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EXPLORING THE ROLE OF LITERATURE IN ENGLISH SUBJECTS IN
STUDENTS’ PERSONAL GROWTH THROUGH SELF-EXPLORATION AT
A PRIVATE UNIVERSITY

ABSTRACT

This study explored how Literature in English subjects offered at a private university
influence students’ self-exploration in fostering personal growth as well as
identifying which literary works students perceived as most meaningful and the
reasons behind such meaningfulness. Guided by Carter and Long’s Personal Growth
Model and the Triangular Framework for Curriculum Development, this study
employed a qualitative research design where semi-structured interviews were
conducted with five university students who had engaged with Literature in English
subjects. The data collected were analysed thematically. The findings revealed that
Literature in English subjects fostered personal growth through self-expression,
awareness of voice and agency, establishment of personal values, empathy and
understanding of others, deep understanding as well as learner autonomy. The
findings showed that students were able to reflect on themselves, their beliefs, values
and perspectives through engagement with literary works, discussions and creative
activities conducted within the subjects. In addition, the literary works perceived as
most meaningful by the participants included Lamb to the Slaughter, Wuthering
Heights, Sambal without Anchovies and students’ own creative works. The
meaningfulness of these literary works was influenced by aspects such as
unconventionality in literary works, self-identity formation and supportive teaching
approaches. However, limitations such as lack of relatability, assessment constraints
and dull lesson conduct were also found to affect meaningful engagement with

literature. Overall, the study highlights the importance of Literature in English



subjects as a space for personal growth, emotional engagement and self-exploration

rather than solely academic analysis.

Keywords: Personal Growth, Self-Exploration, Literature in English subjects

Subject Areas: Literature in English , Personal Growth, Curriculum Studies
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CHAPTER 1
INTRODUCTION

1.1 Introduction

This chapter covers the background of the study, statement of the problem,
highlights the research objectives and questions as well as goes over the significance
of why the study was conducted and the scope and limitation that exists.

1.2 Problem Statements

Firstly, to establish an understanding of the interrelatedness of sense of self,
self-exploration, and personal growth, previous research has shown that reading
fiction can shape a person’s sense of self by encouraging reflection on their identity
and imagining different versions of themselves (Loi et al., 2023). This process of
self-exploration allowed individuals to consider who they are, who they have been,
and who they might become, promoting personal growth as they gain a deeper
understanding of themselves. Clarifying these connections at the beginning ensures
that readers can follow the focus of this study clearly, avoiding any confusion
between the concepts as represented in the title and the content of the chapter. For
the purpose of this study, references to “sense of self” are considered part of the
broader process of personal growth through self-exploration, ensuring consistency in
understanding the concepts throughout the chapters.

Literature brings about a multitude of significance and it persists even in a
classroom setting that brings about the necessity to incorporate literature subjects
even in the academic field. It can enhance the students’ language skills such as their
writing and speaking skills, the expansion of their vocabulary and even broaden their

cultural perspectives (Dewi & Asrifan, 2024).
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In addition, literature also has a meaningful role in emotional and personal
development beyond just aiding in the development of language skills. According to
Mchussain (2023), literature influences human development as it exposes the readers
to having diverse perspectives that promotes critical and analytical thinking skills,
while fostering empathy and emotional intelligence. Therefore, personal growth is
supported when readers engage with different characters and situations that allows
room for them to explore who they are along their own journey of personal
development.

However, the ways in which Literature in English subjects contribute to
students’ sense of self and personal growth were not widely explored. It is important
for students to explore their identity and have a sense of self to understand
themselves more deeply and navigate through life. Altun (2023) states that the
development of a reader’s identity on an individual as well as on a cultural level is
influenced by literature, through the demonstration of the complexity of characters
and their transformational potential that helps readers to build a better sense of self.
Through classroom discussions and interpretations of literary materials, literature
also creates a reflective space where students can compare and relate the text to their
own experiences, contributing to the development of their sense of self. However,
these identity-building and reflective elements were still not widely examined in
previous studies.

Limited studies were done on the development of personal growth as a result
of reading literary texts (Wendell & Jesusa, 2022). Past studies conducted by
scholars related to the role of literature subjects explored the development of
language skills such as reading, speaking, writing and listening. It was found that the

enjoyment of learning literature brought about the benefits in developing the
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students’ language skills. However, there’s a challenge wherein a rising debate
occurs among language educators on where, when, why and how to incorporate
literature into the curriculum (Ashrafuzzaman et al., 2021). Utilizing literature as an
approach in teaching language skills has been recommended by numerous scholars,
especially in these recent years (Guetatlia & Hamane, 2022). Further investigations
was done on the role of Literature in English subjects in personal growth of students
through self-exploration to further encourage the implementation of English
literature subjects as it may possess a significant role not only in relation to the
language skill development but also in the personal growth aspect of the students.

This study aimed to examine the role of Literature in English subjects offered
at a private university in students’ personal growth through self-exploration.
Moreover, it also aimed to discover the most meaningful literary work the student
has been exposed to and the possible reason behind it. By exploring these, it also
shed light on where, how, when and why incorporate Literature in English subjects
into the curriculum, therefore, providing clarity on one of the challenges experienced
in this field of navigating a space for literature.

1.3 Statement of Problem

Due to the rising debates among language educators on the incorporation of
literature in ESL/EFL curriculum; studies have been done to shed light on the
language skills development based on the application of English literature
(Ashrafuzzaman et al., 2021). However, the role of Literature in English particularly
in personal growth of students through self-exploration has not really been explored.

Febriana et al. (2020) explored the relationship between the students’
academic self-concept and their performance in a literature subject. It was found that

the students who had greater confidence in their academic ability showed better
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performance in the literature subject. This study highlights how students’ self-
perception connects to their learning outcomes in literature, which already
establishes a link between self-perception and the study of Literature in English
subjects. On the other hand, this study explored how literature subjects played a role
in shaping students’ sense of self and personal growth through self-exploration,
further enhancing the connection between the two and highlighting the significance
of Literature in English subjects in the personal growth of students. Research has yet
to explore the role of Literature in English subjects in fostering students’ personal
growth through self-exploration, especially in the Malaysian context.

In addition, a study conducted in Malaysia found that students with a stronger
sense of self-identity tended to achieve higher academically, and that self-perception
was positively related to motivation and engagement in learning activities. The study
also highlighted that students who were more confident in their personal and
academic abilities demonstrated better performance across various subjects,
suggesting that self-identity plays an important role in academic outcomes (Toti et al.,
2020). However, the study did not focus on Literature in English subjects or explore
how engagement with literary texts could support self-exploration and personal
growth. Understanding this gap can shed light on how Literature in English
contributes not only to language development but also to nurturing students’ sense of
self and personal growth in Malaysian universities.

Overall, while previous studies have shown that self-identity influences
academic achievement and engagement, little is known about how Literature in
English subjects can shape students’ sense of self through self-exploration and
support personal growth. This gap is especially evident in the Malaysian university

context, where research on the connection between literature learning and personal
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development remains limited. Therefore, this study aimed to investigate how
engagement with Literature in English subjects contributes to students’ self-
perception, self-exploration, and personal growth, providing insights into the broader
value of literature in higher education.
1.4  Research Objectives
This study aims:
1. To examine the influence of Literature in English subjects offered at a private
university on the self-exploration of students in fostering their personal growth.
2. To discover the most meaningful literary work to the students and the possible
reasons behind it.
1.5 Research Questions
Research Questions of the study are:
1. How do Literature in English subjects offered at a private university influence the
self-exploration of students in fostering their personal growth?
2. Which literary work do students perceive most meaningful, and why?
1.6 Significance of the Research
This study is significant in highlighting the importance of personal growth as
an outcome within an academic setting. It shifts the traditional belief of only
focusing on academic skills but also toward understanding themselves as it can help
them to better navigate in life and through obstacles. By exploring the role of
Literature in English subjects on the self-exploration of students allows for educators
to view it not only as another subject but also a tool for identity development and
emotional awareness. Therefore, encouraging educators to incorporate elements of

personal growth even within an academic setting.
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In recent years, the literature component in Malaysian secondary high schools
have been shifted from being compulsory to a pleasure-based component. This
therefore limits the potential for it to support students’ personal growth as it may be
viewed as less significant since it is now a pleasure-based component. By
highlighting the role of literature as a tool for self-exploration, this study brings
attention to its importance beyond language learning and emphasises its relevance to
students’ sense of self and well-being.

In exploring meaningful literary works according to the students’ perception,
it provides insight into the type of text that supports self-exploration. Further finding
out the reasons certain literary texts resonate with students allows educators to be
more guided in choosing more impactful and meaningful literary texts to be
discussed in the class.

Moreover, policy makers in universities and the Ministry of Education may
recognise the importance of Literature in English subjects and consider offering
Literature in English subjects as electives to all undergraduate students and not only
to English majors.

1.7  Scope of the Study

In this study, it explored how engaging with Literature in English subjects
supported the personal growth of undergraduate students through self-exploration.
The scope was limited to a single private university and that too to the English
Language majors, since the Literature in English subjects were only offered to the
English Language majors. A qualitative case study approach was used, and data was
collected through semi-structured interviews with 5 participants, also taking into
consideration data saturation. The study specifically examined students’ personal

experiences, reflections, and insights on how Literature in English subjects and
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meaningful literary texts have influenced their personal growth through self-
exploration.
1.8  Limitations of the Study

There are several limitations to this study. One of them is that the sample size
only consists of 5 participants. Therefore, not being able to represent the university
as a whole or students from other universities. Moreover, purposive sampling applied
in this study with the criteria of participants needing to have taken at least three
Literature in English subjects, limits the generalisability of the findings. Furthermore,
the data collected in this study is based upon the life experiences of the participants
based on their memory and willingness to share. Therefore, it may not be fully
accurate or biased. Lastly, this study only involved students from the English
Language faculty to whom these Literature in English subjects is offered to. This
excludes the perspective of students from other majors that may have different
experience with literature.
1.9  Definition of Key Terms
1.9.1 Literature in English

Literature generally refers to written works, such as prose or poetry, that are
valued for their quality of expression and the ideas they convey (Merriam-Webster,
2019). In this study, Literature in English refers to subjects that use written works
such as poetry, short stories and novels where the students can interpret themes,
characters and meaning beyond just language analysis.
1.9.2 Personal growth

Personal growth refers to the development or improvement of an individual’s

abilities, understanding, and overall self over time (Collins Dictionary, 2025). In this
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study, personal growth refers to the students' development in better understanding
themselves over time.
1.9.3 Self-exploration

Self -exploration refers to the process of reflecting on or analysing one’s own
thoughts, actions, and character (Cambridge Dictionary, 2023).
1.9.4 Sense of self

Sense of self refers to a person’s beliefs and understanding about who they
are as an individual, which distinguishes them from others (Cambridge Dictionary,

2025).

1.9.5 ED Students

The students enrolled at a private university who are pursuing Bachelor of
Arts (Honours) in English Education. Their course structure includes offerings of a

variety of Literature in English subjects.

1.9.6 EL Students

The students enrolled at a private university who are pursuing Bachelor of
Arts (Honours) in English Language. There is an array of Literature in English
subjects integrated into their program structure.
1.10 Conclusion

In summary, this chapter is an overview of what this study is about, covering
the background of the study, statement of the problem, research questions and
objectives, scope and limitation of the study as well as the importance of conducting

this study.
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CHAPTER 2
LITERATURE REVIEW

2.1 Introduction

Previous studies were reviewed to find relations on the role of Literature in
English in relevance to its potential in supporting personal growth and self-
exploration , in educational settings. Past studies focused on the benefits of literature
that is largely valued in terms of it contributing to the development of language
learning and language skills such as writing, reading, listening and speaking skills, as
well as critical thinking, creativity and cultural understanding (Zanyar Nathir Ghafar
et al., 2025). Other than that, it has also been found that literature supports human
development through helping students reflect on their own personal experiences as
well as help them better understand themselves and build emotional intelligence

(Mchussain, 2023; Altun, 2023).

This chapter goes over the advantages of literature, challenges in
incorporating literature in educational settings, previous studies highlighting research
gaps, and the theoretical and conceptual frameworks guiding this study. By
reviewing these studies, it aids in establishing a framework in understanding the
support of students' personal growth through self-exploration by engaging with
Literature in English subjects.

2.2 Theories
2.2.1  Carter and Long’s Personal Growth Model

Carter and Long (1991) introduced three approaches to teaching literature:
the Language Model, the Cultural Model, and the Personal Growth Model (Ab.

Rashid et al., 2010). This research only looks at the Personal Growth Model as it is
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the one most relevant and applicable to this study. It is due to the sole fact that this
model views literature as a tool for emotional engagement and reflection that
supports means of personal and emotional development. According to this model,
students don’t only learn about the text but encourage students to learn about
themselves through relating their own lives to the literary themes that prompts

identity exploration and deepen self-understanding (Ab. Rashid et al., 2010).

Barzan and Mansori (2021) strengthens the relevance of this model by
shedding light on the findings that showed learners demonstrating a stronger
connection to cultural concepts and having deeper engagement with the literary
content, through the Personal Growth Model. Thus, suggesting that this model
encourages meaningful connection between students’ experiences and the literary

texts that they read.

2.2.2  Self-Exploration and Personal Growth

. Loi et al. (2023) connected reading fiction with readers' self-reflection. It
explored how readers of fiction envisioned their characters of who they are or
potentially could become by exploring themselves through their imaginative and
reflective process. This type of engagement allows for the readers to deepen their
self-understanding and ultimately experience personal growth. Therefore, this helped
to provide insight on the shaping of a person’s sense of self through imagination
when encountering certain narratives that they read and are emotionally involved
with.

2.2.3  Curriculum Design Triangle

Dhanapala (2021) highlights the connection of teaching and learning,
assessment and syllabus design as important components that creates an important

relationship when developing curriculum to ensure efficacy and prevent collapse in
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the design. This Curriculum Design Triangle framework emphasises that meaningful
learning is influenced by the content being taught, assessed and experienced by
learners in the classroom environment and not only depend on the syllabus. These

elements work together that shapes the effectiveness of the curriculum.

This framework is relevant to the present study as it helps explain how the
meaningfulness of literary works is not solely influenced by the literary text itself,
but also by the lecturer’s teaching approach, classroom discussions, assessments and
the way the literary works are presented to students. Through this framework,
literature learning can be viewed as more than just academic analysis, where
meaningful engagement can be fostered when students are encouraged to actively
participate, express personal interpretations and emotionally connect with the literary

texts.

In addition, the framework also supports the idea that curriculum design
should consider students’ learning experiences and engagement when selecting and
implementing literary works within Literature in English subjects. This is significant
to the present study as the findings aim to identify which literary works students
perceive as most meaningful and the reasons behind such meaningfulness. Thus, the
Triangular Framework for Curriculum Development provides a useful perspective in
understanding how different curriculum components can influence students’
meaningful engagement with literature and potentially contribute towards personal

growth and self-exploration.
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2.3 Previous Studies
2.3.1  Advantages of Literature

Past studies showed that literature brings about multiple educational benefits.
One of the studies showed that students’ creativity, cultural understanding, linguistic
competence and critical thinking skills were enhanced by being engaged with literary
texts (Zanyar Nathir Ghafar et al., 2025). This is due to students’ gaining the
motivation to interpret characters’ experiences that makes language learning more
meaningful by engaging students with a variety of literary works ranging from poetry,

novels, short stories and role plays.

Literature has also been found to support human development. Mchussain
(2023) found that when students explore the challenges and strategies used to
overcome those by the characters in the literary work; it inspires resilience and
personal growth in the students. Empathy and emotional intelligence are fostered
when one’s perspective on human emotions and experiences is broadened through
being exposed to a range of authors and a variety of narration. This is due to
students’ being able to connect with the characters’ experiences that allows them to
go through reflective processes that promote self-understanding and personal

growth.

In addition, literature also encourages readers to reflect on their identity.
Altun (2023) states that readers are prompted to critically assess their own values and
beliefs when encountering characters in literary texts who challenge social norms.
The transformative experience witnessed within literature encourages students to
ponder upon their own decisions which links identity development to

literary engagement.



25

2.3.2  Challenges in Incorporating Literature

Although the benefits of literature are well established in accordance with its
contribution to language learning, there are challenges faced in relation to
incorporating literature in educational settings. It is difficult for teachers to meet
curriculum goals as they often struggle to balance between the diverse backgrounds
of the student, the variation in motivation levels among the students and limited time
with the students in the classroom (Ashrafuzzaman et al., 2021; Shafiq & Zaid, 2024).
These challenges may hinder the potential of literature in fostering self-exploration.
Hence, it is necessary to explore effective ways in implementing literary texts in the
classroom. The second research question of this research that explores the students’
perception on the most meaningful literary work and the reason behind it helps

address this challenge.

2.3.3  Research Gaps

Limited studies exist on directly exploring the role of Literature in English
subjects on the personal growth of students because most studies tend to focus on
literature benefits toward language development. Febriana et al. (2020) states that
there is a connection between self-perception and learning outcomes as students who
had a higher academic self-concept had better performance in literature subjects.
Another study by Toti et al. (2020) found that motivation, academic influence, and
engagement were positively influenced with a stronger self-identity. This showed
that by understanding oneself even more nurtures personal growth. Kirca and Glover
(2021) highlight how self-perception is shaped by reading experiences , as they
examined reading identity among university students identifying introjected,

manifest and neutral readers. Therefore, building on these findings , this present
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research explored how engaging with Literature in English subjects allowed for
students to reflect and self-explore that supports personal growth.

2.4 Personal Growth Model

The Personal Growth Model, originally introduced by Carter and Long, is one
of the core approaches used to explain how literature can benefit learners beyond
language and cultural knowledge. Instead of treating literary texts as material to
memorise or analyse mechanically, this model emphasises the reader’s personal
engagement with the text and the way literary experiences can shape thoughts,
emotions, and self-understanding (Ab. Rashid et al., 2010). The take here is that
students not only learn about the text itself, but also learn about themselves through

relating to the themes of their own lives, as they reflect when reading.

Studies that are based upon this model, show that students tend to be more
responsive to literature when they connect more deeply with the characters , themes
as well as the emotional experiences portrayed. This kind of engagement with the
text enables them to ponder upon their own identity, values and lived experiences.
Barzan and Mansori (2021) found that the students who demonstrated more
meaningful emotional and cultural understanding were the ones who interacted with
texts through the Personal Growth perspective; as opposed to the ones who applied a
more rigid text-focused approach. Hence, this suggests that self-exploration is
naturally supported by the model as the readers are guided to explore and think about

how the situations in the text mirror their own challenges and views.

In relevance to this study , the Personal Growth Model deeply aligns with the
aspect of self-exploration and personal development. Literature in English subjects

often require students to interpret meaning and themes that coincide with this model.
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As students make sense of these elements, they may begin to draw connections to
their own identity and experiences, which supports the process of personal growth.
Therefore, this model provides a suitable theoretical basis for understanding how
literary engagement may contribute to students’ sense of self and overall

development (Ab. Rashid et al., 2010; Barzan & Mansori, 2021).

2.5 Conceptual Framework

The conceptual framework used in this study is based on the Personal Growth
Model by Carter and Long, as it highlights how literature not only brings about
language learning but also supports personal and emotional development in students
(Jamil et al., 2020; Rahman et al., 2020). In accordance with this study, there are
three main components in the conceptual framework. The first is the interaction of
the students with Literature in English subjects that provides opportunity for
meaningful engagement and personal response. The next component would explore
how students reflect on their own experiences, beliefs and values when self-
exploration occurs in relation to the literary texts. Finally, the third component is
when students experience personal growth through gaining increased self-awareness,
stronger sense of self and emotional understanding beyond improvements in

language skKills.

The investigation on how engaging with Literature in English subjects
fostering personal growth is supported by this conceptual framework. It also provides
direction that examines the type of literary works students find most meaningful and
the reasons on why they have found it to be meaningful, hence, directly connect with
the research objectives and questions of this study (Jamil et al., 2020; Rahman et al.,

2020). Moreover, the Curriculum Design Triangle also was used as a conceptual
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framework mainly supporting the second research question in regards to addressing
the incorporation of literature into the curriculum effectively.

2.6 Conclusion

In conclusion, the benefits literature offers include language development,
critical thinking, human development as well as personal growth and self-reflection.
However, there is limited understanding in how engaging with Literature in English
subjects fosters students’ personal growth through self-exploration, especially in
Malaysian universities. Therefore, this study addresses the importance of personal

growth as an outcome, beyond just language learning.
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CHAPTER 3
METHODOLOGY

3.1 Introduction
Chapter 3 discusses the research design, sample and sampling, research

instruments, data collection procedure as well as data analysis used in this study.

3.2 Research Design
This study was conducted at a selected private university in Malaysia. In

order to explore how Literature in English subjects support students’ personal growth
through self-exploration, a qualitative approach was used in conducting this study. A
qualitative approach was selected as it allowed for the exploration of the students’
life experiences. Moving on, this study used a case study design as it focuses on
gaining in-depth insights on the life experiences of a small group of undergraduate
students. In addition, semi-structured interviews was done to collect data. This
allowed participants to share their life experiences pertaining to their personal
experiences and reflections on themselves in relation to gaining exposure in studying
Literature in English subjects. Moreover, the participants shared their personal
development and the literary works that they have found to be more meaningful. Not
only that, but by conducting semi-structure interviews, the researcher was able to
probe when necessary.

3.3 Sample and Sampling

Purposive sampling was applied to select the participants suitable for this
study. The only criteria of this purposive sampling was that, the participant should
have at least completed their studies in three Literature in English subjects. This was
to ensure that the participants would have been exposed to these subjects over a

period of time that can suffice for personal growth to take place as well as having
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experienced a variety that would more likely allow participants to share deeper

insights into their experiences.

The Literature in English subjects offered at the selected private university include:

UALL1044 Introduction to English Literature

UALL1124 E-Methods in Literary Production

UALN2013 Teaching of Literature

UALL2093 New Literatures in English

UALN3063 Theatre in ESL

UALL2024 Malaysian Literature in English

For reference, the description of each subject is provided in Appendix A.

Purposive sampling is useful in matching the research objectives to the sample,
therefore enhancing the rigor of the research (Campbell et al., 2020).The researcher
interviewed 5 participants; since it is a qualitative study, data saturation was taken
into consideration. The semi-structured interviews was conducted with 5 participants
as no new codes emerged beyond participant 2 upon analysis. Thus, confirming the

achievement of data saturation.

In order to find suitable participants to interview, the researcher approached
potential participants near the English language faculty building and they were asked
if they have taken at least three Literature in English subjects, as well as, if they
were willing to participate in this research. The ultimate priority was to gain the

students' experiences with the subjects rather than their specific course in itself as
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Literature in English subjects are offered to both English Education and English
Language majors. Once data saturation was achieved, the researcher will proceed to

transcribe and analyse the data collected.

3.4 Research Instruments
There is only one research instrument that was used in this research, which is

semi-structured interview. This suited as it provided the optimal environment for
participants to share their lived experiences and allows for the researcher to collect

detailed data. The interviewer also had the opportunity to probe further when needed.

The interview questions were adapted from the structure employed in a past
study by Stevenson-Taylor and Mansell. However, the past study explored art-
making particularly its role in identity formation and personal development
( Stevenson-Taylor & Mansell, 2012). This study took inspiration from how the
interview questions are structured in the mentioned past study and adapted them to
suit the subject matter of this research which is related to the role of Literature in

English subject in supporting personal growth through self-exploration.

The interview questions were divided into two sections. The first section
explored the students' experiences to gain insights on the first research question. This
section consisted of questions that explored how students personally felt about the
subjects and their personal experience. It explored if they reflected upon themselves
and if they related to any of the characters or themes. It also inspired to find out if the
participants viewed themselves differently or have experienced parts of themselves
they never really knew about. Overall, this section was to discover the role of
Literature in English subjects in influencing the participants personal growth through

self-exploration.
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The second section of the interview questions explored the second research
question to gain insights on the participants’ perception of the literary work they
found most meaningful. This section also explored the reasons of why the
participants found the particular work meaningful and related to if it had anything to
do with how the participants related to it or experienced any personal growth by
exploring themselves in relation to their chosen literary work that they had found
most meaningful, as well as to note if any external influences such as the way in
which the subject was taught had any influence on the meaningfulness of the literary

works.

For reference, the interview questions from the past study conducted by
Stevenson-Taylor and Mansell is provided in Appendix B and the complete set
of semi-structured interview questions adapted for this study is provided in

Appendix C.

35 Data Collection Procedures

A consent form was created to clearly inform participants that all their private
information is kept confidential and every information that they shared will only be
used for this research. The participants were to sign this consent form to ensure their
willingness was recorded and that they were ensured of confidentiality. In order to
build good rapport with the participants, their comfort was prioritised and they can
select the mode of interview in accordance to their comfort. Two options were given,
whereby the participants can choose to be interviewed online via Microsoft Teams or
physically in person on campus grounds to ensure safety. Participants were informed
beforehand to spare 30-45 minutes for the interview and a meeting was appointed at

a time convenient for the participant.
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The participants were asked the prepared questions during the interview and
the interviewer attentively listened to the participants as well as mentioned that the
interview will be recorded for transcription purposes. The participants were
encouraged to reflect and share their lived experiences in relevance to taking
Literature in English subjects. The pace of the interview was accommodated to the

comfort of the participants. Data was collected, transcribed and finally analysed.

3.6 Data Analysis

Thematic analysis was done on the data collected. This is suitable for this
research which is qualitative in nature. The researcher carefully reviewed the
transcribed data obtained from interviewing the participants; searched for recurring
themes, common keywords as well as phrases. The analysis focused on grouping
codes and themes to provide insights in relation to the personal growth model as well

as the two research questions of this study.

Furthermore, the themes derived from the data collected were further
supported from the exact words from the participants to strengthen authenticity and
provide clarity. This process allowed the accurate reflection of the students’
experiences and connects the influence of Literature in English subjects in supporting
personal growth of the participants that aligned to the theoretical and conceptual

framework of this research.

3.7 Ethical Considerations

The researcher maintained ethical practices especially in relevance to the
participants. Participants were recruited only with their own willingness and interest
to participate without facing any pressure. Participants read and signed the consent

form to ensure they understood that how their data will be used and contribute to this
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study. Moreover, it was emphasised that the interview will be audio recorded to help
with the analysis and findings of this study. However, their identity will not be
revealed. At any time, participants were allowed to withdraw and have the rights to
not answer any questions that they do not wish to answer. The participants' privacy
will always be kept confidential. This ensures the safety and comfort of the
participants. The researcher also thanked the participants for their involvement and
showed gratitude as it helped the researcher with this study. Lastly, an ethical
clearance was done that approved the interview questions and participant information
sheet was given to the participants for transparency and information on what exactly
the research was about.

For reference, the consent form for participants is provided in Appendix D,
ethical clearance form in Appendix E and participant information sheet in
Appendix F.

3.8 Conclusion

Overall, this chapter explains how the study is carried out. A qualitative case
study was carried out, purposive sampling based on data saturation was done, and
semi-structured interviews were conducted to collect students’ experiences with
Literature in English subjects. The data was then analysed to look for common ideas

that answered the research questions.
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CHAPTER 4
ANALYSIS AND RESULTS

4.1 Introduction

This chapter encapsulates the analysis and findings of this research. Thematic
analysis is done to the data collected during the interview and the findings is
organised according to the two research questions of this study.

4.2 Thematic Analysis

The recorded interviews were firstly transcribed. Once transcribed, the data
was analysed using thematic analysis. The stages of the analysis involved
familiarization with the data collected in selecting quotations and selection of
keywords from the selected quotations. Then, coding of the data was done, wherein,
the codes were defined and inclusion and exclusion criteria was done for each of the
codes. Next, themes were identified from the codes both independent codes and
grouped codes based on relevancy. These stages are reflected in the codebook
attached in the appendix. From this, conceptualization through the interpretation was
done and the findings were written. These steps aligns with Braun and Clarke’s
(2006) reflexive thematic analysis (Naeem et al., 2023).

For reference, the interview transcriptions along with the participant ID’s is
provided in Appendix G and the thematic analysis codebook in Appendix H.

4.3 The Influence of Literature in English subjects in Fostering Students’
Personal Growth

These findings answer the first research question (RQ1) of the study that
reveals the means in which Literature in English subjects influence the self-
exploration of students in fostering their personal growth. A thematic map is shown

below to conceptualize the larger picture and later on written in depth.
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4.3.1  Personal Growth Fostered through Self-Expression
Table 4.1
Personal Growth Fostered through Self-Expression
Theme Definition of Code Quote from
Theme participants
Self- When one feels Safe “they will not judge you
expression | comfortable and environment no matter how different
encouraged to your answer is...I'm
convey their internal comfortable with having
thoughts, emotions, the freedom to share my
creativity, and own”(P1, L14-15)
interpretations
" The lecturer was more
verbally and through
open... she was very
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written work in a
safe academic
environment free of
judgment, alongside
having the
opportunity for
freedom of creative

expression.

open, so | was more okay
with sharing my own
interpretations” (P2,
1.119-121)

"she's very accepting... |
feel very secure and to
write what | think about
that literature.”(P3, L13-
16)

"all the students have
different views... it made
it more secure for me,
like, to speak up my
voice in class.” (P4,
L14-L.15)

"Being able to share my
opinion... help me
develop my own opinions
on certain things." (P5,
L14-15)

Freedom of
creative

expression

“I'm just like a bird. And
then the sky is my stage
where | can freely
express myself.” (P1,
L23-24)

"l get to create a whole
poem myself. | can
choose a theme.. | can

choose what to write."
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(P2, L100)

"it makes me feel like |
cannot be wrong... helps
me put my ideas out and
to be seen.” (P3, L23-27)

"express those ideas into
my work... boost my...
confidence level” (P4,
L19-20)

"Seeing them being
physicalized into like a
written piece. It felt
fulfilling... create this
thing just from my
imagination.” (P5, L29-
30)

The findings showed that engaging with these Literature in English subjects
fostered personal growth by providing a safe environment and freedom of creative
expression that allowed the students to express themselves that allowed them to
explore their own thoughts and creativity. Firstly, in regards to safe environment, it
was found that the students were able to express their own interpretations and
thoughts when they felt safe and encouraged. The students felt comfortable to share
their own thoughts and interpretations when they felt unjudged and encouraged to
express their own thoughts and opinions when engaging with these subjects
influenced by the class environment created both by the lecturer and peers. As an

example, a quote from participant 1, “they will not judge you no matter how different
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your answer is...I'm comfortable with having the freedom to share my own”(P1,
L14-15) shows the comfort felt by this participant on self-expression. Next, a quote
from participant 4, "all the students have different views... it made it more secure for
me, like, to speak up my voice in class." (P4, L14-L15), shows that Literature in
English Subjects allows for different views and subjectivity that created an
environment where this participant felt more secure in speaking up using the
participant’s own voice in class because all students have different views.

Next, the findings showed that personal growth was fostered when students
were able to freely express themselves creatively through their ideas, thoughts and
imagination through the nature of the tasks conducted in these Literature in English
Subjects. Personal growth is fostered by the students being able to know and explore
themselves through their own creativity. The students felt that they were given the
freedom to create and express their own ideas without limitations which allowed
them to feel more expressive and confident in themselves. As an example, a quote
from participant 2, "I get to create a whole poem myself. | can choose a theme.. | can
choose what to write.” (P2, L100) , which showed the freedom given to the
participant to express creativity through their own choices and ideas. Besides that, a
quote from participant 5, "Seeing them being physicalized into like a written piece. It
felt fulfilling... create this thing just from my imagination." (P5, L29-30) showed the
feeling of fulfilment experienced when being able to express one’s imagination and
ideas into a written form. Thus, showing how the theme of self-expression emerged

from the experiences of the participants.
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4.3.2  Personal Growth Fostered through Awareness of VVoice and Agency
Table 4.2
Personal Growth Fostered through Awareness of Voice and Agency
Theme Definition of Code Quote from
Theme participants
Awareness | A shift in one’s Realizing "ever since | start to take
of Voice perspective freedom to speak | this literature course, |
and regarding having just realise that everyone
Agency freedom of voice, is actually free to

where one
comprehends that
one can voice out
one's own opinions
and interpretations
even if it may be
different from

others.

express their opinion™
(P1, L33-34)

"...it makes me feel like,
oh, I can have my own
opinions... maybe
different from other
people.” (P2, L15-16)

"Yes, it helped me have
my own views. Like, I
wouldn't have this kind
of perspective during my
high school years."

(P3, L29-30)

"just to express myself
more, um, that that is the
only thing I've gained so

far.
(P4, L32-33)

The findings showed that engaging with these Literature in English subjects

fostered personal growth through the students’ awareness of voice and agency where

the students realised that they were able to have and express their own opinions and
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interpretations even if it may be different from others. In regards to realizing freedom
to speak, it was found that the students became more aware that they had the freedom
to voice out their own perspectives and thoughts. The students realised that their own
opinions and interpretations were acceptable and meaningful when engaging with
these subjects. As an example, a quote from participant 1, "ever since | start to take
this literature course, | just realise that everyone is actually free to express their
opinion™ (P1, L33-34) showed the participant’s realization regarding having the
freedom to express opinions. Next, a quote from participant 2, "...it makes me feel
like, oh, I can have my own opinions... maybe different from other people.” (P2, L15-
16) showed that the participant became aware that having different opinions from
others was acceptable. Furthermore, a quote from participant 3, "Yes, it helped me
have my own views. Like, I wouldn’t have this kind of perspective during my high
school years.” (P3, L29-30), showed that engaging with these subjects helped the
participant develop personal views and perspectives. Thus, showing the emergence
of the theme of awareness of voice and agency.

4.3.3  Personal Growth Fostered through Establishment of Personal Values
Table 4.3

Personal Growth Fostered through Establishment of Personal Values

Theme Definition of Code Quote from
Theme participants
Establishment | The awareness Setting “I draw the lines
of Personal and establishment | personal where the violence is
values of what one can or | boundaries not encouraged...that
cannot accept in is my baseline." (P1,
terms of moral and L34-37)
ethical matters when
one engages with "Heathcliff... make
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stories or characters
that challenge these

aspects.

me know that, like,
someone beyond my

personal boundaries

that is more selfish...
there's people worse
than me."

(P3, L45-52)

"Muslim... clash with
my moral beliefs...
different path than
what my religion
taught us... critical
thinking"

(P4, L24-29)

"I would be able to
understand like what
my boundaries are,
like what I'm okay
with, what I'm not
okay with"

(P5, L35-36)

The findings showed that engaging with these Literature in English subjects
fostered personal growth through the establishment of personal values where the
students became more aware of what they could or could not accept in terms of
moral and ethical matters. In regards to setting personal boundaries, it was found that
the students were able to reflect on their own values and beliefs when engaging with
stories and characters that challenged these aspects. The students became more aware

of their own boundaries and perspectives regarding certain behaviours, actions and
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beliefs. As an example, a quote from participant 1, “I draw the lines where the
violence is not encouraged...that is my baseline.” (P1, L34-37), showed that the
participant established personal boundaries regarding violence and what could not be
accepted morally. Apart from that, a quote from participant 4, "Muslim... clash with
my moral beliefs... different path than what my religion taught us... critical thinking"
(P4, L24-29), showed that the participant reflected on personal moral and religious
beliefs when engaging with certain literary content noting the process of reflecting
on the participants own beliefs. Moving on , a quote from participant 5, "I would be
able to understand like what my boundaries are, like what I'm okay with, what I'm
not okay with" (P5, L35-36), showed the participant’s awareness regarding personal
boundaries and values noting that there was a thought process of reflecting on what
the participant was okay and not okay with that further establishes personal values.

Thus, showing the emergence of the theme of establishment of personal values.

4.3.4  Personal Growth Fostered through Empathy and Understanding of
Others
Table 4.4

Personal Growth Fostered through Empathy and Understanding of Others

Theme Definition of Code Quote from
Theme participants
Empathy and | When one develops | Human "while we bleed...
Understanding | a sense of shared connection we all share the
of Others human connection same blood colour,
across diverse which is red.”
cultures and eras (P1, L53-54)
and is able to put
oneself in the shoes "Sambal without
of others, fostering Anchovies...
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a deeper sense of
compassion and
understanding

toward others.

reminds me of my
grandparents... we
all have our own
perspective”

(P4, L76-79)

"gain an
understanding on
problems that have
been faced by
women... even in
eras like older than
ours... we all do
face the same
problems"

(P5, L22-24)

Awareness of

differing beliefs

"understand more
of how other
people’s beliefs or
values are different
from your own™
(P2, L31-32)

"I can more easily
fit into other
people's shoes, just
because | can, uh,
understand, like,
that they, too, have
may have a story"
(P5, L37-38)
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The findings showed that engaging with these Literature in English subjects
fostered personal growth through empathy and understanding of others, where the
students developed a sense of shared human connection across different cultures and
eras and were able to understand others better by putting themselves in others’
situations. In terms of human connection, it was found that the students began to see
similarities between themselves and others even though they come from different
backgrounds and have different life experiences. By engaging with characters form
the story, they are able to reflect it to real world. As an example, a quote from
participant 1, "while we bleed... we all share the same blood colour, which is red."”
(P1, L53-54), showed the idea of shared humanity among people. In addition, a
quote from participant 4, "Sambal without Anchovies... reminds me of my
grandparents... we all have our own perspective” (P4, L76-79), showed how
personal experiences can still connect to wider human experiences where the
participant noted that the more traditional father and modern son in the story
reminded the experience the participant had with the participant’s own grandparents
and mentioned that everyone has their own perspective since a story often enables
the reader to think on the perspectives of all the character when engaging with the
subject. Hence, fostering empathy and understanding of others looking at it like two
different sides of the same coin highlighting human connection. Furthermore, a
quote from participant 5, "gain an understanding on problems that have been faced
by women... even in eras like older than ours... we all do face the same problems”
(P5, L22-24), showed that despite different time periods, people still experience
similar issues.
Moreover, the findings revealed the awareness of differing beliefs which also

fostered empathy and understanding towards others. It was found that the students
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became more aware that other people have different beliefs and values compared to
their own, and these differences are something they can understand and accept when
reading and discussing literature. As an example, a quote from participant 2,
"understand more of how other people's beliefs or values are different from your
own" (P2, L31-32), showed the participant’s awareness that people have different
beliefs and values. In addition, a quote from participant 5, "I can more easily fit into
other people's shoes, just because | can, uh, understand, like, that they, too, have
may have a story" (P5, L37-38), showed the participant’s ability to understand others
by recognising that everyone has their own background and story.

Thus, the emergence of the theme Empathy and Understanding of others, seen
through the shared aspects of being similar in a human way as well as understanding
the diversity that exists between humans.

4.3.5 Personal Growth Fostered through Deep Understanding
Table 4.5
Personal Growth Fostered through Deep Understanding

Theme Definition of Code Quote from
Theme participants
Deep When one has a Understanding | "I will stop blaming...
Understanding | shift in the way the root cause understand why...
one looks into hatred is actually
worldly matters by being taught... how
looking through a misogyny form."
deeper lens to (P1, L64-70)
understand the root
cause of a "psychoanalysis... Id,
situation, ego and superego let
character, or me... help me justify
behaviour rather some personalities...

than viewing it at a it's actually normal...
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surface level.

it's justifiable™
(P3, L56-61)

"if you actually view
a certain story... with
a particular
theoretical
framework, you can
open a new... path to
understand”

(P4, L48-52)

"think from multiple
facets, because not
everything is just as
simple... we all have
our own stories"
(P5, L49-50)

Reflective
behavioural

change

"...it let me see how
her decisions would
affect... all my
decisions in my life
will also affect what
would become of my
future.”

(P2, L55-58)

"simulate, you know,
like, okay, if you are
in that position, what
are you gonna do...
helped a lot... in

understanding
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myself."
(P4, L37-38)

The findings revealed that students shifted from looking at the world from a
surface level to looking at it with depth. The students noted that by engaging with the
various characters and literary theoretical frameworks such as feminism, Marxism
and psychoanalysis had helped them to look into understanding the root cause that
allowed them to have a deeper understanding as well as to even show some
behavioural change.

The findings related to understanding the root cause showed that the students
began to evolve from just judging things from surface level and instead try to
understand the occurrence of certain behaviours and situations. They were more able
to look at issues in a reflective way and connect them to real life situations. As an
example, participant 1 mentioned, "I will stop blaming... understand why... hatred is
actually being taught... how misogyny form." (P1, L64-70), that reflected how the
participant stopped blaming the behaviour itself but rather understood the cause
behind hatred and misogyny itself. Next, a quote from participant 3
"psychoanalysis... Id, ego and superego let me... help me justify some personalities...
it's actually normal... it's justifiable™ (P3, L56-61), depict that by being taught about
psychological theories such as psychoanalysis in these subjects, the participant was
able to understand character behaviour in a more refined and justified way, rather
than superficially labelling a personality or behaviour as right or wrong. In addition,
participant 4 mentioned, "if you actually view a certain story... with a particular
theoretical framework, you can open a new... path to understand” (P4, L48-52),

revealing that different literary theoretical frameworks helped the participant to see
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stories from various angles, deepening understanding. Furthermore, a quote from
participant 5, "think from multiple facets, because not everything is just as simple...
we all have our own stories” (P5, L49-50) showed the participant’s awareness that
situations are not simple and need to be understood from different perspectives.

Hence, moving towards deeper understanding of causes behind behaviour.

The findings also revealed reflective behavioural change among the students
as the students began to reflect more on their own decisions and actions after
engaging with situations and the literary texts discussed in class. It helped them to
relate what they have learnt to their own life and carefully think about their own
future actions by reflecting on the potential outcomes of certain decisions or
behaviours seen in the characters or story. As an example, a quote from participant 2,
"...it let me see how her decisions would affect... all my decisions in my life will also
affect what would become of my future.” (P2, L55-58), revealed that the participant
began to realise that consequences experienced by the characters decisions can be
used as a preventative measure to avoid undesired consequences in the participant’s
own life. Moreover, participant 4 conveyed, "simulate, you know, like, okay, if you
are in that position, what are you gonna do... helped a lot... in understanding
myself." (P4, L37-38). From this, it was revealed that by imagining oneself in
certain situations, the participant was able to better understand one’s own behaviour
and thinking patterns. Hence, reflecting how deep understanding also leads to self-

reflection, fostering personal growth.
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Table 4.6
Personal Growth Fostered through Learner Autonomy
Theme Definition of Code Quote from
Theme participants
Learner The shift from Development of | "helps me to trust my
Autonomy | seeking "model self-trust instinct more... she
answers" to just encourage me to
developing trust in elaborate more..." (P1,
personal responses. L82-85)
This is facilitated by
the development of "she would actually
self-trust, where still agree first...
students feel because it is
encouraged to subjective, she doesn't
elaborate on their say like, oh, this is
own instincts and wrong." (P2, L80-81)
subjective
interpretations rather ""she gave me the
than changing their confidence and
answers to match the security to put my own
group. thoughts and opinions
into my assignments...
she wants to hear our
own voice"
(P3, L73-77)
Trustin "I will stop changing
personal my answer just to
response match everyone.” (P1,

L88)
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The findings also revealed that by engaging with these subjects, the students
were able to develop learner autonomy that fostered personal growth. The students
were able to develop self-trust in terms of trusting their own interpretations and
answers more as well as demonstrated trust in their own personal response. For
example, the quotes from participant 1, "helps me to trust my instinct more... she just
encourage me to elaborate more..." (P1, L82-85); participant 2, "she would actually
still agree first... because it is subjective, she doesn't say like, oh, this is wrong." (P2,
L80-81) and participant 3, "she gave me the confidence and security to put my own
thoughts and opinions into my assignments... she wants to hear our own voice™" (P3,
L73-77), showed that the engagement during these subjects specifically with the
lecturer emphasizing elaborations and expression of their own thoughts in homage to
the subjective and rich nature of literature actually gave opportunity for these
participants to nurture self-trust in their own responses and even experience the
growth, as further mentioned by participant 1, "I will stop changing my answer just
to match everyone.” (P1, L88). Hence, giving rise to the emergence of the theme on
learner autonomy.

4.4 Most Meaningful Literary Works and the Reasons behind it

The findings reveal the answers to the second research question (RQ2) of this
study whereby the most meaningful literary works to students are revealed as well as
the reasons that contributed to the meaningfulness. A thematic map figure represents
the overview of the findings and the details are shown in the subsequent sub

headings.
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Figure 4.2

Thematic Map for RQ2

Findings (RQ2)
Code Theme
Hen e i —{ Most Meaningful Literary Work }7 Mﬂmnmlngfnl
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literary texts Literary work
Influence on self-identity | ‘{ Identity Development
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. X the
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Approac | of the Literary
Work
‘ Lack of narrative relatability ‘ s
{ Limitations
Expression constraint due to g
assessment
4.4.1  Most Meaningful Literary Work
Table 4.7
Most Meaningful Literary Work
Theme Definition of Code Quote from
Theme participants
Most The literary work Most “I would like to say it's
Meaningful | that one found most | memorable or a short story, Lamb to
Literary meaningful during | important the Slaughter.”
Work one’s engagement literary work (P1,L91)

with Literature in
English subjects
that can include
already published
and well known
literary works or

even the work

“Since, it was from my
own creation, then, yes,
there was one from new
literature, where we
had to create the shape

poem”
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created by oneself
during these

subjects.

(P2, L96-97)

“I would say Wuthering

Heights, because it's
quite different from

what I usually read.”

(P3,L.86)

“For example,
Wuthering Heights,
because the lecturer,
the lecturer's
explanation...the next
one is, um, Sambal
without Anchovies”
(P4, L74-77)

“It's more memorable
and it's lamb of the
slaughter.”

(P5, L62)

The findings revealed that the most meaningful literary work for the

participants were the short story titled Lamb to the Slaughter, Sambal without

Anchovies, the novel titled Wuthering Heights and the participant’s own creative

work, a shape poem created when engaging with Literature in English subjects. The

mention of all these literary works can be found in the above table showing the direct

quote from all the 5 participants.
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4.4.2 Reasons behind Meaningfulness

4.4.2.1 Meaningfulness sparked by the Appeal of Unconventional Literary
Work
Table 4.8

Meaningfulness sparked by the Appeal of Unconventional Literary Work

Theme Definition of Code Quote from
Theme participants
Appeal of When one is Engagement "...normally
Unconventionality | fascinated and with female character,

in Literary Work | inspired by unique | unconventional | they are portrayed

and or unique as the weak
unconventional literary texts ones... But
literary works that however, in this
cause one to find short story, the
them most female
intriguing and character... is
meaningful. actually smart,

strong, and she's
good at hiding the
things that she
wants to hide."
(P1, L93-95)

"...they are not
characters that
you will usually
see from your,
like, mainstream
entertainment...
they are quite
unique and... you
actually learn

more about
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yourself, like,
maybe, like, are
you selfish, like,
Heathcliff..."
(P3, L86-89)

"...stood out to
me the most
because | did not
expect for a story
that came from
that time to be
this, can | say
controversial...
turned it into
someone cunning
who could hide
her crimes... | just
find it
fascinating..."
(P5, L65-68)

When further questions were asked regarding the aspects of what made the
participants to find the work meaningful, The findings reveal that when asked about
why the particular piece of work was meaningful, there was an underlying awe in
terms of the unconventional nature of the literary work that sparked a sense of
meaningfulness for that work. Participant 1 mentioned, "...normally female character,
they are portrayed as the weak ones... But however, in this short story, the female
character... is actually smart, strong, and she's good at hiding the things that she

wants to hide." (P1, L93-95), showed how when the conventional way of portraying
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a female character as weak when swapped to representing the characters as strong
evokes an interest in engagement with the work as it also shows that women are
strong. Not only that, but the controversial aspect of the work also stood out, as
conveyed by participant 5, "...stood out to me the most because | did not expect for a
story that came from that time to be this, can | say controversial... turned it into
someone cunning who could hide her crimes... | just find it fascinating..." (P5, L65-
68). Moreover, participant 3 highlighted the uniqueness of the characters in the work
they found most meaningful as it was different from mainstream characters that
contributed to the meaningfulness, "...they are not characters that you will usually
see from your, like, mainstream entertainment... they are quite unique and... you
actually learn more about yourself, like, maybe, like, are you selfish, like,
Heathcliff..."(P3, L86-89).

4.4.2.2 Self-ldentity formation leading to meaningfulness of the Literary
Work
Table 4.9

Self-Identity formation leading to meaningfulness of the Literary Work

Theme Definition of Code Quote from
Theme participants
Identity The influence of a Influence on "female character...
Development | literary component, | self-identity is smart, strong...
such as a character | formation inspired me to be like
or story, on the her... stand on my
formation of one’s ground.”
self-identity when (P1, L94-98)
one moves away
from behaviours "Before | stumble
such as people- into this short story ,|
pleasing to standing am kind of like a

one’s ground, people pleaser... now
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ultimately leading instead of tolerate... |
to an improvement will try to state my

in identity opinions."
formation. (P1, L107-109)

"you actually learn
more about
yourself... are you
selfish, like,
Heathcliff... you
know where is your
personal boundaries.
So... you grow with
the story."”
(P3,88-92)

The findings showed that the meaningfulness of the literary work was
experienced through self-identity formation, where the students reflected on
themselves and gradually developed their own identity through the influence of
characters and stories found in the literary texts. It was found that certain characters
and situations in the texts influenced the students to reflect on their own behaviour,
personality and values which then contributed towards their identity development.

In terms of influence on self-identity formation, the students were able to relate
themselves to certain characters and situations in the stories which then influenced
the way they viewed themselves. As an example, a quote from participant 1, "female
character... is smart, strong... inspired me to be like her... stand on my ground." (P1,
L.94-98) showed that the participant was inspired by the female character and started
to develop confidence in standing on personal beliefs and opinions. In addition, a

quote from participant 1, "Before | stumble into this short story ,I am kind of like a
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people pleaser... now instead of tolerate... I will try to state my opinions.” (P1, L107-
109) showed that the literary work influenced the participant to move away from
people-pleasing behaviour and become more expressive in voicing out opinions.
Furthermore, a quote from participant 3, "you actually learn more about yourself...
are you selfish, like, Heathcliff... you know where is your personal boundaries. So...
you grow with the story." (P3,88-92 ) showed that engaging with the story allowed
the participant to reflect on personal behaviour and boundaries while growing
alongside the experiences within the literary text. Thus, the emergence of the theme
identity development can be seen through the influence literary works have on the
students’ self-identity formation and personal growth.

4.4.2.3 Supportive Teaching Approach leading to meaningfulness of the

Literary Work
Table 4.10
Supportive Teaching Approach leading to meaningfulness of the Literary Work
Theme Definition of Code Quote from
Theme participants
Supportive | When an educator | Lecturer’s “she will ask guided
Teaching provides guidance | guidance questions...instead of
Approach and creates a ask us the complex
supportive questions... she actually
teaching and guide us... like playing
learning with the puzzle" (P1,
environment that L115-121)
nurtures one to
find the subject ""she was very open to
matter more what we had to say
meaningful. about the

assignments...answering
her questions...I was

more okay sharing my
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own interpretations™
(P2, L120-121)

""she knows that we will
not read... so she try to
give us like synopsis or
like summaries... to help
us grasp the lesson."
(P3, L122-124)

"lecturer tells you...
historical background...
meaning behind each
move. Yeah, so that's
what makes it different.”
(P4, 118-120)

"I found the discussion
to be very interesting,
because it sparked some
conversations and
debates™

(P5, L80-81)

The findings showed that the meaningfulness of the literary work was also
influenced through supportive teaching approach, where the guidance and support
provided by the lecturer helped the students engage with the literary texts in a more
meaningful and understandable way. It was found that the lecturer’s teaching
approach created a more supportive learning environment which encouraged the

students to participate, share opinions and better understand the literary works.
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In terms of lecturer’s guidance, the students highlighted that the guidance
provided by the lecturer helped them to understand the literary texts more deeply and
comfortably. As an example, a quote from participant 1, “she will ask guided
questions...instead of ask us the complex questions... she actually guide us... like
playing with the puzzle" (P1, L115-121) showed that the lecturer guided the students
step by step when analysing the literary texts which made the lesson easier to follow
and understand. In addition, a quote from participant 2, "she was very open to what
we had to say about the assignments...answering her questions...I was more okay
sharing my own interpretations” (P2, L120-121) showed that the lecturer’s openness
towards students’ opinions made the participant feel more comfortable expressing
personal interpretations. Moreover, a quote from participant 3, "she knows that we
will not read... so she try to give us like synopsis or like summaries... to help us grasp
the lesson.” (P3, L122-124), showed that the supportive nature of the lecturer and
absence of neglect despite students not reading beforehand helps students to grasp
the content and still benefit from the lesson. In addition, participant 4 mentioned,
"lecturer tells you... historical background... meaning behind each move. Yeah, so
that's what makes it different.” (P4, 118-120) showed that when the lecturer provided
historical background, it made it different and lead to the participant finding the work
as meaningful by having a clearer context about the literary work. Moreover, a quote
from participant 5, "I found the discussion to be very interesting, because it sparked
some conversations and debates"” (P5, L80-81) showed that the class discussion on
the literary work with students engagement contributed to the reason the participant
found the literary work to be meaningful. Thus, the emergence of the theme

Supportive teaching approach can be seen through the lecturer’s guidance and
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supportive learning environment which helped the students find the literary work

more meaningful.

4.4.2.4 Limitations that affect meaningfulness when engaging with Literary

Works
Table 4.11

Limitations that affect meaningfulness when engaging with Literary Works

Theme

Definition of Theme

Code

Quote from participants

Limitations

A clash in being
able to relate to a
literary text that has
a significant
disconnect between
one’s current life
experience and the
themes portrayed in
historical literary

texts.

When one feels
restricted in writing
or conveying one’s
own interpretations
when assessments
are exam-based and
tend to have a
“model” or “right”
answer that could
potentially pose a

risk to one’s grades.

When the way in
which the Literary

Work is presented in

Lack of narrative
relatability

"it was during back
then...different from what
I’'m experiencing now"

(P2, L40-41)

"boring... | don't care
about what historical
people did. But then after
watching the musicals... |
feel more connected”
(P3, L139-141)

“"cannot relate... themes
are a bit, like, extreme...
too far away from like
real life... authors...
written... far away from
like modern life."

(P4, L41-44)

Expression
constraint due to

assessment

“there is a formal
answer to right like for
exams...then I wouldn't
write my own

interpretations usually.
(P2, L87-89)
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class causes

dullness or too "for exams, | would still
teacher centered put what I think is the
thar leads to model answer... [for
dullness causing assignments] she gave
limitations in me the thing that that is
meaningfulness. what she wants."
(P3, L74-76)
Lack in lesson "dull in terms of...
conduct teaching literature...

everyone have to be
involved to express their
opinion rather than just
telling the theme™

(P4, L123-126)

The findings showed that there are also several limitations that affect
meaningfulness when engaging with literary works. It was found that some students
faced difficulties in relating to certain literary texts, felt restricted in expressing their
own interpretations due to exam-based assessments, as well as experienced dullness
when the lesson was conducted in a more teacher-centred manner. These limitations

affected the students’ engagement and connection towards the literary works.

In terms of lack of narrative relatability, it was found that some students had
difficulty relating to literary texts especially when the themes, settings or experiences
portrayed were too far from their own life experiences. As an example, a quote from
participant 2, "it was during back then...different from what I’m experiencing now"
(P2, L40-41) showed that the participant felt a disconnect between the historical

context of the text and present life experiences. In addition, a quote from participant
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3, "boring... | don't care about what historical people did. But then after watching the
musicals... | feel more connected"
(P3, L139-141) showed that relatability to the text was necessary for it to be
meaningful. Moreover, participant 4 mentioned, "cannot relate... themes are a bit,
like, extreme... too far away from like real life... authors... written... far away from
like modern life." (P4, L41-44) showed that the participant found certain themes and
situations in literary works difficult to relate to due to the gap between the literary
context and modern life experiences.

Moreover, the findings also revealed expression constraint due to assessment
where students felt restricted in expressing their own interpretations because exam-
based assessments often have a “right” or “model” answer. As an example, a quote
from participant 2, “there is a formal answer to right like for exams...then I wouldn't
write my own interpretations usually.” (P2, L87-89) showed that the participant
avoided expressing personal interpretations in examinations due to fear of writing an
answer that may not fit the expected answer scheme. In addition, a quote from
participant 3, "for exams, | would still put what | think is the model answer... [for
assignments] she gave me the thing that that is what she wants."(P3, L74-76) showed
that when it came to exams the participant is still influenced to write the model
answer rather than writing personal interpretations.

Lastly, the findings also highlighted the lack in lesson conduct where a more
teacher-centred approach in conducting literature lessons caused dullness and
reduced meaningful engagement with literary works. As an example, a quote from
participant 4, "dull in terms of... teaching literature... everyone have to be involved to
express their opinion rather than just telling the theme" (P4, L123-126) showed that

the participant preferred a more interactive and discussion-based lesson where
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students are actively involved in expressing opinions instead of only receiving
information from the teacher. Thus, these limitations show that meaningfulness when
engaging with literary works can be affected by the ability to relate to the narrative,
freedom in expression during assessments, as well as the way literature lessons are

conducted in class.
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CHAPTER 5
DISCUSSION AND CONCLUSION

51 Introduction

This chapter encapsulates the discussion of research question 1 and 2, based
on the findings obtained and is discussed in relevance to the theories and conceptual
framework mentioned in Chapter 2. It also encapsulates the implications, limitations
and future recommendations of this study.

5.2 Discussion
5.2.1 Discussion of Research Question 1

The findings of this study revealed that Literature in English subjects offered
at a private university influenced the self-exploration of students in fostering their
personal growth through various aspects such as self-expression, awareness of voice
and agency, establishment of personal values, empathy and understanding of others,
deep understanding as well as learner autonomy. The findings suggest that Literature
in English subjects are not merely academic subjects focused on analysing texts, but
rather spaces that allow students to reflect on themselves, their beliefs, emotions,
perspectives and personal identity through engagement with literary works,

discussions and classroom interactions.

Firstly, the findings depicted that in a safe and accepting environment of
engaging in these subjects fostered personal growth through self-expression where
the students felt comfortable and encouraged to share their own thoughts and
interpretations that also involved creativity. This relates closely with Carter and
Long’s (1991) Personal Growth Model which sees literature as a means for reflection

and emotional engagement leading to personal development. The findings revealed
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that the students not only engaged with the literary texts but also explored their own
emotions, thoughts and creativity nurtured through the non-judgemental and safe
space. This created the opportunity for the students to voice their own personal
interpretations and become more confident and comfortable in expressing themselves.
In addition the creative nature of certain tasks like poetry writing further provided the
opportunity for students to explore their individuality and imaginations. Hence,
supporting the idea highlighted by the Personal Growth Model that depicts literature
encourages students to relate their own life experiences and own identities to the

literary experiences rather than solely focusing on academically analysing the text.

Apart from that, the findings also revealed that through realising that their
own thoughts and opinions mattered even if it differed from others brought about the
awareness of freedom of voice and agency among the students. This reflects the
Personal Growth Model as the subjective nature of these subjects allowed for the
students to develop confidence in their own voice. There is a gradual shift in beliefs,
whereby the students shifted from simply accepting views around them to noticing
that they themselves too were able to have their own interpretations and perspectives.
Hence, reflecting the idea portrayed by Loi et al. (2023) that connected self-reflection
and identity exploration to fiction reading. Through engaging with literature, the
students were able to reflect on themselves and develop greater awareness regarding
their own thoughts, opinions and individuality. Thus, showing that the engagement

with literature contributed towards the students’ sense of self and personal growth.

Moreover, the findings also highlighted the establishment of personal values
among the students. Through engaging with literary texts and characters that

challenged moral and ethical beliefs, the students reflected on what they personally
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could or could not accept. The students became more aware of their own boundaries,
beliefs and values through the situations presented in the literary works. This
supports Carter and Long’s (1991) Personal Growth Model as literature became a
platform for students to emotionally and morally engage with situations that
encouraged self-reflection. The findings revealed that literature does not only expose
students to different situations and perspectives, but also allows students to evaluate

themselves and further establish their own personal values through reflection.

Furthermore, empathy and understanding of others were also revealed
through the findings. The students developed a sense of shared human connection
despite differences in culture, beliefs, experiences and era. Through engaging with
literary components, the students were able to develop a deeper understanding
towards the perspectives and experiences of others. This relates to Loi et al. (2023)
that highlights the process of readers being imaginative and reflective
when engaging with the text or characters that deepen self-understandings and
forming perspectives. The students were able to understand the similarities and
differences that can exist between themselves and others. Thus, Literature in English
subjects being a medium that fosters empathy and understanding through the

exposure of diverse human perspectives and experiences.

Moreover, the students were able to develop depth in the way they viewed the
real world instead of just judging it on a surface level by understanding the root
causes and the why behind certain behaviours and situations. This is especially
enabled when literary theories such as psychoanalysis, feminism and marxism were
taught to the students that allowed them to have a deeper understanding toward the

human kind and also developed analytical and reflective thinking. This is achieved
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through engaging with the characters and stories whilst applying the theories that
also allows for real life application. This supports the Personal Growth Model in
relation to deeper reflection rather than passive reading. By engaging with these
subjects the students were able to reflect on their own behaviours and thoughts
towards themselves and others by having a deeper understanding regarding both

human behaviour and personal actions that fostered personal growth.

Lastly, learner autonomy was nurtured through the development of self-trust
and trust in personal responses especially through the conduct and encouragement of
the lecturer that honours the subjective nature of the subject and encouraged the
students to interpret and elaborate their own interpretations and ideas instead of
boxing it into a single right answer. Hence, this really relates to the Personal Growth
Model where students were encouraged to trust their own subjective interpretations
when engaging with literature. The findings showed that literature engagement
fostered confidence, independence and self-trust among the students which

ultimately contributed towards their personal growth and self-exploration.

Overall, the findings of this study suggest that Literature in English subjects
influence students’ self-exploration and foster personal growth by creating
opportunities for reflection, emotional engagement, perspective taking, identity
exploration and self-expression. Through engaging with literary texts, classroom
discussions and creative tasks, the students were able to better understand themselves,
others and the world around them. Thus, supporting Carter and Long’s (1991)
Personal Growth Model as well as the ideas by Loi et al. (2023)in relation to literary

engagement being a ground for exploring identity through self-reflection.
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5.2.2  Discussion of Research Question 2

The findings of this study revealed that the literary works perceived as most
meaningful by the students were Lamb to the Slaughter, Wuthering Heights, Sambal
without Anchovies as well as the students’ own creative work such as the shape poem
created during class activities. The meaningfulness of these literary works were
influenced by several aspects such as the appeal of unconventional literary works,
self-identity formation, supportive teaching approach as well as limitations that
affected engagement with literary texts. The findings suggest that meaningfulness in
literary engagement does not only come from the literary text itself, but is also
influenced by the way the literary work connects to the students’ personal growth,

identity exploration and classroom experience.

Firstly, the findings revealed that students found literary works meaningful
when the texts contained unconventional and unique elements that sparked curiosity
and fascination. Characters that challenged stereotypes, controversial themes and
uncommon personalities were found to be more engaging and memorable to the
students. This can be related to Carter and Long’s (1991) Personal Growth Model
which emphasises literature as a means of emotional engagement and self-reflection
rather than only textual analysis.The findings depict the deepening of emotional and
personal engagement with the literary work when there was fascination triggered by
being met with unexpected characters or plot that challenged or intrigued the
students . By engaging with unconventional literary works the students not only
analyse the text academically but also themselves and others. Thus, further
supporting the idea of Loi et al. (2023) that shows the imaginative and reflective

processes done when emotionally being involved with narratives.
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Moreover, the students were able to experience identity development when

they reflected and related to the characters that fostered personal growth. The
students were able to improve their own relationship with themselves such as
evolving from people-pleasing to standing their ground that helps them have a better
relationship with themselves which is essential in personal growth . This deeply
resonates with the Personal Growth Model. Thus, meaningfulness in literature is
closely tied to the extent a literary work is able to encourage self-exploration and

identity reflection among students.

In addition, the findings also highlighted that meaningfulness was influenced
by the lecturer’s supportive teaching approach. The students found the literary work
to be meaningful when the lecturer provided guidance in breaking down complex
ideas, supporting them even if they did not read beforehand and also creating a
nurturing environment that brings about the occurrence of the students being able to
engage more meaningfully with the subject by exploring and experiencing their own
interpretations. This shows the connection between what is being taught is affected
by how it is being taught. Therefore, providing a significant insight when designing
the curriculum particularly for Literature in English subjects that should highlight a
supportive teaching approach that shows facilitation, openness and support both
intellectual and emotional. This connects to the Triangular Framework for
Curriculum Development that highlights the harmony between the content, teaching
approach and assessment method for effectiveness. This aspect clearly shows the
connection between a supportive teaching approach in relation to meaningfulness
found in the content by the students that creates meaningful learning (Dhanapala,

2021).
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On the other hand, the findings also revealed certain limitations that affected
meaningfulness when engaging with literary works. These limitations included the
difficulty in relating to the historical texts, the exam assessment format that makes
them feel pressured to write a correct model answer despite recognising the
subjective nature of the subjects as well as some limiting experience in teaching
methods where the lecturer read from the slides or just providing themes or facts in
regards to the text rather than actively engaging with the students. These limitations
clearly shows the connection of the curriculum design triangle that shows that the
method of assessment, the content and the teaching approach are interconnected
where one affects the other causing either effectiveness or collapse in meaningful
learning. Hence, when it comes to Literature in English subjects its evident that for
an effective curriculum, the teaching approach should be supportive rather than
passive, the content chosen should be relatable and fascinating and the assessment
method should not be rigid and exam based but rather allows for creative freedom

and expression and more task or project based.

The findings provide a clear distinction that Literature in English subjects are
rich in being able to provide meaningful learning and be a medium for personal
growth. Hence, in order to gain the most rather than only focusing on the academic
aspects of these subjects, the depth and benefits brought to enriching real life should
be the center stage that focuses on how these subjects are to be delivered and

designed to provide holistic learning.

Overall, the findings of this study revealed that students perceive literary
works as meaningful when the works emotionally engage them, encourage self-

reflection, contribute towards identity development and are supported through
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interactive and supportive teaching approaches. At the same time, meaningfulness
may be reduced when literary texts feel disconnected from students’ experiences,
when assessments restrict personal expression or when lessons become too teacher-
centred. Therefore, the findings suggest that the incorporation of literature within
university curriculum should place stronger emphasis on meaningful engagement,

emotional connection and personal growth alongside academic learning outcomes.

5.3 Implications
The findings of this research carry several implications in respect to the

teaching and learning of Literature in English subjects particularly in higher
education settings. Firstly, it is clear of the influence of these subjects on students’
personal growth. Hence, engagement with literary works in educational settings
should not be too rigidly focused on academic skill development alone but also
prioritise meaningful learning that contributes to students’ own intellectual and
character development as a result of personal growth . Through meaningful
engagement with literary works , the students are able to self-reflect and explore
themselves on a deeper level to help develop their personal identity. These are
supported by Barzan and Mansori (2021) which shed light that the Personal Growth
Model encourages solid engagement and meaningful connection between students
and literary text. Hence, by using literature as a tool to foster personal growth rather
than a tool to solely develop language and academic skills; it creates a more
meaningful relationship and experience between the students and Literature in
English subjects.

Moreover, the findings also imply the importance of bridging the gap
between students’ lived experiences and literary works to make it more engaging. It

implies the importance the means in which literature is taught which is through
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understanding and openness from the educator as well as emotional and intellectual
support , and lastly to avoid turning Literature in English subjects into yet another
rigid exam based assessment where it takes away the opportunity and vast richness of
literature that provides the endless capacity of expression and exploration if properly
designed to make it as the focus. All of these is supported by the curriculum design
triangle where if the content, teaching approach and assessment method harmonises
then it prevents the curriculum from collapsing. Hence, these findings clearly show
harmony between having a relatable and engaging content, supportive teaching
approach and more task based and non-rigid assessment that could lead to an
effective literature curriculum design.

54 Limitations of Present Study and Recommendation for Future

Since this study only involved a small sample size and that too only from a
single private university, hence, the findings cannot be generalised or represent a
wider demographic. So, the recommendation would be to conduct this type of study
on a larger scale and scope that involves collecting data from a larger group of
students and from various universities that can contribute in the findings being more
representative and hold more reliable weight. In addition, this study only looked into
the overall experience of the students in these subjects without looking into each
Literature in English subjects particularly. Thus, recommendations for the future
would be to do a more in-depth subject analysis by looking into which particular
Literature in English subjects influences which aspects of personal growth as well as
the contribution to meaningful engagement with the subject. This will help to
highlight the variations that exists within the Litearture in English subjects

themselves.
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55 Conclusion

In conclusion, the aims of this research were achieved, wherein, the influence
on students’ personal growth by engaging with Literature in English subjects were
revealed as well as the most meaningful literary work and the reasons behind it were
also successfully explored that shed light into the fact that there were clear influence
of these subjects on the personal growth of the students and that the meaningfulness
of the literary work also help address the debate on how to incorporate Literature into
the curriculum by exploring the reasons behind it. Lastly, this research highlights the
connection between both the research questions where the influence on personal

growth is connected to the meaningfulness of the literary work.
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APPENDICES

APPENDIX A: Description of Literature in English subjects offered at the selected
University

e UALL1044 Introduction to English Literature

This is a course that explores the development and history of English

Literature whereby students will be exposed to an array of varying texts.

e UALL1124 E-Methods in Literary Production

This course functions as a workshop that introduces the students to creative
writing such as short stories and poetry.

e UALN2013 Teaching of Literature

This course provides insights to students on knowing how and why literary
texts are used in a language classroom.

e UALLZ2093 New Literatures in English

This course presents students with literary works from authors of countries
outside of the “Anglo” and “Western” spheres that are English speaking.

e UALNS3063 Theatre in ESL

This course allows for students to produce own written and oral production in
English as Second Language in relation to theatrics.

e UALLZ2024 Malaysian Literature in English

This course presents students’ with an overview of Malaysian literature in
English and allow for them to critically analyse and read selected Malaysian literary
texts.



APPENDIX B: Interview Questions of the Past Study

Table 2. The basic finalised semi-structured interview schedule

Part A: About the Artist & Artist’s
Identity (Their Creative Environment)

Part B: Artists’ Views of the World &
Perspectives within their Art

Part C: Follow-Up Questions and
Information

Q1: As a starting question, just to get a
warm-up, what type of art / writing do you
like to do?

Q2: What does art do for you?

Q3: What do you think about while doing
your art / writing?

Q4: What do you feel when you're doing your
art / when you write? What specifically would
you call the feeling, if you could wrap it up
into one word?

Q5: What do you ohserve of yourself through
your art? [Observe] of your world? ... The
people associated with you and your work?

Q6: Have there been past problems or issues
that you've dealt with that are associated to
your art / writing or made you feel like you
needed to create?

Q7: Are there diffe
how you sce yourself and your world now,

es and/or realisations in

compared to when you first began making your
ant?

Q8: Are you doing any upcoming works /
projects now?

Q9: Is there anything else in detail
you can tell me about yourself or your
work, and any sort of thoughts /
feclings you gain from doing your
work?

Q10: Is there anything you'd like to
say to fellow artists / writers, or you
think would be valuable to ask other
participants during their interviews?

Q11: Was there anything missed that |
should have asked you or you'd like
to share more of? Any questions or
comments?
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APPENDIX C: Interview Questions of this Research

Section 1: Influence of Literature in English subjects on Self-Exploration and
Personal Growth
Objective: To explore how engagement with Literature in English subjects fosters
self-exploration and personal growth.
1.Which of these Literature in English subjects have you completed? (Introduction
to English Literature, E-Methods in Literary Production, Teaching of
Literature, New Literatures in English, Theatre in ESL, Malaysian Literature
in English)
2. How did having the freedom to share your own views in class or assignments help
you feel more secure and authentic in your own voice?
3. How did it feel to put your own creative ideas into your work, whether through
writing, digital content, or projects?
4. How did having a deep reaction to a story or character; whether you liked or
disliked them; help you understand what aligns or clashes with your moral beliefs or
values?
5. Which character or moment felt natural to embrace or difficult to accept, and
what does that reveal about where you set your personal boundaries?
6. How did exploring different stories or theoretical frameworks enrich your
understanding, giving you more ways to understand your own experiences and
how you see the world?
7. Since literature has no single “right” answer, how did navigating complex stories
or theories empower you to trust your own interpretation, rather than looking for a

standard or “correct” response?
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Section 2: Meaningful Literary Work

Objective: To identify which literary works have the most impact and why.

8. Which novel, short story, play, or poem from your literature classes was the most
memorable or important to you?

9. What made this work the most meaningful?

10. Did this work help you notice something about yourself or your perspective that
you hadn't considered before? Could you briefly share that insight?

11. Was there something specific about the way the lessons were conducted,

the lecturer’s approach, or a particular assignment that helped you connect more

deeply with the work?

12. In your opinion, what are the limitations you experience in Literature in English

subjects?

13. Based on the limitation, what can improve your experience in taking Literature in

English subjects?
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APPENDIX D: Consent Form

Informed Consent Form

| agree to participate in a research project on Exploring the Role of Literature in

English Subjects in Students’ Personal Growth Through Self-Exploration at a

Private University, conducted by Parvetra A/P Ravinddaran.

| understand that:

This research project is part of a course requirement for the researcher. The
supervisor is Ms Geetha Veerappan.

My participation consists of an interview, lasting approximately 30-45 minutes.

I am not required to answer any questions | do not wish to answer.

| may withdraw from the research at any time with no penalty to me.

The interview will be recorded. The only people that will listen to this recording
include: the researcher Parvetra A/P Ravinddaran, and the supervisor of the
course for which the research is being conducted UALZ3023 PROJECT IlI.

This research will be presented in the form of a final paper, to be read by the
professor of the course.

The results of this research may also be presented in workshops or conferences.
The presentation of the research will not identify me in any way. My name, as
well as any information which could identify me, will be taken out of all

presentation of the research (conferences and final papers).

Pav.
Kool

Signature of Researcher

Signature of Participant
) o Parvetra A/P Ravinddaran
Koolthida Promwichit

Name of Researcher

Name of Participant
27 March 2026

27" March 2026

Date

Date
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Informed Consent Form

| agree to participate in a research project on Exploring the Role of Literature in

English Subjects in Students’ Personal Growth Through Self-Exploration at a

Private University, conducted by Parvetra A/P Ravinddaran.

| understand that:

This research project is part of a course requirement for the researcher. The
supervisor is Ms Geetha Veerappan.

My participation consists of an interview, lasting approximately 30-45 minutes.

I am not required to answer any questions | do not wish to answer.

I may withdraw from the research at any time with no penalty to me.

The interview will be recorded. The only people that will listen to this recording
include: the researcher Parvetra A/P Ravinddaran, and the supervisor of the
course for which the research is being conducted UALZ3023 PROJECT IlI.

This research will be presented in the form of a final paper, to be read by the
professor of the course.

The results of this research may also be presented in workshops or conferences.
The presentation of the research will not identify me in any way. My name, as
well as any information which could identify me, will be taken out of all

presentation of the research (conferences and final papers).

Pav.
Carmen

Signature of Researcher

Signature of Participant
Wong Khar Mun

Parvetra A/P Ravinddaran

Name of Researcher

Name of Participant
27" March 2026

27" March 2026

Date

Date
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Informed Consent Form

| agree to participate in a research project on Exploring the Role of Literature in

English Subjects in Students’ Personal Growth Through Self-Exploration at a

Private University, conducted by Parvetra A/P Ravinddaran.

| understand that:

This research project is part of a course requirement for the researcher. The
supervisor is Ms Geetha Veerappan.

My participation consists of an interview, lasting approximately 30-45 minutes.

I am not required to answer any questions | do not wish to answer.

I may withdraw from the research at any time with no penalty to me.

The interview will be recorded. The only people that will listen to this recording
include: the researcher Parvetra A/P Ravinddaran, and the supervisor of the
course for which the research is being conducted UALZ3023 PROJECT IlI.

This research will be presented in the form of a final paper, to be read by the
professor of the course.

The results of this research may also be presented in workshops or conferences.
The presentation of the research will not identify me in any way. My name, as
well as any information which could identify me, will be taken out of all

presentation of the research (conferences and final papers).

Pav.
Seow

Signature of Researcher

Signature of Participant
) Parvetra A/P Ravinddaran
Seow Yi Len

Name of Researcher

Name of Participant
27" March 2026

27" March 2026

Date

Date
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Informed Consent Form

| agree to participate in a research project on Exploring the Role of Literature in

English Subjects in Students’ Personal Growth Through Self-Exploration at a

Private University, conducted by Parvetra A/P Ravinddaran.

| understand that:

This research project is part of a course requirement for the researcher. The
supervisor is Ms Geetha Veerappan.

My participation consists of an interview, lasting approximately 30-45 minutes.

I am not required to answer any questions | do not wish to answer.

I may withdraw from the research at any time with no penalty to me.

The interview will be recorded. The only people that will listen to this recording
include: the researcher Parvetra A/P Ravinddaran, and the supervisor of the
course for which the research is being conducted UALZ3023 PROJECT IlI.

This research will be presented in the form of a final paper, to be read by the
professor of the course.

The results of this research may also be presented in workshops or conferences.
The presentation of the research will not identify me in any way. My name, as
well as any information which could identify me, will be taken out of all

presentation of the research (conferences and final papers).

. Pav.
B

Signature of Researcher

Signature of Participant
Ma Li

Parvetra A/P Ravinddaran

Name of Researcher

Name of Participant
1% April 2026

27" March 2026

Date

Date
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Informed Consent Form

| agree to participate in a research project on Exploring the Role of Literature in

English Subjects in Students’ Personal Growth Through Self-Exploration at a

Private University, conducted by Parvetra A/P Ravinddaran.

| understand that:

This research project is part of a course requirement for the researcher. The
supervisor is Ms Geetha Veerappan.

My participation consists of an interview, lasting approximately 30-45 minutes.

I am not required to answer any questions | do not wish to answer.

I may withdraw from the research at any time with no penalty to me.

The interview will be recorded. The only people that will listen to this recording
include: the researcher Parvetra A/P Ravinddaran, and the supervisor of the
course for which the research is being conducted UALZ3023 PROJECT IlI.

This research will be presented in the form of a final paper, to be read by the
professor of the course.

The results of this research may also be presented in workshops or conferences.
The presentation of the research will not identify me in any way. My name, as
well as any information which could identify me, will be taken out of all

presentation of the research (conferences and final papers).

. Pav.
E]

Signature of Researcher

Signature of Participant
Tan Ee Jj

Parvetra A/P Ravinddaran

Name of Researcher

Name of Participant
1% April 2026

27" March 2026

Date

Date
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Head, Department of English Education
Faculty of Education

Universiti Tunku Abdul Rahman

Jalan Sungai Long

Bandar Sungai Long

43000 Kajang, Selangor

Dear Dr Siti Ummaizah,

Ethical Approval For Research Project/Protocol

UNIVERSITI TUNKU ABDUL RAHMAN oworzm
Wholly owned by UTAR Education Foundation

Co. No. 578227-M

We refer to your application for ethical approval for your students’ research projects from the Bachelor
of Arts (Honours) English Education enrolled in course UTLZ3013. We are pleased to inform you that
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Appendix F : Participant Information Sheet

Participant Information Sheet (P1S)
Title of Study: Exploring the Role of Literature in English Subjects in Students’
Personal Growth Through Self-Exploration at a Private University

What This Study Is About

Thank you for considering participating in this study. This research explores how
studying Literature in English subjects may contribute to students’ personal growth
and self-exploration. The study is conducted as part of the course requirement for
UALZ3023 Project II.

What the Participation Involves

If you choose to participate, you will take part in an interview lasting approximately
25-35 minutes. During the interview, you will be asked about your experiences
studying Literature in English subjects and how these experiences may have
influenced your personal values, beliefs, emotions, and sense of identity. You may
also be invited to reflect on literary works that were meaningful to you. The only
requirement for participation is that you have taken at least three Literature in
English subjects offered at the University.

Your Rights

Your participation is completely voluntary. You may withdraw from the study at any

time without any penalty. Your decision to participate or withdraw will be fully
respected.

Privacy and Recording

The interview will be recorded. Only the researcher and the supervisor will have
access to the recordings. Your name and any information that could identify you will
not appear in the final paper, presentations, or conferences.

Benefits and Risks

There are no direct benefits or risks associated with participating in this study.
However, the interview may provide an opportunity for you to reflect on your
learning experiences and personal growth.

Questions or Concerns

For further information, please contact the researcher or supervisor.

Supervisor: Ms Geetha Veerappan (geethav@utar.edu.my)

Researcher: Parvetra A/P Ravinddaran (parvetra@lutar.my)



Appendix G: Interview Transcriptions

*The interview transcriptions are numbered, therefore due to formatting , the
interview transcriptions can be viewed in the following pages. All participant ID’s

are clearly stated in each of the Interview Transcriptions accordingly.
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10

11

12

13

14

Interview Transcript 1

e Participant ID: P1

e Course: BED Year 3 student

e Participant Selection Criteria: Completed all 6 listed Literature in English
subjects

e Date of Interview: 27th March 2026

e Duration: 17 minutes

e Mode: Physical (Audio Recording)

e Location: University (Block P)

Interviewer (1): Hello, thank you for agreeing to participate in this interview, this interview will
be recorded with your consent, and all responses will remain confidential, and you may stop at
any time, shall we begin?

Participant 1 (P1): Yes.

I: Okay. So the first question is, which of these literature in English subjects have you
completed?

P1: So I have completed all above the subject that you have listed.

I: Okay. How did having the freedom to share your own views in class or assignments help you
feel more secure and authentic in your own voice?

P1: So actually one thing I like about the group work assignment is that everyone they are open
and is free to share their opinion, and since this literature course is quite subjective, so they did

not, they will not judge you no matter how different your answer is from the others. So | would



15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32
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like to, so in total, I would like to say I'm comfortable with having the freedom to share my own
view when it comes to the classwork or the assignment.

I: Okay, so. So which means that because it was a non-judgmental environment that also help
you make you feel more secure.

P1: Yes.

I: Okay, alright? How did it feel to put your own creative ideas into your work, whether through
writing, digital content or projects?

P1: I would like to say it feels like | have a lot of freedom and if | were to use the metaphor to
describe. I would like to say I'm... I'm just like a bird. And then the sky is my, it's my stage
where | can freely express myself. So, | feel, | feel appreciated as well, because knowing that
everything that I, the hard work that I put through my work, will be read, and will be processed
by the others who read them. Did that make sense?

I: Yes. So overall, it felt positive?

P1: Yes, it felt positive.

I: Okay, alright. How did having a deep reaction to a story or character, whether you like or
dislike them, help you understand what aligns or clashes with your moral beliefs or values?

P 1: So before | read some of the literature books, I think that this world has been divided into
the black or white, and then normally people, when they have different beliefs, they tend to fight
together, but ever since | start to take this literature course, | just realise that everyone is actually
free to express their opinion, but | draw the lines, despite having different beliefs. | draw the
lines where the violence is not encouraged. I'm, I'm, | hope | make sense,like for example, even
though we have different beliefs. But initially there will be a possibility where we will meet at

the same point. Where we don't hurt others, like that is my baseline, yes.
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I: Okay, so which means that if like in a story or character, like you would say that violence is
something that you cannot accept.

P1: Yes, | cannot accept.

I: Okay, alright. Which character or moment felt natural to embrace or difficult to accept and
what does that reveal about where you set your personal boundaries?

P1: Which character or moment felt natural. So | actually, I read this short story where | took
during Malaysia Literature in English. So this story, I can't remember the specific name, it's
about Kling Kling women. It's about an Indian character, female. She face racism in her
community, because of her, her skin colour and her culture, keeping different from the others.
And then it has this scene where there's a man, just insult her, that, that, that is almost like a
personal attack. So, that make me realise that it is okay if you don't like this specific character, it
doesn't matter what skin colour they have, you can keep all the hate to yourself, but to express it.
But to express all the hatred towards that person whom you don't like, that is very rude and feel
inhuman, because even though they have a different skin colour with us, that doesn't make them
a different species. We are all humans after all, even though we don't have the same skin colour,
but at the end when while we bleed, we all have the, we all share the same blood colour, which is
red.

I: Okay, thank you. So you would say that your personal boundaries come to like people cannot
hurt somebody. That's where your personal boundary comes.

P1: Yes.

I: All right. How did exploring different stories or theoretical frameworks enrich your
understanding, giving you more ways to understand your own experiences and how you see the

world?
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P1: So it did helps me to look into the issues that I'm facing in a more rational way, so | would
say rather than just explore the surface. I, it helps me to look beyond the issue like for example,
So what I learn from the theoretical framework, like feminism, is that when when it comes to the
situation where men will insult the women just because of their gender. So I will stop. I will stop
blaming the man for being rude to the women, and | will stop, I will stop thinking that the
women is actually the problem, in a way where | will start to look. I will start to understand why
would the man behave this way towards the women. So what | found out about this, what I
learned about this feminism is that actually the hatred is not, uh, any person that that is born to
this world. They are not. They did not bring the hatred into this world, if that makes sense. So
hatred is actually being taught. So from generation to generation, that is how misogyny form. So
this is where I learn about, I learn from exploring different stories and the frameworks as well.

I: So you would say that you look at it more deeply rather than on surface level, it helps you
understand the root cause.

P1: Yes, I will not judge them right away, or maybe insult them back the way how they did to us
in the first place.

I: Okay, thank you. Since literature has no single right answer, how did navigating complex
stories or theories empower you to trust your own interpretation rather than looking for a
standard or correct response?

P1: So normally when, when it comes to answering the worksheet question, my first thought is
that 1 must share the same answer with others, otherwise I will be the weird one, or maybe | will
feel wrong deeply inside my heart, even though there is no standard for this answer. So literature
helps me to trust my instinct more. | have this moment where | share my thoughts about the story,

to my lecturer, and she encourage me, and then instead of saying my answer is wrong; she just
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encourage me to elaborate more on my thoughts about interpretation that 1 got from the from
reading the story.

I: Okay, so that means that, I mean, you would say that this gave you the opportunity to be more
autonomous in your answer?

P1: Yes, | will stop changing my answer just to match everyone.

I: Okay. Alright. Now we will move on to the next section. Which novel, short story, play or
poem from your literature classes was the most memorable or important to you?

P1: I would like to say it's a short story, Lamb to the Slaughter. Did | pronounce this right? Did |
pronounce it? Okay. So why did this short story have have the most impact compared to other
works is that normally female character, they are portrayed as the weak ones, right, compared to
the man? But however, in this short story, the female character in the Lamb to the Slaughter is
actually smart, strong, and she's good at hiding the things that she wants to hide. It's almost like
everything is under her control. So this makes me like the story even more, and then it inspired
me to be like her, but not in a way where | hurt people, but in a way where | will stand on my
ground. So everything happens in the short story is that the women she murder her husband
because her husband threatened to leave her and her unborn child. So instead of crying and
begging for her husband to stay, she take things in her own way. So this is where | learn from the
character and it forever change my life.

I: Okay, thank you.. So did this work help you? Yes. So, okay, this answers it which is this work
help you notice that you would like to stand on your grounds, right?

P1: Yes, which is why in question number 9, the work, the this short story is meaningful to me.

I: Okay, and for question number 10, the thing that you notice about yourself would be that you

are inspired by a character that makes you want to stand up for yourself. Is it?
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P1: Yes, yes, because before | stumble into this short story, 1 am kind of like a people pleaser
where, where | would just tolerate everyone, tolerate those who, who are hurting me. But now
instead of just tolerate, I will try to state my opinions and share about my thoughts, and whether
if they want to follow, that is up to them.

I: For this work, like Lamb to the Slaughter, like why is it meaningful to you, Was there
something specific about the way the lessons were conducted the lecturer's approach or a
particular assignment that help you connect more deeply with the work that is most memorable
to you?

P1: Yes, so when we learn about this story, how our lecturer tests our interpretation is that she
will ask guided questions. So first she would ask about who's the female character. What did she
did to her husband and what happens in the end? So | feel like this helps me to connect more
deeply to the work because | used to have trouble in reading all the short story, especially with
all the long lines and complex words. So, she, instead of ask us the complex questions based on
our interpretation, she would actually guide us. So this helps me to realise that answering story is
like playing with the puzzle, you need to connect from this character to another, and you must
understand, you must remember what did they do to this character that leads to the next action. |
hope | make sense.

I: Yes, so which means that you would say that this work like the influence of it making it more
meaningful also have relation to how the lecturer teach the story?

P1: Yes, she helps me to, she actually gives me open a new perspective for me to read a short
story in another way rather than just going from line to line.

I: Okay, alright, thank you, and are there any other works or topics you feel should be included

in the literature curriculum to better support personal growth and self understanding?
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P1: I would like to say instead of just asking questions and student answering, it is, it will be
better if they include the role play into the curriculum. So maybe for example, instead of asking
the student to answer their interpretation in words, maybe the lecturers or the school can allow
the student to express themselves through their acting. It doesn't matter if you, you're going to act
on the stage or in the classroom, as long as there's a, a chance for them to express themselves in
the, in the form of action. | hope I make sense. | believe this will help us to be more engaging in
the classroom.

I: Okay, alright. Thank you. Thank you so much for sharing your experiences and insights. |

really appreciate your time and contribution to this study.
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Interview Transcript 2

e Participant ID: P2

e Course: BED Year 3 student

e Participant Selection Criteria: Completed all 6 listed literature in english subjects
e Date of Interview: 27th March 2026

e Duration:12 minutes 58 seconds

e Mode: Physical (Audio Recording)

e Location: University (Block P)

Interviewer (1): Hello,thank you for agreeing to participate in this interview. This interview will
be recorded with your consent and all responses will remain confidential and you may stop at
any time shall we begin?

Participant 2 (P2): Yes.

I: Okay. So which of these literature in English subjects have you completed from the list;
Introduction to English literature, E-methods in literary production, teaching of literature, new
literatures in English, theatre in ESL and Malaysian literature in English.

P2: I've taken all of these subjects.

I: Okay. How did having the freedom to share your own views in class or assignments help you
feel more secure and authentic in your own voice?

P2: | think for literature subjects, it's more of a like you can share what you think about the novel,
what you think about the poems, you have your own identical views for all these works. So it
makes me feel like, oh, | can have my own opinions, which is, which maybe different from other

people.
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I: Did you enjoy the experience of expressing your own opinions?

P2: Sometimes, because usually it depends on the lecturers.

I: Okay. But overall you are happy to have the opportunity to have your own opinions?

P2: Yes.

I: Okay. How did it feel to put your own creative ideas into your work, whether through writing,
digital content or projects?

P2: 1 think it felt nice to be able to be so creative. Like there was one for new literature where
we need to work on the poems and we need to create the... what's that called, shape, the shape.
The poem. I think that was kind of interesting, other than all the other assignments that were like
writing.

I: Okay, so overall, you did have a good time to explore creativity and create things. How did
having a deep reaction to a story or character, whether you like or dislike them, help you
understand what aligns or clashes with your moral beliefs or values?

P2: | think it's more of like reading a story where you can relate to a character, or maybe you
disagree with them, and you can understand more of how other people's beliefs or values are
different from your own, and you can see like how the characters would express themselves
which are different from myself.

I: Would you say that it also helps you to further understand your own beliefs or values while
exploring these characters and stories?

P2: Yes.

I: Okay alright, which character or moment felt natural to embrace or difficult to accept, and

what does that reveal about where you set your personal boundaries?
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P2: 1 think | remember when I was reading the Homegoing novel during New L.iterature, and the
whole history, background of the story was kind of difficult to accept because it was during back
then, the history, all the war, it was very different to what I'm experiencing now.

I: 1t was difficult to accept.

P2:Kind of difficult to accept, because it's not happening to me. right now.

I: Oh, okay. That means like there's no relevance. Okay. How did exploring different stories or
theoretical frameworks enrich your understanding, giving you more ways to understand your
own experiences and how you see the world?

P2: | think exploring different stories have made me more, make me explore more different
views of other people, whether it is through the author's writing, or through the character's own
experiences. So I feel like reading more stories or novels have helped me understand others’
experiences more.

I: Would you say by understanding others experiences in a way, it also help you understand your
own experiences. Can you share one instance where you experience this?

P2: Okay, like okay, | use the Homegoing as well, so like in the story the, What is she called?
Effia, Effia, and home, | forgot. | remember Effia. Okay, never mind. It was for a way to see how
the character would choose what, choose for her life's decisions, and it let me see how her
decisions would affect. | see okay. Because they were both daughters,, but they have different
life decisions, so it led to different parts of their life. So it makes me feel like all my decisions in
my life will also affect what would become of my future.

I:And did you find that to be helpful?

P2: Yes.
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I: Okay. Since literature has no single right answer, how did navigating complex stories or
theories empower you to trust your own interpretation rather than looking for a standard or
correct response?

P2: Actually, | feel like sometimes Literature still have a right answer in some way, because
they will have a formal answer for you like when we were reading novels. Our lecturers would
have certain model answers for us, like certain themes, certain answers to some kind of theory
questions. Sometimes, although | have my own interpretations for the novel or the stories, there
are a lot of times where | would still look back to the slides for the standard formal answers for
the correct response rather than writing on my own.

I: And this is because you believe that although literature is subjective, but it still has its
category of right answers, is it?

P2: 1 still believe they have like model answers and correct answers to write.

I: Then is there an instance where you wrote what is your own interpretation, but then it was
marked as wrong?

P2: | don't think I have written like my own interpretations as answers in formal. Like maybe in
answering tutorial questions that | can speak out more about my own interpretations because it is
not counted as marks.

I: And during those tutorial when you get your interpretation, did the lecturer see your point of
view, or did the lecturer say it was wrong?

P2: Even if it wasn't her point of view, she would actually still agree first, and then tell me her
point of view. But because it is subjective, she doesn't say like, oh, this is wrong.

I: When she does that, does it make you feel like that your interpretation actually does carry

weight and not necessarily is wrong?
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P2: Yeah, | feel like because it is subjective, so there is no correct answer.

I:But then subconsciously, or like, but there's this belief that there is a right answer although it is
subjective.

P2: 1 would say there is a formal answer to right like for exams quiz like that.

I:Okay, so that means wherever marks is affected, wherever marks is included, then

P2: Then, I wouldn’t, I wouldn't write my own interpretations usually.

I: Okay, but when given the chance to write your own interpretation without any marks?

P2: Then I would.

I:Okay, thank you, then we move to the next section. Which novel, short story, play, or poem
from your literature classes was the most memorable or important to you?

P2:Does my own count, like, the new lit, the shape poem?

I:Yes, as long as it's related to the subject.

P2:Since, it was from my own creation, then, yes, there was one from new literature, where we
had to create the shape poem, 1 think it was very interesting because it was the first time | need
to write a poem like that.

I:Okay. So it's meaningful because you get to create it.

P2:Yeah, | get to create a whole poem myself. | can choose a theme.. | can choose what to write.
I can choose all the wording.

I: Okay, did this work help you notice something about yourself or your perspective that you
hadn't considered before?

P2: I think it did, because it was interesting to write something | can choose entirely without like,

because usually for other assignments, there was like, you need to choose between the subjects
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they gave. But for this, | could choose whatever | want to write. It was also interesting to see
how everyone choose something.

I:Would you say that this is something unique to literature subjects?

P2: Like, you mean the work?

I: Yeah, like, would you say that literature actually offers you full power to create something on
your own compared with other subjects?

P2: Ahhmm, because this is something entirely created by, me, myself, and I.

I: Okay. Did you experience this in other subjects or only in literature subjects?

P2: Only in literature subjects.

I: Okay. Alright? Was there something specific about the way the lessons were conducted, the
lecturer's approach or a particular assignment that have you connect more deeply with the work?
Apart from being that you created the work from scratch. Would you say the lecturer's approach,
gave any influence?

P2: | think it did in some way. The lecturer was more open to what we had to say about the
assighments or about the tutorial questions or answering her questions. Yeah, she was very open,
so | was more okay with sharing my own interpretations rather than giving like a formal answer.
I: Okay. In your opinion, what are the limitations you experience in literature in English subjects?
P2: Sometimes although literature is a subjective subject, but sometimes they still have formal
answers, which is why | only dare to write formal answers. During exams, quiz, a more formal
situations.

I: Okay, based on the limitation, what can improve your experience in taking literature in

English subjects?
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P2:1 hope | can get to write more freely about what I'm thinking or what | interpret about the
story, novels, poems, instead of only thinking of a formal answer, a formal correct response,
when I'm taking exams.

I: Alright, so you wish that the marking rubric would be as subjective as the subject itself.
P2:Yes.

I: Okay thank you, thank you so much for sharing your experiences and insights. | really

appreciate your time and contributions to this study.
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Interview Transcript 3

e Participant ID: P3

e Course: BED Year 3 student

e Participant Selection Criteria: Completed all 6 listed literature in english subjects
e Date of Interview: 27th March 2026

e Duration:15 minutes 29 seconds

e Mode: Physical (Audio Recording)

e Location: University (Block P)

Interviewer (1):Hello, thank you for agreeing to participate in this interview. This interview will
be recorded with your consent and all responses will remain confidential and you may stop at
any time. Shall we begin?

Participant 3 (P3): Sure.

I: Okay. Which of these literature in English subjects have you completed? The list is
Introduction to English literature, E-methods in literary production, Teaching of literature, New
literatures in English, Theatre in ESL and Malaysian literature in English.

P3: I've taken all of them.

I:Okay. How did having the freedom to share your own views in class or assignments help you
feel more secure and authentic in your own voice?

P3: I think I'm grateful that | have a good literature lecturer. So she's very accepting of our own
views, and actually she encourage us to use our own views and our own voices in our own

assignments. So in that sense, during my assignments, | feel very secure and to write what | think
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about that literature. So, I did use some of theories, but in the explanations and elaborations, | try
to use my own words and examples that | see fit.

I:That's good, means that the fact that your lecturer emphasise the freedom makes it even more
comfortable for you to use your authentic voice.

P2:Yes.

I: Okay. How did it feel to put your own creative ideas into your work, whether through writing,
digital content or projects?

P3: I think it makes you me feel seen, like it doesn't I, it makes me feel like | cannot be wrong
because my lecturer, she's right, she's quite accepting. So | feel like as long as | stay true to the,
to the assignment brief or the requirements, as long as | do that, I think like, whatever | write it, |
can, it can be accepted by my lecturer and | feel like it gives me my own voice and helps me put
my ideas out and to be seen.Yeah.

I:Would you say that this had an effect on personal growth?

P3:Yes, it helped me have my own views. Like, | wouldn't have this kind of perspective during
my high school years. | feel like after uni, I've like touch upon literature, it makes me realise that
the world is not like what | thought, it makes me, yeah. no more, no more.

I:Okay, like in a way, it brings you closer to your own self and knowing.

P2:Yes.

I:Okay. How did having a deep reaction to a story or character, whether you like or dislike them,
help you understand what aligns or clashes with your moral beliefs or values?

P3: | think it's actually good to have a very a connection to a story or a character that | like or
dislike. I think both, in both sense, they contribute to knowing myself more. Like if I know, I like

this character, | will know why I like them and maybe I can discuss with my friends and like they



39

40

41

42

43

44

45

46

47

48

49

50

51

52

53

54

55

56

57

58

59

60

61

17

will discuss like, oh, why do | like this character or why do | dislike this character? So it actually,
then the reason why | dislike them is because like maybe they clash with my moral beliefs or
values, so it makes me more certain of myself.

1:So by exploring the character, it gives you the opportunity to be more strong in your own
beliefs, alright. Which character or moment felt natural to embrace or difficult to accept, and
what does that reveal about where you set your personal boundaries?

P3: | think it's for Wuthering Heights. | think Heathcliff is a bit difficult to accept, because |
thought | was a very selfish person. Before, but before reading Heathcliff, but now I know that,
he is a very selfish person, and he is very Id, and then he, like, make me know that, like,
someone beyond my personal boundaries that is more selfish. Yeah, he, he, make me, um, think
about humanity again. Think twice about humanity.

I:So in this case, it made you realize that your personal boundaries, it was like, like the scope is
now different.

P3:Yeah, there's people worse than me.

I:Okay. Alright. How did exploring different stories or theoretical frameworks enrich your
understanding, giving you more ways to understand your own experiences and how you see the
world?

P3:1 think that the psychoanalysis, like the Id, ego and superego let me, like, help me justify
some personalities or like actions of other people, like, at first, | thought maybe it's just like
selfish, or like this person is like very morally high, dating that they're morally, but now | know
it's like Id, ego and superego, they do something based on what their own personal desires. So
now it makes me understand that, oh, that's a reason why they act like this, and there's not, and

it's actually normal, because and it's justifiable, like there is like some science behind it, so | feel
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like it's not crazy. Yeah, if you, if I, if you get in that sense. Yeah, so it, like, makes me
understand humans like more. yeah.

I: So which means that you will say maybe prior to learning these concepts, you would have
seen it like a bit more superficial.

P3:Yeah, | think like this person is so weird. But now like, okay, it's like there's like
justifications behind it.

I:Okay, alright. Since literature has no single right answer. How did navigating complex stories
or theories empower you to trust your own interpretation rather than looking for a standard for
correct response?

P3:1 think that at first I'm a very, I'm, I would think that I'm a very exam oriented person, like |
would try to put the correct answer or like something is in the marking scheme. But after
literature, | figured that because my like my lecturer, she's very accepting, so she gave me the
confidence and security to put my own thoughts and opinions into my assignments, but for
exams, | would still put what | think is the model answer, but for assignments, 1 would say that |
try to put in my own words, because I, she gave me the thing that that is what she she wants. She
wants to hear our own voice, and maybe some new perspectives, so that give me the confidence
and like, to write my own interpretations. So I think that is quite, that's quite good. Yeah.

I:So, which means that the openness and acceptance of your lecturer in a way help you to
empower your own interpretation.

P3: Yes.

I: Okay, so let's move on. Which novel, short story, play, or poem from your literature classes
was the most memorable or important to you.

P3: I would say Wuthering Heights, because it's quite different from what | usually read. Yeah.
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I: Okay. So, um, what about it, like, made it more meaningful, like, what exactly.

P3: I think is the characters, like, they are not like what you, they are not characters that you will
usually see from your, like, mainstream entertainment TV shows or, like, books. They are quite
unique and they actually when you like finish the story, right, | think you actually learn more
about yourself, like, maybe, like, are you selfish, like, Heathcliff, or are you, like, you think
you're morally high, like, Catherine, like, you do this for someone, someone, someone like that.
Then do you think that is acceptable or what, then you know where is your personal boundaries.
So I think that is where you like, you grow with the story.

1:So in a way, or would you say that the fact that the novel made the characters very extreme
made you realize like, oh, okay, so when.

P3:Yeah, yeah, where are you? and like, what, who, like, who, which character can you resonate
more with.

I: Okay, so like in a way the extremity of this work was what captured you, then made it more
meaningful.

P3:Yes.

I:Okay. So, which means that this work did help you notice something about yourself or
perspective that you hadn't considered before. apart from the extremities of the character,is there
anything else?

P3:1 think how they treat family, I guess, like, I think Catherine and Heathcliff, hate their, I don't
know what's the dad's name again, like the father figure or something like that. Like, he's, he did,
like, adopt Heathcliff, but he treats them very like poorly. So, it also makes you think that, like,
like, let you rethink, like, how you treat your own family, like, let help you rethink, like, familial

relationships, like, do you agree? Mr. Earnshaw. Yeah, Mr. Ernshaw, yeah. And then, like, do
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you agree with them or like, do you, Think that you treat your parents that way, but they're not
like as bad as Mr. Earnshaw, something like that.

I:Okay, alright. Was there something specific about the way the lessons were conducted, the
lecturer's approach, or a particular assignment that help you connect more deeply to the work?
P3:1 think I like the fact that my lecturer ask us to read first, although most of us didn't read, she
will like, she will lecture us for not reading the work, and then we just discuss during tutorial
classes, and then when we discuss like, she also like accept our answers, like as long as you try,
you are willing to discuss with her, she very open about it, and, but it also depends on our
discipline, that we have to read the work, and it also like lessens our burden before finals,
because we already read through the work, and we discuss about it so that we have and like we
have. We really have like some thoughts and opinions and we are already equipped with all those
elements for our exam.

I:Would you say that, um, despite not reading, but the lecturer, still provide support, would you
say this actually impacted?

P3:Yeah, I think she will like try to help us, like she knows that we will not read the story before
our classes, so she try to give us like synopsis or like summaries of the story to help us grasp the
lesson.

I:Means like, would you say that it's quite important for literature teacher to be supportive?
P3:Yeah, if not, you will fall behind.

I:Okay. Then in your opinion, what are the limitations you experience in literature in English
subjects?

P3:1 think it can be quite, how to say, boring. Boring. Because we only stay in the classroom and

we just discuss about the work. Maybe those who are more like willing to share their opinions, it
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will be good for them, but maybe some people like to like go on field trips and etcetera. Maybe
she can bring us to like museums or like other places that we can connect with, theater, we can
go like watch a play. And then | think she can like use works that are more trendy now, like
Hamilton or like Six or what's the other? Wait, what's their, like, they are very, they are a lot of,
like, historical stories are being like, it's very trendy right now, they are being like, they are in the
form of musicals, so I think they will appeal more to like the younger students. So and then they
will. They will be more. They will know the story better. And then, it also, it was, It will be also
quite fun to like, it will make them have a new perspective in literature because for that, it did for
me because | use the thing that literature is very like boring and then I have no, | don't care about
what historical people did. But then after watching the musicals like Hamilton and Six, right, |
feel more connected to these, the characters, and then | actually went to look up like what is the
history behind like the story. Yeah.

I:So, which means that you would say in a way which is presented, you would prefer like a more
physical visual experience, rather than just history and words.

P3:And lectures.

I: Okay, alright. Thank you so much for sharing your experiences and insights. | really

appreciate your time and contribution to this study. Thank you.
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Interview Transcript 4

e Participant ID: P4

e Course: BED Year 3 student

e Participant Selection Criteria: Completed 5 out of 6 of the listed literature in
English subjects.

e Date of Interview: 1st April 2026

e Duration:17minutes 45seconds

e Mode: Physical (Audio Recording)

e Location: University (Block P)

Interviewer (1):Hello, thank you for agreeing to participate in this interview. This interview will
be recorded with your consent and all responses will remain confidential and you may stop at
any time.Shall we begin?

Participant 4 (P4): Okay, yes.

I:Which of these literature in English subjects have you completed? Introduction to English
literature, E-methods in literary production, Teaching of literature, New literatures in English,
Theatre in ESL, Malaysian literature in English?

P4:1 have done all of them, except E-method, and which is which is the one I'm doing right now.
I:Okay. How did having the freedom to share your own views in class or assignments help you
feel more secure and authentic in your own voice?

P4:Um, | think, um, by, like, speaking of my own voice, | think I, um, I find it very interesting.
Like, we have many, like, all the students have different views on a piece of work, and | find it,

um, it made it more secure for me, like, to speak up my voice in class.
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I:Alright.How did it feel to put your own creative ideas into your work, whether through writing,
digital content or projects?

P4:Um, I find it, um... First of all, I find it interesting. And that is the thing, and to be able to
express, and, of course, like to express those ideas into my work, uh, boost my, um, how do you
say, confidence level, yeah.

I:Okay, and how did having a deep reaction to a story or character, whether you liked or disliked
them, help you understand that what aligns or clashes with your moral beliefs or values?

P4:1 think it's, um, it definitely, um, clashed, uh, a lot of my moral beliefs and values. Um, a lot
of, because first of all, I'm Muslim, right, and there is a lot of short stories, the, like whatever the
protagonists were doing, it seems like they're doing something good, but it, they did it in a
different path than what my religion taught us. Yeah, so sometimes I might be. | don't dislike
them, obviously. | actually like them. But sometimes it's a bit confusing to me as well. Like,
whether is this the right way or the wrong way? And | think it's, um, it helped me to do my
critical thinking as well. yeah.

I:Would you say that, um, this process, did it contribute to experiencing any, um, personal
growth or, have you experience any, yeah, personal growth?

P4:1 don't, I don't really think. | have seen any personal growth, but, um, I think just to express
myself more, um, that that is the only thing I've gained so far.

I:Okay. Sorry, | think I have to rephrase it.Did you have a chance to understand yourself more
deeply, like, by exploring these characters.

P4:Mm. On some level, yeah, some level, yeah, because you have to, um, you have to, uh, how
can we say, to simulate, you know, like, okay, if you are in that position, what are you gonna do

and something, yeah. So definitely helped a lot, yeah, in understanding myself.
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I:Okay, thank you. Which character or moment felt natural to embrace, or difficult to accept, and
what does that reveal about where you set your personal boundaries?

P4:1 think. So, actually, | cannot relate to those, uh, literal stories, because, for me, they seems to
be a little bit too off, or, like, um, the themes are a bit, like, uh, extreme. There are too far away
from like real life. And then even like the time, the time where the authors have written the
stories are a bit like far away from like modern life. So | cannot actually relate to them.

I:1t's okay.How did exploring different stories or theoretical frameworks and reach your
understanding, giving you more ways to understand your own experiences and how you see the
world?

P4:So, like in terms of like the theoretical framework, because I came from China. So | have
been taught of those Marxism, like whatever, like theology or whatever they call it. Um, | find it
very interesting that they, like, they can, they can also add it to those stories, not only, like, um,
in politics. And, um, | find it very interesting that if you actually view a certain story, like, in,
with a, like, a particular theoretical framework, you can open a new, like, a new path to
understand, like, the stories itself, like, | find it very interesting as well. Yeah.

I:Okay. Since literature has no single right answer. How did navigating complex stories or
theories empower you to trust your own interpretation rather than looking for a standard or
correct response?

P4:Here's the thing, so I, um, since you said like literature has no right answer, and | definitely
don't think that there is a right answer, even the author themselves, like, if they have given like a
conclusion, then | don't think it's, um, like, okay for us to just look at the author's conclusion as
well. So, um, I think it is better for us to read the story and like, um, relate to our, um, our own

situation and then give our, give out our own explanation on the stories as well. And | don't think
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there will be a correct response. You know, like | have gone through like Al. So I've gone
through Al and course hero and then other websites. They're sample answer, to me, just doesn't
make any sense. But yeah, | did use them in class sometimes, but | don't really think they are the
ultimate answer for that question. So | usually give out my own, my own interpretation in this.
I:Okay, means that you found those answers to be unreliable and you trust your own?

P4:No, they are reliable. Definitely reliable, but that's not my answer to the question. So I don't
think they're, they can represent my own, um, uh, interpretation, | guess, like my own answer.
You get it. Like, they might be correct in some ways, but then like, it's not my answer after all.
I:Okay, yeah. Which means that you are already empowered to trust your own interpretations.
P4:Yeah, even though they're wrong completely. Okay. But | just trust my own, sorry.

I:Alright, It's okay, no worries. Okay, so we'll go to this next section. Which novel, short story,
play, or poem from your literature classes was the most memorable or important to you.

P4:Um, there are quite a few. For example, Wuthering Heights, because the lecturer, the
lecturer's explanation, and we've gone through with the lecture as well. She taught this novel
very interestingly. So that is actually quite memorable. And the next one is, um, Sambal without
Anchovies, and which talks about, you know, like the traditional father and more modernized,
like a son, and they're having conflicts with each other. And I think, um, that kind of reminds me
of my grandparents and I, um, you know, which we all have our own perspective and we all have
our own idea of what I will do in my future. Yeah.

I:Okay. What made this work the most meaningful?

P4:Um... Because... What makes it more meaningful is because there's conflict. The conflict
makes it more meaningful, because, um, | don't care, | don't care the ending, like, like, it should

be a happy ending or bad ending, but in the process where | read their conflict. | sort of think,
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like, because | can understand why they are having this conflict, and | know how to kind of solve
those questions, those conflicts in the story, but then if, like, I still cannot relate to my own life,
because in real life, I cannot fix, you know, this kind of like conflict between me and my
grandparents because we have different views on something. Yeah. So that's what makes it more
memorable, not probably like less meaningful, but more memorable because in reality, | cannot
do a certain thing. But then, while reading the stories, there is a solution, and I know like there
are many other ways to solve this question, but in real life, I just can't do it. Yeah. So that makes,
| think that makes it memorable. I mean, it, meaningful, you know.

I:Alright. Did this work help you notice something about yourself or your perspective that you
hadn't considered before?

P4:Uh, not really, because... Because, as | said earlier, like, um, while reading the story, I
already know that what's going to happen in the end, because this is, this is a kind of a very old-
fashioned story, but then the thing is, there are similar scenarios that are actually happening in
the real world. And when we are looking at other people, we might have solutions. But then
when it actually happened to us, there's nothing we can do. Yeah. So that is only.

I:Okay. Was there something specific about the way the lessons were conducted, the lecturer's
approach or a particular assignment that helped you connect more deeply with the work?

P4: Oh, yeah, | think there are quite, quite a few assignments that, um, sort of linked me to the,
like, to the work. For example, like where we have to analyze a short story, which is the story
just, | just shared. And then for the lecture, I think, it is less important, like, to sort of to
understand the lecturer's approach, because it's, it's the, um, how can I say? the path that the way
they're teaching, um, and just the process where they explain the things to you, rather than we

have to look at the conclusion or like a final approach like, oh, this approach is something.
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Maybe we can use a more diverse approach. Like, you know, like a different story, have different
way of teaching a different kind of work, might have different way of teaching as well. So | don't
like to, like, just fix everything up.

I:Um... Did, like, the novel that you chose right, the one that you like, the short story, did the
lecturer who teach you that had any role in it, like the way they taught you? Like did they pay a
role in making it stand out to you?

P4:Um, yes, they, actually, the way they explain stuff, and they sort of open amount of, like,
wow, we can actually, um, read the story in this way, because normally, normally we just read
the story, and then just let it go, and we don't, like, sometimes we don't deep analyze a certain,
like, a theme, like, okay, why all the characters doing this? why they they responded that way. Or
maybe, like, when the lecturer tells you, like, there is a historical background where something
happens as well. Like, there is, uh, um, There is a meaning behind each move. Yeah, so that's
what makes it different.

I:Okay. In your opinion. What are the limitations you experience in literature in English subjects?
P4:1 mean, there are quite few, quite a few. The thing is, some lecturers are just too dull in terms
of, like, teaching literature, because I think while teaching literature, it's, you know, like, this is a
class where everyone have to be involved to express their opinion rather than just telling the
theme to the students, and then pauses in between and don't know what they're going to say. So,
um, | think, uh, it depends on what which lecturer is teaching us. That's definitely. | think the, the
program structure and everything are like good so far. | think it's just, um, it just depends on
what lecturers teaching you.

I:Alright. Based on the limitation, what can improve your experience in taking literature in

English subjects?
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P4: 1 think the lesson has to be more interesting enough, for us to listen and to sort of participate
during the lesson. Yeah. Rather than just giving us some sample answers, reading through the
stories and nothing else.

I:Okay. Alright. So, thank you so much for sharing your experiences and insights. I really

appreciate your time and contribution to this study.
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Interview Transcript 5

e Participant ID: P5

e Course: BEL Year 3 student

e Participant Selection Criteria: Completed 3 out of 6 of the listed literature in
english subjects

e Date of Interview: 1st April 2026

e Duration: 11minutes 12seconds

e Mode: Physical (Audio Recording)

e Location: University (Block P)

Interviewer (1):Hello, thank you for agreeing to participate in this interview. This interview will
be recorded with your consent and all responses will remain confidential and you may stop at
any time shall we begin?

Participant 5 (P5):Yes sure correct.

I:Which of these literature in English subjects have you completed? Introduction to English
literature, E methods in literary production, Teaching of literature, New literatures in English,
Theatre in ESL, Malaysian literature in English.

P5:Well, because I'm an English language student. I only completed Intro to English literature,
Theatre in ESL and Malaysian literature in English.

I:Alright. How did having the freedom to share your own views in class or assignments help you
feel more secure and authentic in your own voice?

P5:Being able to share my opinion, in assignments, especially, they help me develop my own

opinions on certain things. Like, it may be based on our learned theories, such as like feminism



16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

30

or Marxism. These help me look at not only the literature work itself, but also the world around

me as well, it changed my perspectives on a few things.

I:Okay. Would you like to share one of the perspectives that, like, for example, among with
feminism?
P5:Like, before literature classes, | didn't really care much about this because Mainly, | did not

know about this problem, but, like, after exploring some literature works that talked, and also,
like, exploring these works with this perspective, | was able to gain an understanding on
problems that have been faced by women, even in eras like older than ours, and it has given me
the perspective that maybe we all do face the same problems even in, even if we are in different
timelines.

I:Okay, thank you. How did it feel to put your own creative ideas into your work, whether
through writing, digital content or project?

P5:1t felt fulfilling. Like being able to write out ideas that were only existed in my mind and then
just seeing them being physicalized into like a written piece. It felt fulfilling, like I am happy to
see that | was able to create this thing just from my imagination.

I: Okay, that's good. How did having a deep reaction to a story or character, whether you like all
dislike them, help you understand what aligns or clashes with your moral beliefs or values?

P5: Well, if | had a deep reaction to a story or character, it would mean that | understand to an
extent their motives, their story and their character. So, um, by understanding like what made me
have such a deep reaction to this story, | would be able to understand like what my boundaries
are, like what I'm okay with, what I'm not okay with, and also explore other people's perspectives.
Like 1 can more easily fit into other people's shoes, just because I can, uh, understand, like, that

they, too, have may have a story, something like that.
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I:Okay. How did exploring different stories, or theoretical frameworks, and reach your
understanding, giving you more ways to understand your own experiences and how you see the
world?

P5:Well, um, in stories and literature, there's no correct answer. Each person reading may have
different interpretations. Like even the authors themselves may see the story from one
perspective. And then their readers may see it in another perspective. So by exploring like
different theoretical frameworks such as feminism or Marxism, | may be able to gain like an
understanding. | may be able to have 2 different complete opinions on this same story based on 2
completely different frameworks. And this would help me, IRL, to like open my eyes and just
take a look at the world, to not just look at it from one perspective, but to also think from
multiple facets, because not everything is just as simple as few words on the page. It's, we're all
human beings, and we all have our own stories, and we cannot just simply rely on one
framework to analyze everything, because not everything should be judged, just by one
framework.

I:Okay. That's actually insightful. Okay, since literature has no single right answer, how did
navigating complex stories or theories empower you to trust your own interpretation rather than
looking for a standard or correct response?

P5:So like | have said before, life is not so simple that you can just analyze it, examine it just
from one perspective. So navigating complex stories has helped me to learn this fact that we
cannot just look at it from one perspective, we have to look at it from multiple perspectives, to
understand not only yourself, but also the story and maybe the other person.

I:Okay, so now we move to the next section. Which novel, short story, play or home from your

literature classes was the most memorable or important to you?
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P5:Um, | wouldn't say important. It's more memorable and it's lamb of the slaughter.

I:Alright. What made this work the most meaningful or memorable?

P5:Well, for me, it's memorable because it, among the other stories that was discussed in the
lectures and tutorials. This stood out to me the most because | did not expect for a story that
came from that time to be this, can | say controversial, because it shaped like a traditional
housewife and turned it into someone cunning who could hide her crimes, and who could even
commit the crime, like, 1 just find it fascinating, that someone, from that many years ago, could
write a story like this.

I:Okay. Did this work help you notice something about yourself or your perspective that you
hadn't considered before?

P5:Not more so about myself. Uh, it's more on like my perspective on older works. Like, reading
through what I've read through, I would assume that these older works would be more
conservative or traditional. Like, I did not expect for, uh, work to talk about, uh, to um, challenge
uh, traditional, gender, gender roles, such as lamb to the softer.

I:Okay. Was there something specific about the way the lessons were conducted, the lecturer's
approach or a particular assignment that help you connect more deeply with this work?

P5: As far as | can remember, this work was like only discussed during a tutorial exercise, so we
didn't really do any assignments. It was just shown to us during the tutorial itself, and then we
discussed it with the lecturer. | found the discussion to be very interesting, because it sparked
some conversations and debates on gender roles, and how even those few years back, this
conversation was already forming.

I:Okay. In your opinion, what are the limitations you experience in Literature in English subjects?
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P5:Well, for me, I think. A limitation would be the way how a lecturer would teach. Like I only
took three subjects, and they all had different lecturers with different teaching styles. Well, some
are my, | may find interesting, or they, they can explain well. Others, | may find them to be a bit
more bland. Like, | feel like they were just reading from the slides and textbooks without further
explaining the actual concepts, and, um, their blandness, I would say, doesn't really fit in a
subject, such as literature, which needs creativity.

I:Then, so based on these limitations that you have mentioned, what can improve your
experience in taking these subjects?

P5:1 would say, Because 1 talk about a lecturer's teaching style, maybe they can reevaluate their
teaching style, you know, by, if they reevaluate their teaching style, maybe it can improve like
the teaching outcome. That's just my opinion.

I:Okay, yeah, can can you elaborate on what would you like the lecturers to evaluate about their
teaching style?

P5:like maybe try not to read from the slides so much. Maybe actually interact with the students
and not just interact with the slides.

I:Okay. Alright. Okay. Yeah, so thank you so much for sharing your experiences and insights. |

really appreciate your time and contribution to this study.
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Step 1: Step 2: Step 3: Step 4: Step 5: Step 6:
Quote & Line Keywords | Code Code Inclusion(Inc) | Theme
No. from Definition & Identificatio
transcription Exclusion(Exc | n
) criteria
“they will not not judge, | Safe A learning Inc: Self-
judge you no different environment | environment | Mentioninga | expression
matter how answer where lack of
different your students feel | judgement
answer is...I'm comfortable | from others
comfortable with expressing and safety in
having the ideas without | expressing
freedom to share fear of ideas.
my own” judgement or
(P1, L14-15) criticism. Exc:
Focus on
" The lecturer was | lecturer confidence in
more open... she open, sharing ideas
was very open, so | sharing not linking it to
| was more Okay own the fee”ng of
with sharing my | interpretati safety in
own _ ons environment
interpretations”
(P2, L119-121)
"she's very accepting,
accepting... | feel | feel
very secure and to | secure,
write what | think | write what
about that | think
literature.”
(P3, L13-16)
"all the students different
have different views,
views... it made it | secure,
more secure for speak up
me, like, to speak | voice
up my voice in
class."
(P4, L14-L15)
"Being able to share
share my opinion,
opinion... help me | develop
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develop my own | own
opinions on opinions
certain things."
(P5, L14-15)
“I'm just like a bird, sky, | Freedom of | Being able to | Inc: Express Self-
bird. And then the | stage, creative express freedom in expression
sky is my stage freely expression thoughts and | task,mentions
where | can freely | express feelings about choice or
express myself.” freely inthe | autonomy or
(P1, L23-24) subject with | describe
minimal feeling

"l getto create a | create restriction. | unrestricted in
whole poem myself, expressing
myself. | can choose thoughts or
choose a theme.. | | theme emotions.
can choose what Exc: Just
to write.” (P2, talking about
L.100) freedom in

general terms

without linking
"it makes me feel | cannot be Tto experiencing
like I cannot be wrong, '
wrong... helps me | ideas out,
put my ideas out | be seen
and to be seen.”
(P3, L23-27)
"express those express
ideas into my ideas,
work... boost boost
my... confidence | confidence
level”
(P4, L19-20)
"Seeing them physicaliz
being ed,
physicalized into | fulfilling,
like a written imaginatio
piece. It felt n
fulfilling... create
this thing just
from my
imagination."
(P5, L29-30)
"ever since | start | realise, Realizing Becoming Inc: Awareness
to take this free, freedom to aware that Mentioninga | of Voice and
literature course, | | express, speak one’s shift in Agency
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just realise that
everyone is
actually free to
express their

opinions can
be expressed
freely even if
they differ

mindset,
realising
different
opinions are

opinion* from others. | accepted or
(P1, L33-34) being aware of
freedom of

"...It makes me own voice.

feel like, oh, I can | opinions, Exc:

have my own different statements

opinions... maybe | from without clear

different from people realisation or

other people.” shift.

(P2, L15-16)

"Yes, it helped me | own

have my own views,

views. Like, | wouldn't

wouldn't have this | have

kind of perspectiv

perspective during | e before

my high school

years."

(P3, L29-30)

"just to express express

myself more, um, | myself

that that is the more,

only thing I've gained

gained so far."

(P4, L32-33)

"I draw the lines | draw lines, | Setting Establishing | Inc: Mention | Establishme

where the violence, | personal moral about moral nt of

violence is not baseline boundaries standards judgement or Personal

encouraged...that based on boundaries, values

is my baseline."” interpretation | acceptable or

(P1, L34-37) or unacceptable
engagement | behaviours by

"Heathcliff... personal with literary | relating to the

make me know boundaries texts. engagement

that, |ike, , SElfiSh, with |iterary

someone beyond | worse than contentEXxc:

my personal me Plot summaries

boundaries that is without

more selfish... persona|

there's people reflection.

worse than me."
(P3, L45-52)
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"Muslim... clash Muslim,
with my moral clash,
beliefs... different | religion
path than what my | taught,
religion taught critical
us... critical thinking
thinking"
(P4, L24-29)
"I would be able | boundaries
to understand like |, okay
what my with, not
boundaries are, okay with
like what I'm okay
with, what I'm not
okay with"
(P5, L35-36)
"while we bleed... | same Human Realizing Inc: Empathy
we all share the blood, red, | connection that everyone | Statements and
same blood shared is the same in | about shared Understandi
colour, which is human biological traits | ng of others
red.” biology even | and humanity.
(P1, L53-54) with Exc: Surface
diversity in level
"Sambal without reminds appearances. descriptions
Anchovies... me,
reminds me of my | grandpare
grandparents... nts, own
we all have our perspectiv
own perspective" |e
(P4, L76-79)
"gain an older eras,
understanding on | women's
problems that problems,
have been faced same
by women... even | problems
in eras like older
than ours... we all
do face the same
problems™
(P5, L22-24)
"understand more | Other Awareness of | Recognising | Inc: Empathy
of how other people’s differing and Acknowledge | and
people's beliefs or | beliefs, beliefs understandin | that others can | Understandi
values are different g that others | think or ng of others
different from from own may hold believe
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your own" (P2, different differently.

L31-32) beliefs, Exc:Speak
values or about physical

“I can more easily | other perspectives | or surface-level

fit into other people's differences

people's shoes, shoes,

just because | can, | understand

uh, understand, their story

like, that they,

too, have may

have a story"

(P5, L37-38)

"I will stop stop Understandi | Looking past | Inc: Deeper

blaming... blaming, ng the root the surface of | Mentioning the [ understandi

understand why... | understand | cause a problemto | "why" or ng

hatred is actually | why, understand "taught”

being taught... taught, why people | behavior. Exc:

how misogyny form act a certain | Just describing

form.” way. a problem.

(P1, L64-70)

"psychoanalysis... | psychoana

Id, ego and lysis,

superego let me... [ justify,

help me justify normal,

some justifiable

personalities... it's

actually normal...

it's justifiable™

(P3, L56-61)

"if you actually theoretical

view a certain framework

story... with a , New path,

particular understand

theoretical

framework, you

can open a new...

path to

understand”

(P4, L48-52)

"think from multiple

multiple facets, facets,

because not own

everything is just [ stories, not

as simple... we all | simple

have our own
stories"




(P5, L49-50)

"l will not judge | not judge, | Reflective Adjusting Inc: Change in | Deeper
them right away, | notinsult | behavioural |one’s behavior understandi
or maybe insult back, change reactions or | because of ng
them back..." decisions understanding,

(P1, L74) based on influence of

deeper reflection in

"...it let me see decisions understandin | future

how her decisions | affect, g of decision-
would affect... all | future situations or | making

my decisions in decisions. Exc: passive

my life will also Adjusting and no link to
affect what would one’s understanding
become of my reactions or | Inc: Change in
future.” decisions behavior

(P2, L55-58) based on because of

o . deeper understanding,

S|mula_te, you _S|mulate, understandin | influence of

know, like, okay, [ in that g of reflection in

if you are in that | position, situations or | future

position, what are | understand decisions. decision-
you gonna do... ing myself making

helped a lot... in Exc: passive
understanding and no link to
myself." :

(P4, 1.37-38) understanding
"helps me to trust | trust Development | When the Inc: Shift from | Learner
my instinct more... [ instinct, of self-trust | lecturers thinking about | Autonomy
she just encourage, encourage a right answer
encourage me to | elaborate open-ended | to personal
elaborate more..." responses, interpretation,

(P1, L82-85) allowing for | lecturer

students to encouraging

(P2, L80-81) "she | agree first, explain more | students to
would actually doesn't say based on elaborate their
still agree first... | wrong their own OWN answers
because it is understandin | than give a
subjective, she g helps the | fixed answer.
doesn't say like, students Exc: absence

oh, this is wrong." develop of personal

R . confidence in | interpretations

she_gave me the | confidence their own or lecturer
confu_jence and , OWN interpretation | centered
security to put my | thoughts, . responses.

own thoughts and | assignmen Inc: Shift from
opinions into my | ts, own thinking about
assignments... she | voice

wants to hear our

a right answer
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own voice" to personal
(P3, L73-77) interpretation,
lecturer
encouraging
students to
elaborate their
own answers
than give a
fixed answer.
Exc: absence
of personal
interpretations
or lecturer
centered
responses.
"I will stop Stop Trustin Having the Inc: Rejecting | Learner
changing my changing, | personal confidence to | the need fora | Autonomy
answer just to match response stick to one’s | “standard”
match everyone."” [ everyone own answer | answer,
(P1, L88) instead of resisting need
following to change
others. answers based
on peer
influence Exc:
lecturer
directed
answers
"...normally Portrayed | Engagement [ Students’ Inc: describe | Appeal of
female character, | weak, with interest and | characters Unconventio
they are portrayed | smart, Unconventio |engagement | breaking nality in
as the weak strong, nal literary with literary | stereotypes Literature
ones... But good at texts texts that (e.g. strong
however, in this hiding feature female roles)
short story, the unconvention | highlight
female character... al, uniqueness or
is actually smart, unexpected, | difference from
strong, and she's or non- “typical” or
good at hiding the stereotypical | mainstream
things that she characters, stories
wants to hide." themes, or express
(P1, L93-95) narrative surprise,
elements intrigue, or
"...they are not fascination due
characters that to unexpected
you will usually Not elements
see from your, mainstrea mention
like, mainstream [ m, quite unconventional

entertainment...

unique,

plot
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they are quite learn about developments
unique and... you | self or
actually learn controversial
more about themes
yourself, like, link uniqueness
maybe, like, are to increased
you selfish, like, interest or
Heathcliff..." engagement
(P3, L86-89)
Exc: simply
"...stood out to say a story is
me the most “interesting”
because | did not without
expect for a story | Stood out, explaining why
that came from did not describe
that time to be expect, characters
this, can | say controvers without
controversial... ial, mentioning
turned it into cunning, uniqueness or
someone cunning | fascinating difference
who could hide focus only on
her crimes... | just moral
find it judgement or
fascinating..." values (belongs
(P5, L65-68) to another
theme)
discuss
relatability
instead of
uniqueness
mention
enjoyment due
to teaching
method rather
than content
"female Smart, Influence on | The process | Inc: being Identity
character... is strong, self-identity | by which influenced by | Development
smart, strong... stand on formation literary texts | literary
inspired me to be | ground, and characters or
like her... stand inspired characters stories in
on my ground." shape or shaping self-
(P1, L94-98) reshape view or
students’ behaviour,
"Before | stumble | Before, sense of self, | reflection on
into this short people inc|uding persona|
story ,I am kind of | pleaser, their beliefs, | identity
like a people state behaviours, | influenced by
pleaser... now opinions
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instead of and personal | reading

tolerate... I will stance, literature.

try to state my leading to Exc: only

opinions." changes in describe liking

(P1, L107-109) how they or admiring a
perceive and | character

"you actually learn about express their | without

learn more about | yourself, identity. personal

yourself... are you | grow with impact.

selfish, like, the story,

Heathcliff... you | personal

know where is boundaries

your personal

boundaries. So...

you grow with the

story."

(P3,88-92)

“she will ask Guided Lecturer’s The ways in | Inc: Guided Supportive

guided questions, | guidance which teaching Teaching

questions...instead | guide us, lecturers methods and Approach

of ask us the puzzle support encouragement

complex students’ from the

questions... she understandin | lecturer.

actually guide g of literary | Exc: Student-

us... like playing texts through | only activities

with the puzzle" structured without

(P1, L115-121) prompts, lecturer
guided involvement.

(P2, L120'121) Very open, questioning,

"she was very more okay and open-

open to what we ended

had to say about facilitation.

the

assignments...ans

wering her

questions...I was

more okay

sharing my own

interpretations™

"she knows that synopsis,

we will not read... | summaries

so she try to give |, grasp the

us like synopsis or | lesson,

like summaries... | supportive

to help us grasp
the lesson."
(P3, L122-124)
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"lecturer tells historical

you... historical backgroun

background... d,

meaning behind meaning,

each move. Yeah, | lecturer

so that's what tells

makes it

different.”

(P4, 118-120)

"I found the discussion,

discussion to be interesting,

very interesting, sparked

because it sparked | conversati

some ons

conversations and

debates”

(P5, L80-81)

"dull in terms of... | Dull, Lack in Depicts lack | Inc: Actual, Limitations

teaching everyone | lesson in the constructive

literature... hasto be | conduct lecturer’s views in lack

everyone have to | involved conduct that | of conduct

be involved to limits Exc: involve

express their students’ dislike of

opinion rather learning lecturer/ non-

than just telling neutral

the theme™

(P4, L123-126)

(P2, L40-41) "it | back then, [ Lack of Finding Inc: Limitations

was during back | different narrative difficulty in | Mentioning a

then...different now relatability connecting to | lack of

from what I’'m a narrative relatability to

experiencing because it history or

now" does not context. EXc:
mirror one's | General dislike

"boring... I don't | boring, current life | of story

care about what hiStorical, experience_ unrelated to

historical people | connected, relatability

did. But then after | musicals

watching the

musicals... | feel

more connected"

(P3, L139-141)

"cannot relate... cannot

themes are a bit, relate,

like, extreme... extreme,
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too far away from | too far,
like real life... modern
authors... life
written... far away
from like modern
life."
(P4, L41-44)
"there is a formal | marks Expression The tendency | Inc: Limitations
answer to right included, | constraint to prioritize | Mentioning
like for wouldn't due to standard or marks, exams,
exams...then I write own | assessment model or formal
wouldn't write my | interpretati answers over | assessments as
own ons personal reasons for not
interpretations voice when | sharing
usually.” grades are at | personal
(P2, L87-89) stake. interpretations.
Exc: General
"for exams, | exams, classroom
would still put model discussion.
what I think is the | answer,
model answer... assignmen
[for assignments] | ts vs
she gave me the exams
thing that that is
what she wants."
(P3, L74-76)
“I would like to Lamb to Most The literary | Inc: Most
say it's a short the memorable work that The literary meaningful
story, Lamb to the | Slaughter | or important | students works involved | literary
Slaughter.” literary work | found to be | or created in work
(P1,L91) memorable, | the subjects.
“Since, it was important or | Exc:Works
from my own most outside of the
creation, then, Own meaningful. | subjects
yes, there was one | creation
from new
literature, where
we had to create
the shape poem”
(P2, L96-97)
“I would say
Wuthering Wuthering
Heights, because | Heights
it's quite different
from what |
usually read.”
(P3,L86) Sambal
“For example, without
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Wuthering
Heights, because
the lecturer, the
lecturer's
explanation...the
next one is, um,
Sambal without
Anchovies”

(P4, L74-77)
“It's more
memorable and
it's lamb of the
slaughter.”

(P5, L62)

Anchovies

Wouthering
Heights

Lamb to
the
Slaughter
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