 write on it

Sdam: Ohk. S0 you are saying that you are you are not confident or yow are not familiar with the
persuasive the theathing of persuasive writing. Then after inberascting after getting ahold of wou, you
started to manage yourself and while improving your Fanguage skills as well through learning persuasive
wariting.

Shi Cheng: Yes

Adam: Qiplph, alright can thank you. And then for the tenth far the final question, can you do you think
that mastering persuasive writing will benefit you beyond the academic setting#
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ShiCheng: Yes, | think so.

Adam: Oh, then means you say that it will benefit you even when you come awt to wark ar in our saciety
and 50 on.

Shi Cheng: Yeah, sure, sure.
dodam: How does it benefit you?

Shi Cheng: His uh, yeah. During the works, we will need to use English language as our communications
language, so | think it is important to let me master these <kills =0 | can communicate, communicate with
them betber.

Adam: Ol w0 OF, 50 yeah, Also saying that learning persuasive writing is also still the channel ta help us
nat ta not only improve cur communication gEEEpga AL skills, but also help us be more canfident in
aur Bnguage and So on.

ShiCheng: Yes.

sdam:z DK, Sa ta conclude our interyview section far today, May | ask on a rating of 1 ta 107 One means
like the worst, and then 10 is like the best how waould you rate the entire criteria of learning persuasive
writing ?

Shi Cheng: | think it 9.

Adam: You think it's nine, o yau think that it's importance is there it's benefits & there and then itis it is
sEill & wery Functional iterm in the sducation fisld and o an.

ShiCheng: Yes.
sdam: Sdplph alright. Can. Thank you, bdgHo Shi Cheng.
Shi Cheng: Thank yau.

Adam: Thank you for cooperatian.

FEGT respondent:

]
BAgdam: Leang Ka e 5o PFm S Yi fuan, and | will be doing the interview with you far my FYP it

regarding to the persuasive writing. 5o may | ask could you provide your bio data starting with youwr
name?

Ki g OF, S0 my mame is Leang Ka e and mry age for this year is 21, My gender, obviously male, my
birthplace, is lpah, Perak, and mry race is Chinesa. 5a for fprfacolty itsel, it will be faculty of engineering
amnd gresn technology in Utar and my pragram is electronic engineering. Sa for the MULT result | haven't
taken yet, so | guess this ane ic noat applicable.

Sdam: OK. Thank youw. 50 novee UV be asking you a guestion about a Section B, which iz I'm going to ask
wou abaut yaur information, your denmtity, your identity as you are English linguistic competence learner,
50 may | ask are you an ESL learner?

Kin g Well, yes, am ESL.
Adam: Alright so for second question, can you speak Englsh fluently?

Ka fee: Umm, | wouldn't say fluently because sometimes if you want me to speak in a wery farmal
setting | won't be able to do that. But you want me ta speak like very casually ta my friends, like trying to
express my feelings. | can da that in English.

Sdam: Qhplpeso it's like average |ah.
Ka e Yeah.
Adam: So far the third ane can yao write in English fluently?

Kin Ll Well, Far, you know, especially for cur course, we all da our course in English, right? Za | would
say was Jal Yes, obaviously we can write it in Englich very flusnthy.

Adam: O, so you have fluent English writer. 5o far the dth question, can yau write? Can youw resad English
cantent sasily ¥

K Hes: Yes, definifely

Sdam: Definitely. OF, so for the S5th guestion, can you understand English speeches easily?
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K fge: Yeah. Moderage.
Sdam: 5o well, now I'll be gaing ta a Section C and | will be asking swhen your opinions about the....

Ko P Weell, umm, not particularky im ESL learners like since we use for my academic stuff. Sinose we use
Emglish right? S0 actually for my pragram | need to caonvince peopls ta not listen to me, listen o my ideas
and thaughts, and then get maybe yeah, convince ahh. 50 | think perevasiee writing & wery impartant far
mie IE's up o trying ta like ssprec the thing | want to say in a very effecties effectes way

BAdam: Also, it a very impartant toal for you b0 wse in Utar right?

_.l:a e ek,

Bdam:z OK. 5a just like you mention about this important o n your import. 5a in your apinion, boes
important do you think that persuasive writing is to yau?

Ko e Well, umm, for persuasive writing cause this is a way that | meed to write down my idea and thaen
all the paints all the very conwincing stuff in that writing for other peopls so that | can comeince people
and | can influence people in the way that | aant that tao. So it's guite impartant for me.

Adam: Q0K 50 may | ask haow would you rate the impartance of learning persuasive writing Fraom one
to 107 Well, from one ta five, as in one & the warst, five & the most important.

Ko e | will say 8, | really | say weah ghla,

Sdam: you give me that BEBS out of 10, right?

Ka e Yeah.

Sdam:z OK. 5a for third one, are pou maotvated o engage with pers pasines, perdoasive writing Gask? Or
maybe learm the skill#

Ko e Yo, of course | will, | abaays been wanted o l=arn some parspashee writing, you kmoe, skills and
all the writing format and stuff now.

Sdam: Qdplso yeah very mativated right? 5o you give it a ratimg of 1 to 10, How seould poo rate yaor
mustivate that?

K Hee: | would say 7, sewen out of 10

Bdam: Sewen. O <o this | have mentianed that you're matreated in l=arming this persuasive wiriting tasks
amd also ather writing. 50 may | ask, wwhat mathvates you to learnm them?

Ka Hee: Umm, like | said juse naw, | need ta learn the persuasive writing skill in order to knaw, tell peapls
avhiak | wrant ta do and conwinees thaem, influence tham ta do that 5o this Kind af like mativates me ba
laarn all these ckill, ks very focused an this kind of soft skill and stuff

Adam: Ohh o youw are saying that learning how ta influence and affect alerts is the matieation that that
drirees you to learn persuashes writing.

Ka Hee: Yeah.

Sdam:z Ohh OK, sa for the S5th question, how do you feel about persuasiee writing compared to the ather
forms of writing other farms &= in like narrative writing, descriptive writing?

Ka Hee: Well, the | think like you say narrative and descriptive writing for this kind aof writimg is mare like
desrribe comething that telk something on me. But for this one, | think mast importantly, it swould be
more focusing an the language on how you elaborate the whaoles, like the sentence, and what is the the
what's, The emotion, yeah, the emotion of how the language delivered the messags to the reader itsed.

Adam: OFK, so basically you're saying that persuasive writing deals more with emotions and evidence
about this, Well, the other forms of writing used moare about your elaboration and your orestivity.

“Ka e Yes.

Sdam: Ohk OK. 2a for the & have you have you encounter amy challenges or what are the challenges that
wou hivee Faced while learning persuasive writing.

K bl Let's say it's the way that | organized the painks ahb. Yeah, but sometimes if we seamt bo wribe &
weEry persuasive writing, you need ta be, you knoes, wery consistent with the knowledge and the ideas
that they are going to write in the writing itself. Sa the thing | V'm g carrying Facing ic that | cannat likes
asganids it very in an effective way to try to convinee people that's the challenge that I'm facing right
nows.
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Adam: Sl | see. 5o bedsideas far the organization part of persuasive writing far 87, can yau do you haee
amy other specific, any other difficulties that you Face as well apart From organization?

Ka {Jep: Umme It's a bit difficolties. Well, i this could be one af the difficolties, | will say it's the way that
Ma, na, it's the availability aof the paint that I'm trying to say. The ideas itself, yeah, becavse this all these
things need to affect to support needs & evidence and proaf. The support what you're trying to say. This
cauld be anather kind of difficulty.

Sdam: 5o can you clarify as in like that you mentioned that the ok of ability, the lack of availability of
Feas iz it mentioning to you cannat come out if 20 mach ideas in an instant or daes it referring to like
waur Banguage, skill ar grammar skill whers you cannot elaborate, elaborate it weell in English?

Ko e | Lwouldn't say it's & languapes far no small like #t would be the ones pereonality ar how he
percenred that, haw he preserves stuff and how he thinks. How can you Figure out? Uh, something that |
just. | don'e think it's related to the Enguage probleam.

Adam: Sl 0K, | see. Thank you far that, And then for the eighth question, is thers any external Factor
that also imfluence yau in learning persuasive writing, the ssternal factors and it's in like environment,
amvironmental fFactors or maybe your peers Factors pour friends factars or maybe the cdlassroom Factor ar
teacher factor all of these are considered as external factars?

Ka g Well, if you really want me to say that | was saying the school Factors not because most Fkely awur
asmignments and the task given maybe the tutorials will need sometimes we need to write the very
strong statement o like yow Enow, alss to convinoe peaple to perspade the peaple on haw toosay that.
What's the influence them @b Ghlaeeah. S0 mayhe, uh, it's because the schaaol forces to do $hat b,
would say that it's

Sfdam: 5o there are factor external Factaor that you mentioned just now daes it influence you negatively
ar pasitiveby.

Ka e They positively was gapps foros you to, like, lesarn bowe 0o write the very persoasive writing way.
Sdam: Qplgsa it if it influence you positively as in & farce you ta learn samething mew Jahe

Ko [ep: Yeah, of course. The whole paint of farcing people is not a swery gaad thing, but for me, |
preseres i Like, why don't see use this? | use this apportunity to like you Enow, karn something that
cauld be wery important for mry mesw fotore and stofe

— —
Agiams Ok, thank yau. And them far the mext question, can yau deccribie the rmmarment wheam your aetitude

toparards learming persuasive writing change pasitively or negatively, asking ke chamge from pasitive to
nepatiee ar maybe negative to posities or maybe the same remain from Spoen positive until now is alsa
pasitive or mayhe megative amd it's still negatires up until noes

Ka e | say it remains pasitively like the first time | get ta in touch with a persussievs For things during
mry Foundation study, | guess, alright. This one particular courss core English for academic purpase, sa
that that's the mament that | realized bow impartant that persuasive | think is far pou o, you knoos amd
=iy ina bad weay contrals with my yeah, Sond it remains pasitively until nosw for me

Aatam: Sblyso you e s you are still uphalding that pasitive attitude towards learming e rsoasive
weriting because of its importance and benefits and =so on.

Ko e LAmirme

Afams Ul 0K, thamk youw. Snd then far the last guestion, do oo think that mastering persuashes seriting
il Benefit you beyand the scademic setting beyand the academic setting s in ke in the society, when
o e b aror ke ?

Ka e Yeah, | would say definitely, but it's a wery Beneficial ehing for me, especially far mry Field, the
engineering field. Sometimes we Base the no. The Gdeas that people waon't Be wery. Haoww do | sy thers
wiEnt b s agree with your point o that you need Ba have a sery strong ckill an writing = persuasiee? UR,
| =y & paragraph or things Foe that just to conwince tham ba, like, et yau do. That the thing you weant
that idea ite=lf. and al=o if like if I'm loaoking forward to go to anaother onisersity like 'm going to neo
purswe ey master ar PhD. Furthien, af course, there is o nesd that | need Lo wrilbe & very persuasiee

I b trying to bell thes thats Wy am 1L you keow, gualified for jaining them like that?

Satam: Ol S0 oo are saging that persuasive swriting alss allows you to, uh, be ascee Better in workplace
that uh, perseading and comeincing otheaers to accept your ideas,

Ko Dhee: UWmime

Sefams OK. So o conclude our entire imtervies. 5o here's the last guestion that so, in pour apinian, rating
i, raving the criveria, learming persuasive writimng from ane o 10 ahkboeou after pou hasve menticoned
Aaboul its mpartance and BeneFits are Functiaom and so an. How wwould youw rate? Hows seauld yow rake

ke arning persuasive writiing from cne to 107

Ko fhoe: Ldmime Loaking things as a wehale, | ovnes rated as sis.

Safam: You rate it as six? GO so far the other four. Far the ather faur mare points, da you think thas
there still learning persuasive seriting cam still b= ppare bettar the entire procsss,

Ko fhoe: Yeah, Iv's mot onby for the processes. So moee Because it's Kind of wery, you kmoee, it's noe there
what's happening? It's nat the, it's fime. 50 this yeah. Yeah. 5o this fine to see that the medium that we
kearned all these persussive wiritimg is mot very sufficient nowasdanye s,

Satams Ol OK, o 0K, 56 our intervien secsian and thank yau Br Leang Ka bhse, Thank you For your
cOoaperatisn
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FICT respondent:

!ﬁ.d am - Testing. OK, QK 5p uh good afternoon, e Woo Hao Jyp gl will be conducting the interview for
my FYP. 50 could you please provide your bio data here?

Haolun - Yes, my name is Woo Hao Jun and my age 22 and my gender is a male. My birthplace is from
Perak, lpoh and I'm Chinese and Fm from FICT. My program is digital economy and abowt MUET | haven't
achieved any result of it.

Adam - OK. Thank you, Mr. Woo Hao Jun. 30 now I'll be asking you sbout question about the information
of you as your identity of an English languzge competence learner. 5o may | ask, are youw an E5L learner?

Hzolun - Yes, I'm an E5SL learner. My main languzge is 3 Chinesze.
Adam - OFK, so for the second language can you speak English fluently?

Haolun - For Englizh speaking, sometimes | speak very good, sometimes very bad. 5o perhaps the
Enswer is sometimes.

Adam - Sometimes. OK, average. OK, | can accept that. 5o for the third one, can youw write English
fluently?

Haolun — For English not gt really. 3ometimes | need to get achieve help from Google's or ChatGPT to
help my English writing.

Adam - Qihiy OK s0 g average writing. OF, so for the 4th guestion, can you read English content easily.
Haolun - For Englizh content? Sometimes | can read easily, sometimes hard, so aversge.
Adam - Qhh OFK, so for #5 can you understand English speeches easily?

Haolun - For Englizh speeches alzo average, sometimes | need to help or subtitle to understand the
wiords

Adam - gk, OK, =0 for now wee will be moving on to Section 3, which | will be azking 2 question about
your opinions about learning persuasive writing. 5o for this first one as a ESL, now what does persuasive
Writing mean to you?

Haolun - The persuasive writing mean to me is to perform my own thoughts in 2 profeszsional way, then
share my thoughts to let readers understand what I"'m trying to perform.

Adam - OFK, so you wanted to express your idea through writing. Is it?
Hzolun - Yes.
Adam - OK, can so for the second one. In your opinion, how important is persuasive writing to you?

Hzaolun — In my opinion the importance for persuasive writing for ESL is the importance way to learn how
to writing English and how to perform their own thoughts in the English way, which | mean they have
multiple way to perform many way is a one of the performance to let them express their own emotion
ar idea. Qhh or any other task.

Adam - OK, so for you for fgryour own personal thought, from rating one to five uh, how how important
da you think it is? One is the worst. Five is the best for you.

Haolun - For me it's a five. - Iit's a five

Adam - OK, can for the third guestion, are you motivated to engage with persuasive writing task or
maybe learm persuasive writing?

Haolun - For me. Yeah, | think it's important, but it's mot a big motivation for me to performm persuasive
wiriting tasks.

Adam - 0K S50 just now you mentioned that you are not motivated in it So may | ask do dooyvou know
wihat are the types of motivation that can motivate youw to engsge persuasive writimg?

H=zolun - The types of my to fulfill oy thoughts and id=eas right?

Adam - Is thers anything that motivates you?
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Haolun - Uh, in persuasive way. | don't really like it, but | like to perform in free talking, like sometimes
we can talk face to face or maybe interview way like [ike | can talk my | can exgpress my things to other
guys like thato

Adam - OQhh, but the gothingreally, motivates youw right?
Haolun — Mothing. Really motivates.

Adam - OQhlh OF, so for the fifth one, how do you feel about persuasive writing compared to the other
forms of writing as in descriptive writing or narrative writing.

Haolun - For me, the persuasive writing is more formal and more standard way to express the idea and
thoughts of the writer and the readers can quickly understand what the the director want to express in
their writings.

Adam - So you are saying that persuasive writing has more credibility and validity, right?

Haolun - Yes_

Adam - OK. Can. Thank you. And then for the #6, the guastion for #6, are there any challenges that you
hawe faced while learnimg persuasive writing?

Haolun - For me it's a language problem, like sometimes | don't really understand or how to perform my
thoughts in an English way.

Adam - Ohh, that means you are encountering grammar problem and then language problem and also
wocabulary problem right?

Haolun - Yas.

Adam - OK, =o this problems with that you hawve in language does it affect your sentence comstruction as
im writing in sentences also?

Haolun - Yes, it will critically affect my writings.
Adam - OK, =0 you cannot. You canmot choose the most suitable words to be chaose to be right written
out, right?

=l W D=l

Adam - OFK, 0K, 5o just now the for the question #7 you hawve also give out your answer so I'll be going to
#2 which is js thers any external factor that also affects you in learning persuasive writing?

Hzolun - Yas, the external factor is for mie it's 2 enviromment prablem like vy family's or my friends. They
are not. They're not freguently speaking in Englizh because I'm | say I"'m Chinese, =o thare are used
freguently using hMandarin or Chiness that they are really used to English to speak or even writings. 5o |
do hawe the space to expand my English language or even writimgs, so | is that external problem is
environment problem for me.

Adam - OK, so your externzl factor problem iz with youwur family. | mean like the langusge l=arning
environmeant. 5o what? What sbout your classroom envirconmeant? |s it OK for yvou or iz it also affecting
waour learming process?

Hzolun - Yes, it's affecting becauss current I'm taking, I'm thinking I'mm FICT, right?
Adam — Yes

Hzaolun - Actuzally we are ready to talk to each other in the class. The only English souwrce | learmed from is
from the lecturer or the tutorial te2acher talking, but | =aid as | said just mowy, | sometimes | don't
understand what I'mn talking. There meay be some. Mot very sffective way to let me learm then, so it's stll
a problem.

Adam - Qhh so you are saying that now in your umiversity life in your lecture and tutorizl classes are you
and your friends also freguenthy use Chinese mors tham English? Right?

Hzolun - Yes, somstimes, but even Malay other tham rather tham English.

Adam - bl OK QK So for #9, can you describe a moment when your attitude towards persuasive
wiriting change from positive to negstive or negative to positive or did it remain the same?

Hzolun - | think it remain the same, becsuse from start from my for my 2arly 2 now | still never changed
any thoughts about the persuasive writing?
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Adam - Ohh so your thoughts for persuasive writing as in negative or positive?
Hzolun — Is still negative for me also.

Adam — Jhih 5o just now you have mentioned from early stage as in starting from secondary school or
primary school.

Hzalun - Fram secondary school.

Adam - Ohl so your attitude is negative. Starting from next start, starting from secondary school until
university life, right?

Hzolun - Yas_

Adam — 0K Thank you. So for the last one, do you think mastery persuasive writing is beneaficial for you
beyond the academic setting?

haglun - Umm for me, | think s will hensfit. It will benefit my academic setting because, as | said, it's 2

professional way and standard way to express my thoughts and feelings or any ideas to let people

understand me at a saciety or working environment that people need to know my thoughts in every

eyeryway. Farsuajsve writing is one of the way to let me express my thoughts and feeling or you idea
rather than talking or anything elsze any other way to communicate like that.

Adam - OK. 50 to conclude, | have one final question before we end our interview. 30 on of =2 rating of 1
to 10, one which is the warst and 10 which iz the best, how would you rate the learning persuasive
wiriting s in s importance, it's benefit, it's criteria and 50 on. How would you rate it from L to 10 one to
0¥

Haodun - I'll give you a 10 because this was | think it's one of the important way till it weriting wrting, form
to. &z | say, to perform the ideas or thoughts to let readers understand what the what the wiriter is trying
to perform.

Adam - Umm, OK. OK. Thank you, Mr. Woo Hao Jun and our interview =ession ends here. Thank you =0
much. OK.

FSC respondent:

!ﬁ.d am: OK. 50, good evening there Nicholas. 5o I'm S2ow Y1 Xuan, the researcher who is doing on my FYP
regarding to the aspect of learning persuasive writing. 3o I'll be starting off with Section A, which is your
bio data. 50 can you provide the list of criteria listed down below?

Ka Him: Yeah. My name is Leong Ka Hin and 21 years old and I'm a2 male. My birthplace is in Ipoh and I'm
a Chinese. Umm, im F3C now studying agriculture science. And | haven't taken MUET before.

Adam: May | asked what shat is your program or yeah, you hawve to mention about your program. 5o
now we'll be continuing with Section B, which is I'm going to ask about your information as you hawve the
identity of an English linguistic competence ESL lesrner. 5o may | ask, are you an ESL learner?

Ka Him: | woould say na.

Adam: Mo ghk, OK. 5o can you describe why are you not an EEL learner?

Ka Him: Bacause, yweah, I'm not actually speak English flusntly, like I'my not usually speaking English.
Adam: OQhh, yeah.

Ka Him: 5o I'm mainly speak in Mandarin, so that's the reason that I'm not an ESL learner.

Adam: Qhh so English cannot be considered as your second language lah, Is that true?

Ka Him: Uh, it is my second early language, but yeah, I'm not often sayine.
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Adam: Qhhh. Alright, OK understand. So for the second guestion, can you speak English fluently?
Ka Hin: Yeah. As you can hear that | can’t.

Adam: 5o you can't or you can.

Ka Hin: | can’t.

Adam: You can’t, but you are trying, alright. So for third one, can you write in English fluently?

Ka Him: | woould say no.

Adam: No, alright, so for the 4th one can you read English content easily?

Ka Him: Uh, yes, slightly better thamn others, like speaking skill and writing =kill.

Adam: Qhhh alright, o reading skill is more better, 5o for the fifth one, can you understand English
speaeches easily?

Ka Him: Uh, w=ah, that’s the reazon we can, like, listen to our lecturers during class. 5o yeah, | can
understamd English speecheas.

Adam: Ohh so your comprehension and reading =kill iz more hetter tham your writing and speaking skills.
Ka Hin: Yes.

Adam: Alright. Ok, 50 we'll be proceeding to section C, which is I'm going to ask about your opinions
sbout the criteria of learning persuasive writing. 5o to start off the first question, what does persuasive
WTIting mean to you as an ESL learner?

Ka Him: Urmmn, | think it's important, but I'mm not like guite learn about this one because I'm naot really
understanding what is mean_

Adam: Chh so bazed on the word persuasive writing ahh wihat can you understand from it.

Ka Him: It's like you're trying to persuade the readers what you're trying to describe. What you're trying
to prowe, like the statement you wamnt to give for your reader to understand. Persuades them to like trust
im your statement.

Adam: Jhh so you're saying that it's like a method lah for you.
Ka Him: Yes.

Adam: OFK, so for the second guestion, in your gpinion, how important is persuasive writing for ESL
learners?

Ka Him: Umm. Maybe it's important, but for me, | don't think it's really important because yeah, | an't
really understand the writing style for the persuasive writing. Like for me, the one cam, uh, speak English,
like writing English fluenthy.

Adam: Jhh so may | ask for you on a scale of one to five. One is like the least important five is the most
important. How would you rate persuasive writing?

Ka Him: | think it's thrae.
Adam: it's thres, alright. 5o it's sort of like neutral moderate level lakh,
Ka Him: Yeah.

Adam: Alright. 5o for the third gquestion, are you motivated to engsge with persuasive writing task or
learn the skill?

Ka Him: Uh, yas_
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Adam: You are motivated. Alright, so for the 4th question, what motivates you to engage with persuasive
wiriting tazk and why?

Ka Him: Like the program I'm studying is agriculture science, so often time | will deal with a lot of report
wiriting. 5o 1 will try to write something that is consider torall attractive content like, uh, more
imterasting. Like you know, with thiz. Like something that is impress my uh lecturer or tutor to mark
about it. But | think, uh, it, it's hard for me to learn about, learn the writing skills like persuasive writing
tazks.

Adam: Qhh so the motivation for you is that after you have accomplizhed the persuasive writing, you will
be =atisfied as you have a achieve the goal of satisfying and making your lecturers and tutors happy with
wour own wwritings, right?

Ka Him: Yeah.

Adam: Ohhly alright. 50 for the 5th question, how do you feel about persuasive writing compared to the
ather forms of writing such as narrative writing, descriptive writing and so on?

Ka Him: | wsould think persuasive writing is more like | would say is more suitable for me because we can
tell the others the thinmgs all your thought we prove we uh reference so it really can persuade somesons
to understand your things.

Adam: Jhh alright.

Ka Hin: Like compared to descriptive writing is like ahh You're only describe the things withouwt proof.
That is like we so-called iz not scientific for our field. Yeakh.

Adam: Chh alright. Thank you for that. And then for the &th question, do you face any challenges or
what are the challenges you have encountered while learming persuasive writing.

Ka Him: Well, obwiously my English skill, English the Englizh skill.
Adam: Jhh the language aspect, right?
Ka Him: Yeah.

Adam: Alright. 5o can you. Is there any other specific difficulties that you face while trying to persuades
through writing?

Ka Him: Yeah, | have to step out my comfort zone from Mandarin speaking. S50 step out this zone to try to
speak more English, learn English more.

Adam: Jhihh alright. 50 basically, apart from the language aspect wise, you need to try to adapt to new
things and new langusges.

Ka Him: Yeah. Something that, uh, y=ah, | will fzel speaking English to others becauss | think they are.
They will like laugh to me or something else or make fun of you. See this is the difficulty 'm facing-

Adam: Chhihh. Alright. OK. Thank you for your answer and then moving on to the eighth guestion, is there
any external factor that alzo influenced you to learm persuasive writing?

Ka Him: Yeah, maybe is the enviromment is speaking environment in har. 5o mostly is Chinese student in
Utar so | get | got no, not much chance to speak with my friend in English. Like it's only got the chances |
can speak English during class which uh, you have to face a lot of people. 50 yvou might get 2 shame ar
samething el=e. You'll be shy.

Adam: Qi alright. | can understand. So for the next guestion, can youw describe a moment when you
attitude towards persugaisve writing change positively or negatively? 3o the attitude change refers to
maybe your attitude started from positive and then change to negative or maybe negative change to
positive or did it remain the same for like it stay remain positive or it remain negative?
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Ka Him: Yeah. If from negative to positive, | will say when sometime we zee. Yeah. | just describe =
situatiom, maybe it's guite not related to this persuasive writing, but yeah, it just an example. 50 maybe
when you see 2 product that say it's good to you and they only like trying to persuade you to buy their
products but end up this product, it is only effect for somecone else. It's not affect effect to me and it has
no like experimental proof. 5o, uh yeah. 50 something the persuasive writing style might be imporant in
this case, so it is positive for me. But if | was seeing the negative part is that sometimes persuasive
wrriting rnight contain bias. 50 maybe someone will put say that the the product A is better than that
product B, but another proof which is a scientific proof that product B is better than product A 50 this is

the things | might think. Uh, sometimes | will change their attitude to positive, negative or negative to
positive.

Adam: Ohh so yesh, | agree with that because just now youw have mentioned that persuasive writing. By
mastering the skill, it can both bring you advantages and disadvantage based on it. Yeah. Alright, thank
yaou. And then for the final gquestion, do you think that mastering persuasive writing will benefit you
beyond the academic setting? And how do you benefit from it?

Ka Him: Yes, absaolutely, yes, that it can benefits my wiriting. Yeah, as | say, I'm dealing with a lot of report
and assignments, so if | could learn this skill so | can write a have a better writing skill like persuasive
wiriting skill on my reports. And yesh, academic settings.

Adam: Qhh so it can also, ahh, can persuasive writing help you beyond it like your workplace or when

Wou come out venture to the society.

Ka Him: Yes, | wwould like my agriculture students, so maybe in the future I'm dealing with those sellimg my
product. So the persuasive writing my uh benefits me on how can | | describe my product like persuades
oathers with proof to let others buy my product.

Adam: Qhibh. Alright. OK. Thank you. And then to conclude our interview. 3o one final gquestion is afer
you have listed out the griterias, ahh the elements the importance, the bensfits of persuasive writing?
Howw wrould ywou rate the entire thing of learming persuaszive writing from one to 107 One as in like the
wiarst and then 10 is like the bast. How would you rate the entire thing?

Ka Him: | would say 4.

Adam: Four? 5o you think that it was still 5o you think that the negative side of it still owverpowers the

positive side of it?
Ka Him: Yes.

Adam: Alright. OK. 30 thank you for your responses, g Micholas lyr Leong. So our interview session
ends hers. Alright, thank you.
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